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H EAAnvikn Etatpia Epappoopévng Mwaoooloyiag (EEET) 16pUBnke to 1980, £xel £6pa TNG TN
@eooalovikn kal gival péAog tng Association Internationale de Linguistique Appliquée
(AILA), n omola 16puBnke to 1965.

KUplot okomoi t¢ EEEM lval n mpoaywyrn Tng €MIOTNMOVIKAG €PEUVAC OTOV TOHUEQ TNG
Mwoaooloyiag kat Epapupoopuévng NMwaoooloyiag, n evnUEPwaOn KAl CUVEPYATia o€ EAANVLKO
Kal Olebvég emimedo ywa otdnmote oxetiletol HMeE TN YAWOOOAOYIKN €peuva, T
amoteAéopaTa Kal TIg epapUOYEG TNG, L6lw oTNV ekmaideuon Kal 0TOV TOALTIOUO.

210 mAaiolo TG eniteuéng Twv oKkomwy tNg, N EEEN £xel Slopyavwoel évav peyalo aplBud
nuepidwv, 6lebvwv oupmooiwv kal ouvedpiwv — PeTAlU Twv omoiwv Kal to MNaykooulo
Juvédplo tng AILA to 1990 — otnv £€6pa tnG aAAA Kal o€ AAAEG TTOAELG TNG EANGSQG.

H EEEl exk6ibeL emiong to €trjolo0 YAwoooAoylkd Teplodikd Eapuoouévn woooloyia
(JAL), kUplog otdxog Tou omoiou eival n mapouaciacn €pyaclwyv TPEXOVTOC evOLAPEPOVTOG
MAVW o€ pLa TOoKAla Bepdtwy Kat TpoBAnudTwy OAwv Twv Teploxwv tnG Edappoouévng
Mwoooloyiag.

MNa mneploootepeg mANpodopie¢ oxetikd pe tnv EEEF, TIC EMIOTNUOVIKEG TNG
6paoTnNPLOTNTEG KOl TIC €KOOOELC TNG, WUTOPEITE va €MIOKEDTEITE TNV LOTOOEALSA pOg
(www.enl.auth.gr/gala).

The Greek Applied Linguistics Association (GALA) was founded in Thessaloniki in 1980, and is
an affiliate of the Association Internationale de Linguistique Appliquée (AILA), founded in
1965.

GALA promotes scientific research carried out within the framework of Linguistics and
Applied Linguistics, and encourages cooperation at a national and an international level on
issues related to linguistic research, its findings and applications focusing, in particular, on
education and civilisation.

GALA has organised several national and international events, among which the AILA
World Congress in Halkidiki, Greece in 1990.

GALA publishes the Journal of Applied Linguistics (JAL). The main objective of JAL is to
present current studies in a variety of topics concerning areas of Applied Linguistics.

For more information regarding GALA, its educational activities, and its publications, you
may visit our webpage (www.enl.auth.gr/gala).
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Former les enseignants a la pluralité : vers un cadre de référence pour la
formation des enseignants aux approches plurielles des langues
et des cultures

Maddalena De Carlo
Universita di Cassino e del Lazio Meridionale

L'objectif d’“Assurer une éducation équitable, inclusive et de qualité et un apprentissage tout
au long de la vie pour tous, d’ici @ 2030” formulé par le Forum mondial sur I'Education de
I"Unesco de 2015 exige de la part de tous les acteurs du domaine éducatif, des décideurs en
premier lieu, de promouvoir des actions de formation des enseignants adéquates aux
besoins des sociétés contemporaines, étant donné que “les enseignants sont la clé pour
améliorer I'apprentissage. Ils ont une forte influence sur la qualité de I'apprentissage des
éléves” (Unesco, 2015). Or, la présence dans nos classes de publics issus de milieux,
contextes et histoires tres variés ainsi que les réflexions didactiques et éthiques qu’elle a pu
susciter, font émerger la nécessité de former des enseignants capables de gérer la diversité
des langues et des cultures qui circulent dans les espaces d’éducation et de formation (Day,
Elliot &, Kington : 2005 ; Koster & Dengerink : 2008).

Cette contribution a pour objectif de présenter le travail entrepris par une équipe de
chercheurs-formateurs (Ana Isabel Andrade, Michel Candelier, Maddalena De Carlo, Anna
Schréder-Sura) qui, en lien avec le projet du CELV (Centre Européen pour les Langues
Vivantes, Conseil de I'Europe) intitulé Vers un Cadre européen commun de référence pour les
enseignants de langues, se propose de développer un cadre de référence destiné a la formation
des enseignants aux approches plurielles des langues et des cultures, en tant qu’outil
d’identification des différentes dimensions a travailler dans des programmes de formation
initiale et/ou continue d’enseignants.

Ce projet cherche a tirer profit de I'expérience accumulée depuis plusieurs années — y
compris par les membres de I'équipe — dans ce domaine de la formation. L'expérience de
I’élaboration du CARAP (Cadre de référence pour les approches plurielles des langues et des
cultures) et du REFDIC (Un référentiel de compétences en didactique de I'intercompréhension
pour la formation de formateurs, in De Carlo et al., 2015) permettent d’avancer des
hypothéses sur le contenu du futur référentiel, sa structuration et sa forme.

L’enjeu principal est de déterminer les compétences, savoirs, savoir-faire et savoir-étre
fondamentaux, d’ordre personnel ou professionnel, nécessaires pour que les enseignants (et
plus largement les formateurs) puissent s’approprier les approches plurielles des langues et
des cultures et les utiliser efficacement dans leurs pratiques.
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EMipopdpwTIKESG aVAYKES armaoXOAoUEVWY o€ SOpEG PLAoeviag petavaoctwyv
koL tpoodpuywv otnv AvatoAikn Makedovia kot Opakn

Mapia Anpaon
Tunua Nwooag, @AoAoyiac kat MoAttiouou Mapevéeiviwv Xwpwv
Anuokpiteto Mavemniotnuto Opakng

H ewonynon €xeL wg otoxo tnv Kataypadr, tTnv afloAdynon Kal TNV KPLTIKA amoTiunon twv
anoPewv amaocxoloUpevwyv o SopéC Pplofeviag petavaotwy Kal mpoodpuywy, avnAikwv
Kat evnAikwv, otig moAelg tng AAe€avdpoumoAng kat tng KoPdlag. Inueio avadopdg
amoteAel n mpobeon tTou Anpokpiteiov Mavemotnuiov Opdkng va otnpifel oe eminedo
ETILOTNHOVIKO SpAOELG OL OTIolEG a.POPOUV QPXLIKA TNV KOWVWVLKN €VTagn Kal oTn CUVEXELA TNV
Kataktnon tou aAdafntiopol Kol TOU YPOUUATIOMOU OTNV €AANVIKN UTIO TO Mplopa TNG
KaBoALKAG Xpriong tT¢ ayyAlkng wg YAwoooag SltapecoAdaBnong amod to oUVolo oxedov Twv
SLapECWY TOU YPAUUOTIOHOU.

Q¢ kataAAnAotepo peBodoAoyikd epyaleio EMAEXTNKE TO NULOOUNUEVO EPWTNUATOAOYLO
(to omoilo cupmAnpwBnke otnv AAe€avOpoUTIOAN NAEKTPOVIKA Kal oTnv KaBaAo Kol Tnv
Kouotnvr) oe évtumn popdn), adou Bewpeital wg n KataAAnAotepn pEBodOG HETpnoNg
anoPewv kat avttAnPewv. To 6tL cUPMANPWONKE amd To cUVOAO TwV ATacXOAOUEVWY OTN
doun dloeviag petavaotwy kat pooduywv TG AAe€avdpoUToAng Kal Twv aAANAEyyUwv
¢ Kopotnvig (oL omoiol epydlovtal eBelovtikd otn dour umtodoxng tng KafdaAag) kat amno
TNV MAELOVOTNTA TwWV amacxoloupevwy otn doun tng KaPfdalag (80%) SiaocdaAilel tnv
EYKUPOTNTA KOL TNV OELOTILOTIO TWV ATOTEAECUATWV.

Oa emixelpnBel OUOLAOTIKA HECW TWV ATMAVTAOEWYV va XaptoypadnBouv Kal oL avAaykKeg,
oL MpoobOoKieG Kal oL MPOBECEL] TWV UETOVAOTWY KAl TwV TPoodUywV oTLG SOUEG TTOU
npoavadepOnkav. H eAAnvikr moAtteia otnv npoomnddela Sdlaxeiplong tou patvopévou tng
ELOPONG UETAVOOTWY Kal PoodUywv Kol tnG SLopovVAG Toug otn xwpa €Aafe upla oelpd
HETPpWV OMwG €ival n Béomion vopwy (Nopog 4375/2016) yia tnv Opyavwon Kot Asttoupyia
Ynnpeoiag AcUAou, Apxng Mpooduywv, Ymnpeoiag Ymodoxng kat Tautomoinong, n
dnuoupyia kévipwyv Pplogeviag, Sopwv yla mapoxn avlpwriotikng Ponbelag aAd kat
OUYKEKPLUEVO EKTTOLOEUTIKO TIPOYPAUUA YL TA TIALOLA TWV METAVACTWY KoL TWV IPoodUywv
(DEK 3049/2016, t.B’). OcwpoUHE OUWC OTL UTIAPXEL ENAELUO OTO eTimedo NG UEALTNG
OVOYKWV TNG OMASAG OTOXOU KOl KATA OUVEMELD OTOV OXESLAOUO ylol TNV QVATTUEn
OTOTEAECHATIKAC KPATLKNC TIOALTIKAG. H emipudpdpwon twv amooxoAoUpevwy Ba amoteA€éoel
ONUAVTLKO TTapAyovTa yla TNV emtuxn Asttoupyia Twv Sopwv Glofeviog HETAVOOTWY Kol
npooduywv otnv AvatoAikn Makedovia kot Opakn.

mdimasi@bscc.duth.gr
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Challenging the monolingual habitus in linguistically diverse spaces

Terry Lamb
University of Westminster, London, UK
& Secretary General, FIPLV

Globalisation brings with it increasing linguistic diversity in our neighbourhoods and schools.
This presentation will argue that multilingualism is a valuable resource for individuals,
communities, cities and nations, but that it is, in some contexts, problematised and excluded
not only from educational spaces, but also from public spaces. This presentation will argue
that we need to create spaces, which challenge the monolingual habitus, and that this must
engage the collective autonomy of linguistic communities themselves. In so doing, it will
draw on a number of research projects and creative initiatives in the UK and other European
contexts and will make specific reference to the researcher’s work with the European Centre
for Modern Languages of the Council of Europe, including the Supporting Multilingual
Classrooms initiative and materials developed to stimulate plurilingual pedagogies.

T.Lambl@westminster.ac.uk

One school, fifty languages: How an Irish primary school converts
linguistic diversity into educational capital

David Little
Centre for Language and Communication Studies, Trinity College Dublin

Scoil Bhride (Cailini) — St Brigid’s School for Girls —is a primary school in Blanchardstown, one
of Dublin’s western suburbs. It has 320 pupils and more than 50 home languages; roughly 80
per cent of the pupils come from immigrant families, and most of them started school at the
age of four and a half with little or no English.

My presentation will describe Scoil Bhride’s approach to language education, which
assigns a central role to immigrant pupils’ home languages. The approach is innovative in
three respects: it includes the development of literacy skills in home languages, does so in
ways that bring significant benefits to English-speaking Irish pupils, and is not dependent on
special funding or additional resources.

Besides achieving high levels of age-appropriate literacy in English, Irish, French and (in
the case of pupils from immigrant families) the language they use at home, Scoil Bhride's
pupils develop an unusual degree of metalinguistic awareness and frequently undertake
ambitious language learning activities on their own initiative. In the standardized tests in
English and Maths that pupils take each year from First Class (7 years) to Sixth Class (12
years), the school performs consistently at or above the national average.

The presentation will include examples of pupils’ written work, videos of classroom
activity, and video interviews with pupils and teachers.

dlittle@tcd.ie
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Language diversity in Greek education:
Three decades of experience and challenges

Eleni Skourtou
Department of Primary Education, University of the Aegean

Greece presents a very dynamic context for language diversity in society and education.
Over the last three decades, nation-wide programs have been launched in Greece in relation
to (a) communities of immigrants and repatriates, (b) the Muslim minority in the north of
the country, (c) the Roma community, (d) the Greek diaspora and (e) refugees.

To a large extent, it is in the context of these programs that issues such as stereotypes
have been addressed; languages other than Greek have been made visible; and Greek has
been given the status of a second language to students of diverse backgrounds. These
programs were mainly responsible for the design and creation of a wide variety of
educational materials for the teaching of Greek as a second language (GSL). The approaches
to teaching GSL were eventually based on second language learning / teaching and on
bilingualism (although not initially).

A number of important issues emerged and were widely addressed in theory: the
distinction between L1 [first language], L2 [second language], and foreign language; the
relationship between bilingualism and learning, and the distinction between every day and
academic language. These distinctions made language description and the design of
educational materials easier, but they did not reflect the actual language used by students.
In reality, actual language use is characterized by complexity and by a constant movement
between languages, i.e. a constantly changing synthesis of languages, which teachers are not
always aware of. New approaches (e.g. translanguaging) try to describe actual language use,
and they do not always make use of language distinctions such as L1 or L2.

As educators, we are constantly trying to balance the contradiction between the
complexity of language use and the simplicity of language teaching. Teaching means
choosing a single language for teaching, while excluding other languages. The more distinct,
unfamiliar, socially or culturally stigmatized the language background of our students is, the
more difficult it is for us to describe actual language use. We tend to focus on the language
of teaching.

After three decades, in contemporary Greece, the education of Roma children still
remains a challenge (my examples will refer mainly to this group). The refugee crisis and the
education of refugee children represent the new frontier and a major challenge. We are
trying to deal with it, using tools that have been developed for other groups. Some
universities already offer courses (e.g. graduate program LRM by HOU) for refugee
education that try to build upon the previous expertise and to expand it. The challenge for
Greek education today is to use the experience accumulated during these three decades and
build upon it, according to the new needs.

skourtou@rhodes.aegean.gr
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Translanguaging: new dimensions and possibilities in communication
and language learning

Roula Tsokalidou
Department of Early Childhood Education,
Aristotle University of Thessaloniki & ‘Polydromo’ Group

This paper investigates and expands on the possible dimensions of the concept and practice
of translanguaging (or SwayAwoolkotnta) as a powerful means of meaning-making in
communication and language learning. Translanguaging has been defined as “a powerful
mechanism to construct understandings, to include others, and to mediate understandings
across language groups” (Garcia, 2009a:307-308). Based on our recent work on the issue of
‘beyond bilingualism to translanguaging’ (Tsokalidou, in press) and our research findings
from adult bilinguals, we will first attempt to expand on the content of translanguaging
(hence TL) in general and we will secondly refer to its content as proposed by the adult
bilinguals themselves. Some key elements from our research that we will discuss are being
called ‘a wog’, hostility, racism, navigating cross currents, loneliness, being an outsider or an
unprotected ‘gharib’ but also TL as a fascinating gateway, offering flexibility, freedom,
adaptability to our cultural responsibilities and a means of tackling the unequal status of
languages. As a third issue of this paper, we will present some of the challenges in the
teaching of language to refugee populations by Polydromo Group and the possibilities that
open when linguistic and other borders are crossed through the powerful practice of TL.

tsokalid@nured.auth.gr
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Digital storytelling enhances immigrant students’ intercultural awareness
and communication skills

Mohamed Aboul Ela Abdel Mageed Mohamed
Zewail University of Science and Technology, Gisa, Egypt

Stories are engaging to both the storyteller and audience. Since we live in a technology-
driven era, the traditional storytelling has been digitized; in other words, stories are
enhanced with images, narration, and background music to appeal to students, also called
digital natives. Hence, digital storytelling (DST) is the most dominant form of storytelling
in the 21st century. According to Joe Lambert, the DST process is comprised of seven
elements: 1) own your insights, 2) own your emotion, 3) find the moment, 4) see your
story, 5) hear your story, 6) assemble your story, and 7) share your story.

Especially in classes with immigrant students, DST will be conducive to building
intercultural awareness since they will get the opportunity to listen to others and allow
others to listen to them. In addition, they will recognize and understand how students
from different cultures think, behave, and interact. Above all, by sharing what they have
gone through, they gain sympathy and empathy from others. As Atticus advised his
daughter Scout in “To Kill a Mockingbird” by Harper Lee “You never really understand a
person until you consider things from his point of view [...] until you climb into his skin and
walk around in it (3.85-87).” Creating and sharing digital stories will provide such
atmosphere of not only realizing but also understanding the other point of view through
the emotional content of Digital stories and thus facilitating communication among
students. More importantly, DST will act as a vigorous channel to overcome feelings of
isolation and encourage immersion.

In this session, the presenter will provide a rationale for effective implementation of
DST, shedding the light on some obstacles, mainly technological issues, offering some
assessment methods and finally providing some advice to boost students’ enthusiasm and
commitment throughout the entire process.

mabouelela@zewailcity.edu.eg

ZuyKpLtikn popdoloyikn HEAETN ot Sour)
¢ Fewpyltaving ko tng EAANVIKNAG YAwooag
Edappoyn o lewpytavoug SiyAwoooug padntég

Teona Beritze
Ivane Javakhishvili Thilisi State University, Georgia

JTO MPWTO HUEPOG TOou ApBpou cuykpivape tn pHopdoloyikry doun TG MEwpyLlavng HE TNV
EAANVIKA, onuewwvovtog T SladopEG KoL T OUOLOTNTEC. JUYKEKPLUEVA, OVTIKEIUEVO
oUYKPLONG OTOTEAECQV TO MEPN TOU AOYOu, OL TITWOELG KOl TO YEévog, n KAlon Ttwv
OUCLAOTIKWY oTa MEwpylovad, N CUVTAKTLIKA ASITOUpYia TWV MTWOEWV PE Tapadeiypata os
TPOTAOELS. 2TO SeUTEPO UEPOG ouvexioape tn popdoloyikny olykplon tng EAANVIKAG Kal
lewpylavng yAwooag. Amo epeuvnTikng amoPng, €€eTAoOE T XPrON TWV MTWOEWV TNG
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EAANVIKAG a6 Mewpylavoug SiylAwoooug pHaBbnTéG. JUYKEKPLUEVA, OE QUTO TO OnNUElD TNG
EPEUVAG HOC MEAETACQUE TNV TOAUTIAOKOTNTA Kol TNV TOWKAopopdia tng KAlong. Ito
Televutaio PEpPOC Tou ApBpou peAeToUpe Kal TAAL Tn popdoloyikry Soun tng Mewpylavig
YAwooag. Tuvtdoooupe €va oxESLo SLOAOKAALOG PE YEVIKOUCG KAVOVECG KAl TIVOKEG ylo TN
popdoloyia tou prpatog otn Fewpylavhy. H mapovoa didackaiia eivatl oxeSlaopévn yla
vewpylava diyl\wooa radid amnd 8-12 xpovwv.

teo teo.86@mail.ru

Community language teaching and the celebration of bilingualism:
Conflicting aims or a sound pedagogy?

Aspasia Chatzidaki' & Christina Maligkoudi?
YUniversity of Crete, *Aristotle University of Thessaloniki

Community or ‘complementary’ schools are usually voluntary, community organizations in
the form of after-school and weekend programs aiming at teaching the heritage languages
and cultures to the second and third-generation of speakers of a particular community (Lytra
& Martin 2010). Ideally, complementary schools constitute ‘safe spaces’ (Conteh & Brock
2011) where minority children are allowed to perform the full range of their linguistic
repertoires and develop their multilingual and multicultural identities (Creese, Bhatt,
Bhojani, & Martin 2006; Garcia, Zakharia & Otcu 2013).

The research presented in this paper focuses on an Albanian complementary school
established by an association of Albanian immigrants in Thessaloniki, Greece, in 2004. The
two authors have been involved in an ethnographically informed study of this particular
school since the fall of 2015 aiming at describing the language repertoires, ideologies and
practices performed by the school participants. The present paper reports on the school’s
teachers’ language ideologies and teaching practices. Findings from interviews and
classroom observation suggest that at least two of the female teachers engage in what has
been described as ‘flexible bilingual’ pedagogies (Creese & Blackledge 2010); they allow and
even encourage their students to move freely between all their languages (even English), to
interact with texts in both languages, and to engage in practices such as translation and
cross-linguistic comparison which enrich their metalinguistic awareness. We argue that
these teachers have opted for what Garcia (2009) describes as ‘translanguaging’ practices,
thus transforming their classroom in a site for multilingual learning and social identification.

aspahatz@edc.uoc.gr, maligkoudi@smg.auth.gr
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Researching cross-cultural humour in language classrooms

Natalia Emmanouil
Hellenic American University

Globalization has turned the world into a melting pot. Individuals from different ethnicities
with distinct traditions and customs begin to merge. Individuals who come from different
backgrounds and cultures need to interact with each other in their everyday lives, in the
workplace and especially in educational settings which form their first exposure to the real
world. Humour plays an important role in everyday life and students should be exposed to it
forming part of their cross-cultural education when learning a foreign language. The present
study focuses on humour use in the language classroom and the perceptions and attitudes
of language teachers. The data were collected from 56 participants answering a
guestionnaire. The quantitative data were analyzed through IBM SPSS statistical program.
The findings indicated that although humour in a foreign language is difficult to understand,
it enhances vocabulary, awareness of everyday language, reinforces learning and facilitates
real life communication. A suggestion would be to raise the cultural awareness and
intelligence of the students so that they can cope with the difficulties they face when using
humour.

nata emma@yahoo.gr

Investigating the use of English as a medium in teaching Greek
to refugees and migrants

loannis Galantomos & Virginia Mihalarea
University of the Aegean

Goal: We investigate the teaching of the Greek language with the use of English as a medium
of assistance while teaching refugees and migrants. Different strategies employed by the
teachers are observed and analysed.

Background: Global population movement is a phenomenon of our era. People move
countries seeking safety and a better future for themselves and their families. Greece
currently hosts a lot of migrants and refugees. During their stay Greece provides schooling
for the children and young adults wishing to learn the language.

Methods: Electronic questionnaires were sent out to teaching staff.

Results: Original research is presented. Data was collected on sex, age, level of education of
the taught group, migration status: migrant vs refugee. We collected data on the educational
level of the educators, their employment, and how they dealt with language teaching
difficulties during instruction. Thirty-three questionnaires were received electronically: 85%
of the educators were women; 43% were aged 30-39. 46% were in full time employment;
48% employed in a school. 18% were appointed by the Greek Ministry of Education; 18% by
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NGOs and 30% by Volunteering organisations. 25% of the educators had more than 20 years
of teaching experience; 60% were teaching migrants and refugees for the first time this year;
60% offered unpaid services. 46% of the migrants/refugees taught were underage; 60%
being younger than 16years old. 72,2% of the educators stated that their answer to students
is in English. 51,5% of the students use English to ask clarifications in class.

Conclusions: For refugees and migrants the acquisition of a third language seems to be
achieved through a second foreign language, English, which has been established as an
international language. This research has contributed towards better understanding of the
challenges faced by educators. Larger scale research is in progress.
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An ethnographic case study of the linguistic practices of children
with refugee trajectories in a Cypriot primary school

Alexandra Georgiou
University College London

The purpose of this study is to investigate the linguistic practices of Children with Refugee
Trajectories (CRT) in a primary school in Cyprus so as to become learners of the Greek
language.

The following questions will be addressed through the talk:

1. What are the linguistic repertoires of CRT?

2. What are the linguistic/communicative practices of CRT as language learners in the
school/classroom domain?

3. How are these communicative resources used by children and their teachers to
facilitate CRT’s learning of Greek?

The study will emphasize on the arrival of new migrants and on the ways the educational
sector in Cyprus tries to grapple with the challenges posed by waves of migration into
Western Europe provoked by ongoing war in the Middle East. The talk will present the main
concepts of the sociocultural theory (Vygotsky, 1978) of mind (mediation, scaffolding and
communities of practice) so as to frame the study’s approach and to uncover how children’s
practices are mediated and used as tools for language learning.
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The talk will present the ethnographic approach for classroom research (Allwright, and
Bailey, 1991). Finally some of the good practices that have been identified during the
fieldwork that foster children’s Greek language learning will be analysed.

alexantrageo@gmail.com

Adapting board games to stimulate motivation in vocabulary learning
in young learners between the ages of 6-7: A case study

Fotini Gerovasiliou® & Makrina Zafiri®
L2Hellenic Open University, 2Aristotle University of Thessaloniki

Purpose: The particular study focuses on the use of board games and argues that they are a
useful and practical tool in order to stimulate six year old students’ motivation and learning
topic vocabulary in a foreign language classroom. It explains how a number of ready-made
board games can be adapted, according to the educational aims and the students’ age and
language level in order to maximize positive results on language learning.

Methodology: An experimental study design, employing both qualitative and quantitative
data research tools, was adopted. The participants, who were eight students of six year old
age, were divided into two groups. In the experimental group, only board games were used
during the practice stage in order to give students the chance to practise the disseminated
topic vocabulary while the control group practised vocabulary through the activities
proposed by the coursebook and the teacher-made worksheets. A pre-test was used so as to
make sure that the students of both groups were homogeneous. Paired Post- T-tests were
administered to students after the experiment in order for the researcher to gain feedback
concerning the impact of each teaching method and the level of the students’ retention of
the previously learnt words. Finally, semi-structured interviews with the students of the
experimental group were conducted in order to probe into their views concerning the
proposed tool and method of instruction.

Findings: The analysis of the tests indicated that the mean score of the experimental group
was significantly higher than that of the control group, which may be attributed to the effect
of the proposed intervention. Finally, the findings of the students’ responses revealed the
beneficial effects of using board games to stimulate vocabulary learning to students of the
specific age group and language level.
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Formal education for refugee children:
Recording the teachers’ experience from reception classes

Eleni Griva', Dora Chostelidou® & Fotini Papadopoulou®
IUniversity of Western Macedonia, *Aristotle University of Thessaloniki, >Primary Education

Greece, being the main entry point to Europe, has witnessed a massive inflow of refugees
over the past year which has inevitably had an effect on the education policy for the school
year 2016-2017. In particular, it has become a major objective of the Greek Ministry of
Education to ensure access to education for refugee children irrespectively of whether they
will stay in Greece or will be relocated.

The present study provides an account of 40 teachers’ views, who worked in second shift
reception classes in schools neighbouring to the accommodation centres, in relation to their
experience of teaching refugee children in these reception classes. Also, an attempt was
made to specify their perceptions on teaching approaches and methods, to identify their
attitudes to using English as a mediation language for teaching and communication
purposes, as well as to record their suggestions about refugee children’s education and
support.

The data derived from semi-structured interviews revealed that all teachers had little
teaching experience in mainstream education while they lacked experience and training in
teaching refugee populations. In turn, the need for training before the start of the courses as
well as during the school year was underlined. Also, the mediating role of the English
language was identified both for teaching purposes and communication taking place among
students-parents-non-government officials (NGOs). Also, the need for employing
intercultural translators rather than language translators was stated. Concerning the
materials to be employed, it was suggested that adjustments could be made to the materials
provided by the Institute of Educational Policy before presenting them to the children. As
regards the teaching of the children’s mother tongue, Syrian, it presents a concern of the
Greek Ministry of Education that has not been realized but granted to NGOs which provide
courses beyond formal education in accommodation centres.

egriva@uowm.gr, dora.efl@gmail.com, fotinipapadop@yahoo.gr
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Promoting general writing competence in
Vocational Education and Training (VET) schools:
Connecting L1 and L2 approaches in process oriented writing

Joachim Hoefele & Liana Konstantinidou
Zurich University of Applied Sciences

For a majority of students in VET schools and in particular for those with migration
backgrounds, writing is a complex cognitive and linguistic challenge that not always is
mastered successfully (Nodari, 2002, p. 11.) and is thus likely to influence school and
professional careers negatively. In Swiss vocational schools, teachers who teach “general
educational classes” — covering, among other subject matters, language and communication
— must deal with students of linguistically diverse backgrounds and biographies. The
teaching of VET students, however, is still carried out according to instructions designed for
monolingual pupils and by teachers trained to teach German as L1 (Belke, 2001, p. 1).

In order to respond to the linguistic heterogeneity of the apprentices a concept based on
a process model and on approaches of both German as L1 and German as L2 was developed
(Krekeler, 2002, p. 62). The process approach is characterized by “breaking down” the
writing into smaller units, so that content, linguistic and communication tasks may be solved
successively in different writing stages (Becker-Mrotzek & Bottcher, 2012, p. 19). At the
same time focus-on-language exercises activate students’ prior knowledge, “scaffold”
(Gibbons, 2002) the writing process, raise awareness about language skills and their
importance for the next writing or prewriting phase, and promote reflection about text
procedures that take place in writing activities (Feilke, 2014).

The teaching concept was evaluated in an intervention study which took place in 18 VET
classes - nine of them making up the experimental group and nine the control group.
Significant positive changes in writing competence of the experimental group were found
after four months of intervention.

This paper introduces the teaching approach with particular focus on the second language
teaching elements contained therein. Selected results of the intervention study will be
presented, and the impact of the didactic approach will be discussed.
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MaBnpata eAAnvikwv o€ tpdoduyeg otov EAawwva:
Ixeblaopog, Sidaokalia, afloAoynon

Mapia lakwpou, Hpiavva Baohsiadn-Awvapdakn, PAwpa BAayou,
OAya Anpa, Mapia Kappasdia, Tatiava Katoiva, Mapiva Koutoouunou,
Zodia-NepéAn Kotpou & Xpiotiva Kwotakou
EBviko kat Kartodiotpiako Maventotiuio Adnvwv

JTOX0C TNG avakoivwong gival va mapoucLaoTel To Mpoypappo padnudtwyv EAANVIKAG “yia
TNV OIMOKTNON BAOLKAC ETKOWWVLIAKAG LKavotntag emuédou Al” ouvoAikng Stapketag 150
wpwv (8V0o kUKAoL amod 75 wpeg) mou avélafav va UAOTIOL)COUV KOTA TO XPOVIKO Slaotnua
Alyouotog 2016 - Maptiog 2017 péAN t™NG e€peuvnTikng opadag ZEMNAME2 (=Zwpa
E€eAktikwv MApaywywv Mabntwv EAANVIKAG wg 2) tou EKMA og 70 evAlkeg mPOodUyEC
nou Staflouv otnv avolktr doun ¢hofeviag tou EAawwva. O MpwTog KUKAOG pabnuatwv
TPy LATOTIOLONKE ATTOKAELOTIKA oTn dour urtodoxng, EVW yLa Tov SeUTEPO akoAouBnOnke
€va PELKTO olotnua, pe 2 tafelg otov EAawwva kat 3 tunpata oto Awdaockaleio NEag
EAANviKAG Tou EKMNA.

Ztnv avakoivwon Ba culntnbolv Béuata OXETIKA UE TOV OXESLAOUO KOl TNV avAmTuén
AvOAUTIKWV MPoypappdTtwy KOTAAANAQ TIPOCAPOCUEVWY OTLG AVAYKEG TOU OUYKEKPLUEVOU
kowoU (Staxeiplon avaAdapntwv kal pabntwv pe akadnuaikd umoBabpo OTIC UNTPLKEG
TOUG YAWOOEG), TOV OXNUATIOMO TUNUATWY (avaloyia avdpwVv-yuvalkwy PESA 0TI OUASEC),
TNV KATAOKEUN VEOU Kal TNV Tpormornoinon Adn umdpxoviog SLt8aKTikoU UALKOU TIPOKELUEVOU
va Kotaotel mo Akd Kal Tpootto yla tnv opada-otdxo. TéEAog, Ba mapoucLacTouV T
anoteAéopata ¢ afloAdynong mou SlevepynBnke oe OAa ta HEAN TNG EKMOLOEUTIKNG
Sladikaoiag, ekmaldeudpevoug Kot EKMALOEVTEG, yla TNV avadelEn téoo Twv onueiwv ota
omoila TO TPOYPOMUA AELTOUPYNOE EVIOXUTIKA oOTnv KateuBuvon tng evduvauwong
(empowering) Twv HaBnTwv Pe TNV EVTagn TOUG O€ £V OPYAVWUEVO TTAQLCLO CUOTNOTLKAG
SbaokaAiag Tng YAwooag kal Baokwyv deflotntwy emPBiwong PEow autng, 600 Kal TwV
aSUVOHLWY Kal TwV oTolelwv mou xprnlouv oLaitepng mpoooxng otov oxeSLAoUO Kal TV
vAomoinon peMovtikwv dpdcewv avaloyou tUTou. Emeldn kabe sumelpia eivat MOAUTLUN,
TILOTEVOU E OTL E(VAL ONUAVTIKO VA TIAPOUCLACTOUV LOEEC KAl TIPOoTIABELEG OTNV KaTeLOUVON
auTth.
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Creative writing: Fostering cultural awareness in a monocultural school

Konstantina IIiopoquu1 & Alexandra Anastasiadou?
lExperimentaI School of Aristotle University of Thessaloniki,
’Regional Directorate of Education

Globalisation has necessitated the interrelation and collaboration of various cultures. In this
emerging situation, it is important to establish common objectives with the view to creating
a society which provides equal opportunities to all citizens to fully develop their potential
within a tolerant multicultural framework (Castro, 2011). In this light, the role of school is
redefined from a knowledge transmitting institution to a place in which students share
information, experiences and cultural elements. In this context, in which teaching focuses on
the enhancement of a universal conscience, creative writing (CW) conduces to the
promotion of intercultural awareness as it aims at fostering cross-cultural creative literacy
and enables the learners to construct meaning through specific grammatical and syntactic
structures (Disney, 2014).

To this end, a project that sought to promote students’ intercultural awareness was
designed and implemented in a Greek monocultural high school. In planning this
intervention, creative writing and narrative methodology were interweaved regarding both
how multicultural experiences —imaginary and real- can be narrated through a story and
how narrative provides writers with a way to both conceptualise and shape cultural
experiences (Brady & Krauth, 2006). By using figurative strategies, such as metaphors and
similes drawn on experience of other cultures, a set of narrative features was discussed,
such as the kind of narrator, the narrator's comments and simulated dialogue with the
audience, alternation of prose and verse, and alternative, non-conventional phrases of
introduction, connection, and conclusion. During this action research project, cyclical
opportunities for reflection and evaluation were utilized mainly through critical discourse
analysis, a technique which facilitates the evaluation of the students’ narratives as both
personal creative stories and cultural experiences (Souto-Manning 2014). The accrued
results pointed to the fact that the students developed the ability to appreciate the relativity
of different and opposing points of view, developed interest in other cultures which were
deemed as entities for creative expression.
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“Mua yAwooa propet va KpUBeL ToANEG aAAeG”
Ta yaAAwka, n yaAlodwvia, oL pOpOaVIKES YAWOOEG:
Mpdtaon yLa pia KAVoTOHo YAWGOLK TTOALTIKA

Ztavpog Kapapoidng
MNavemotnuio Autikric Makeboviac

H kevipwkn pog Wo€a: ouvnbwg pHabaivoupe HEPOVWUEVEG YAWOOEG KAl TOUG AVTLOTOLXOUG
TIOALTLOMOUG TOUG, Ttou Tieplopilovtal og Bvika opla.

MeAetoUpe A.X. Tn yaAAkn tng FoAAiag, ateviloupe to yewypadikd tng “e€dywvo” Kal
AnopovoU e to eniong yaAlodwvo kat TpiyAwoco BéAylo, tnv tetpayAwoon EABetia, tov
Slyl\wooo Kavadd, toug ohoéva Kol TEPLOCOTEPOUC AOYOTEXVEG Tou ekdpalovtal oTn
UNTPLKA TOUuG aAAd Tautoxpova kKal otn YAwooa tou MoAlépou, Omwe o lovéoko, o Auiv
Maaloud f o BaciAng AAe€akng...

ZoUUE OUWG TAEOV OE MO TIOYKOOMLOTIOINKEVN KOVwvia, OTou yupw HoG KaBnuepva
OUVOVTOUME TOAUYAWOOOUG OMIANTEG, amd KABe ywvld Tou TAQVATH, EMOYYEAULOTLIKA
oteAéxn pe SleBveic otadlodpopieg Kal acUAANTITN TPV OO UEPLKA XPOVLA KLVNTLKOTNTA,
OLKOVOULKOUG METAVAOTEC, TPOODUYEG, SLEOVIKEG OLKOYEVELEG...

Oa aflle va avtipetwnilape tn Stbaokalia kal tnv e€olkeiwon pag, Wblaitepa o eninedo
TIPOXWPNMEVWVY N AKOUN Kol LECWV eVAALKWYV oAAG Kal, ylati oxL epnpwv padntwv, pe
duadec, TPLASEC YAWOOWV... I} KOL TIEPLOCOTEPWY, ATIO ML OLKOYEVELA YAWOOWV, OMWE Ol
OAaBLKEG, ayYAOCAEOVIKEC 1] POLAVIKEC.

H EE €xel kAvel &N QPKETH EMLOTNUOVLIKN TIPOETOLOOLA, BaClOPEVN O EPEUVEC €W KO
SeKaeTieg e SLadopa TPOYPALUATA TIPOCEYYLONG TIEPLOCOTEPWY CUYYEVLKWY YAWOOWV.

ErunpooBeta, otnv eAANVIKA TpaypatikotnTa, Oa nTav SuvaTtov va avIETWITIOOUUE Kal
TG YAwooeg TN BaAkavikng Zwvng NMwootkng Emadng, He cUyKeEKPLUEVA YAWOOLKA aAAQ Kall
TIOALTIOULKA TTapaSElyaTA, KOWEG EKPPAOELG, TIAPOLULES, TTOPAAOYEG SNUOTIKWY QOUATWY,
OMwCG T.X. To poTifo tou “otolyelwpévou yeduplol”, to yedupl tng Aptag, n6n kat £0wua,
doaoiec...

Kapdg mAéov va ToAprcoupe Kot va Stdagoupe/paboupe ouykpLtika kat e€umvotepa...
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Second language teaching for refugees and migrants:
Case studies from the Greek context

Vicky Kantzou®, Polyxeni Manoli?, Anna Mouti* & Maria Papadopoulou®
L231ellenic Open University, >*University of Thessaly

The aim of this study is to probe into the methods, approaches, and principles used in
educational environments both formal and non-formal throughout Greece that address
immigrants' and refugees' language needs. The data were collected in the context of the
Postgraduate Programme ''Language Education for Refugees and Migrants" at the Hellenic
Open University, particularly the module "LRM50: Applied Linguistics and Second Language
Acquisition". Observation tools and interviews with the teachers and students were used to
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collect the data, while attending a weekly programme in the various second language
learning environments. More specifically, the focus was on: a) learning/teaching language
procedures, b) teacher-students relationship and relationships between students, and c)
educational materials used. The data were analyzed through the content analysis method.
The results of the study explicitly show the fragmentation of the relevant field and the
variety of didactic approaches used depending not only on language learners' needs but also
on teachers' profiles and background.
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Peppa Pig:
Teaching cultural elements and pro-social behaviour to preschoolers

Anastasia Kokla & Thomai Alexiou
Aristotle University of Thessaloniki

Early childhood education has changed a lot during the last decades. Scholars have
highlighted the relationship between children's social and cultural experiences,
development, and play (Vygotsky, 2004; Kravtsova, 2006). In today’s digital era children’s
play has moved from traditional play to the concept of contemporary play which includes
both digital and non-digital experiences (Edwards, 2014).

Although children’s play may seem insignificant, Walter (1999) emphasizes that children
are not cut off from the rest of the society and that toys are a silent dialogue between
children and the nation. Consequently, their toys, the pre-school TV programmes they
watch, and the digital technologies they use are of great importance because through them
they experience social and cultural activities that give rise to learning and development
(Edwards, 2014).

Pre-school TV programmes today include cultural patterns, moral values, introduce new
roles and promote multiculturalism. In fact, a recent study found that pro-social television
programmes have significant positive changes in preschoolers’ social behaviour (Fisch,
2005).

Peppa Pig is an awarded British animated programme addressed to preschoolers, which is
aired in 180 countries (BBC News, 2010) and is comprised of cultural elements and moral
values. There are online games and apps of the show, so Peppa Pig is ideal for children’s
contemporary play especially because children can use all these digital technologies in
multiple and non-linear ways (Edwards, 2014).

The present study focuses on the TV show Peppa Pig and aims to analyse in depth the
cultural elements and moral values promoted in it. A corpus of all the show’s episodes has
been compiled and qualitative research is conducted to define the cultural elements and the
moral values of the show.

Results show that Peppa Pig promotes the British identity, multiculturalism and proper
pro-social behaviour. Also, it introduces a different, stronger role of women in society
something rare since there had been a relative lack of strong female lead characters on
children’s television before (Akerman, Strauss, & Bryant, 2008).

natasa.kokla@gmail.com, thalexiou@enl.auth.gr
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Adaktika oevapla yla tn didaokalia tng EAAnVIKAG w¢ £€vng yYAwooag
o€ odLd mpoodpuywv

Xplotiva MaAwykoudn & Mewpyia NikoAdou
Aptototéleio Mavemiotnuio OsooaAovikng

Me tn pallkn élevon mpooduywv otnv EAANGda tnv teAeutaia Sietia kal pe tn dnuoupyia
Sopwv unodoxng eknaidbevong nmpooduywv (A.Y.E.M.), oL onuepvol ekmaldeutikol Epxovrat
OVTIUETWTTOL PE HEYAAEG TIPOKANOELS ot StdaokaAia tng EAANVIKAG ota matdid mpooduywv.
H ouxvn amouoia evog evilapeoou YAwaoolkoU Kwdika (1.X. ayyAkd), oL cuVOAKeG KATW oo
TIC OTtoleC Ta Madld autd TmapakoAouBoUv YAWOoOoLKA padniuato Kobwe Kol ol YAWOOLKEC
Wlattepodtnteg t™Ng apafilkn¢ yAwooag KaBlotolv EMITAKTIKA TNV evioxuon Twv
EKTIALOEVUTIKWY OTO OXESLAOUO SLOAKTIKWY oevaplwv yla tn didaokaAia tng EAANVIKNAG wg
€évng yA\wooag. Itnv mopouoa avakoivwon Ba mapouclaotolv SL8AKTIKA oxESLa yla Tn
SdaokaAio cuykekpLUEVWY Bepatikwy MeSiwv Kol YAWOOIKWY GalvOUEVWY yla Ta EMimeda
Al, A2 kat Bl pe PBaon 1o Kowod Eupwmaikd MAaico Avadopd¢ yia TG MNwooEg
(http://www.greeklanguage.gr/certification/node/63.html) aAAG KAl pe yvwpova TIG APXES
G SlamoAtlopkng  ekmaibevong. Mo ouykekpluéva, 6Oa avaAuBolv  Sle€odika
OUYKEKPLUEVEC TPOTACELG Yla T Stdaokalia kat tnv eunédwon tou Baacikol As€hoyiou, yla
TNV QMOTEAECUATIKA XPON YAWOOLKWVY EPYaAEiwY HEoA KoL €€w Ao Tn OXOALKN TAEn (xpron
ELKOVOYPOAPNUEVWY AEEIKWV yla TO SNUOTIKO KoL ELKOVOYPOPNUEVWY YPOUUOTIKWY TIOU
Bpiokovtal avaptnuéveg oto dLadiktuo), yla TV AUESh avamTtuén BACIKWY EMLKOWVWVLIAKWY
deClotntwy (Eekvw évav SlaAoyo, Intw tnv adeta KTA.) Kal yla tnv e€okelwan Tou avnAlkou
Kool LE oTolxela TG EAANVLIKNG EEWYAWOOLKAG TPAYUOTLKOTNTOC TToU Sladopormololv oe
peyaAo Babud tn xwpa umodoxng amo tn/Tig xwpea/-e¢ MPoéAeuong Twv HaBNTwV. 2TOX0G
pog elval va amodelfoupe mwg, aKOPA KOl OTNV MEPUTTWON TIOU N UNTPLKN YAWCoO Twv
pobntwv Sev avrnKeL otnVv €UpUTEPN OUASO TWV EVUPWTAKWY YAWOOWV, UMOPOUUE HE TN
XPNON CUYKEKPLUEVWVY TIPAKTLKWY KOl ELOIKA OXESLOOMEVOU UALKOU VOl ETUTUXOULE OXETIKA
EUVOIKOTEPOUC OpouC YAWOOLKAG OlbaokaAiag Kal —evOexouévwe— TILO  ypriyopa
OTOTEAECATA OTN OXOALKI) KOL KOWVWVLKA €vtaén Twv apafodwvwy padntwv.

rkoBapnc, X. 2013. Atbaokalia kat padnon oto StamoAitiouiko oyoAsio. ABriva: Gunteberg.

EuvBupiouv, A., H. Afjuou, M. Mntowakn & I. Avtumna. 2005. To lMpwto pou Ae€lko UE ELKOVEC.
ABnva: EAAnvika Mpappoata. (umo tnv emomnteia tou Nawdaywywkou lvotitoutou).

Baowkry [pappatiky tng  EAAnVIKAG — Ivotitouto  Eme€epyaciag  tou  Adyou:
http://www.ilsp.gr/files/Basic Greek Grammar.pdf

Exnaidevon MoucouApavornaidwy — ekmatdeuTiko VAKO: http://www.museduc.gr/el/

i-Red-lvotitolto ylo Awkawwpata thv lodtnta kat tnv Etepotnta: http://www.ired.eu/
resources/projects-files/sxedio drasis-voithitiko yliko-diapolitismikis.pdf
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L'apport des représentations langagiéres dans la mise en place
d'une éducation plurilingue inclusive : le cas des enfants réfugiés
scolarisés en Grece

Evangélia Moussouri & Magdalini Koukouli
Université Aristote de Thessalonique

La communication que nous proposons résulte de deux recherches-actions que nous
menons actuellement dans des écoles primaires de la région de Thessalonique. Les écoles
qui y participent sont des écoles élémentaires « ordinaires » dont le public est constitué
uniquement d’éleves grecs et les écoles qui accueillent des enfants réfugiés. Notre recueil de
données s’appuie sur I'outil méthodologique du dessin réflexif, suivi d’un travail de réflexion
et de conscientisation de leurs représentations (Molinié, 2011 : 153-154). Les entretiens ont
été enregistrés, transcrits et traités — en termes d’analyse de contenu — a l'aide du logiciel
d’analyse qualitative TRANSANA (https://www.transana.com/)

Notre communication porte notamment sur I'étude des représentations des éléves grecs
et des éleves réfugiés sur :

- les langues en présence (les langues d’origine des enfants réfugiés, le grec — langue
de scolarisation, les langues étrangeres offertes par le systéme scolaire, les langues
connues ou constituant un projet d’apprentissage pour les enfants) ;

- la scolarisation des enfants réfugiés et

- le séjour provisoire ou non des réfugiés en Gréce.

L'analyse croisée des données recueillies nous permettra d’identifier dans un premier
temps les représentations de deux publics (éleves grecs et éleves réfugiés), puis de mieux
comprendre les facteurs qui les engendrent. Ce travail d’identification préalable nous
permettra, dans un second temps, de proposer des pistes favorisant la mise en place d’une
éducation inclusive, plurilingue et pluriculturelle, propice tant aux enfants grecs qu’aux
enfants réfugiés qui intégreront, selon le ministére de I'éducation nationale, a partir de
I’'année scolaire 2017-2018, les classes des écoles « ordinaires ». Une telle éducation pourra
doter les apprenants de moyens forgeant des identités ouvertes a la multiplicité langagiére
et culturelle, en préconisant le développement de leur compétence plurilingue et
interculturelle (Cavalli et al., 2009).
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The linguistic and cultural integration of refugees in Greece:
A toolkit for foreign language teachers

Petroula Ntasi & Maria Stathopoulou
Hellenic Open University

The recent flow of refugees and the urgent need for integration into the Greek educational
context is the main motivation for this study. Language teachers are usually called upon to
act as mediators alleviating the problems related to population movement without,
however, being given the guidelines and tools to be successful in their task. The present
paper discusses the results of a study which investigated the needs and beliefs of foreign
language teachers of refugees in Greece with an ultimate view to developing a teacher
training toolkit which will hopefully provide teachers with practical ideas as to how to deal
with the challenges related to this new (educational) reality. The study draws data from
three pools of respondents who filled in a specially designed online questionnaire: the first
group consisted of teachers in public primary schools within the framework of the new
refugee schooling program, the second group were English teachers of the Foreign Language
Centre of the University of Athens teaching adult refugees, while the third group has taught
at refugee camps. The participants responded to closed and open ended questions about
the problems they face, their previous experience with refugees, about any special training
they may have received and their attitudes before and after the period of teaching refugees.
The particular investigation led to the development of a(n) (empirically-derived) toolkit for
teachers of refugees, which will also be presented. It is ultimately suggested that the
teachers of refugees should create with their pupils an educational context which takes into
account the interaction of the characteristics of their cultures of origin and of their host
milieu; they should also be trained to make translanguaging possible (Stathopoulou, 2016)
thus respecting the diverse linguistic resources. The paper concludes by stressing the need
to develop new pedagogies, language programmes and syllabi taking into account the
mingling-of-languages idea (Stathopoulou, 2015) thus providing learners with opportunities
for intercultural activity and promoting the ‘multi’ idea in a context where multiple
languages coexist.

std069566@ac.eap.gr, mastathop@enl.uoa.gr

H &wbaokalia tng EAANVIKAG 0€ MPOoPUYEG:
ALSAKTIKEG TIPOKTIKEG KOl TTPOKANCELG

MapiavOn Owkovopakou, Baciheia Kouptn-KaloUAAn,
EA£vn ZkoUptou & Alovuong MNouLag
Moaveniotiuio Atyaiou

H epyoaoia emiyelpel V' amotunwoel BaoLKEG MTTUXEG TNE SdaokaAiag TG eEAANVIKNC YAwooag
o Mpooduyeg, eVAAIKEC Kata Baon, aflomolwvtag epeuvnTKA deSopéva Tou avtAouvtal
Kata TNV ulomoinon avaloyng eBehoviiknc dpaoncg tng XxoAng AvOpwrioTikwy Emotnuwy
Tou MNavemotnuiov Atyaiou. Mpokettal ya pla cuAoyikn mpoondBeila mou Eekivnoe xwpig
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nipodLlayeypappéVo XpoVIKO opilovta tov AekepBplo Tou 2016 kal sivol akoun os €€AEn. H
TIOAUUNVN TIPOYUATOMOLNOE O TOKTKA BAcn HaBnuatwv yAwooog Kol TIOALTIOMOU OTO
Epyaotrplo Mwoooloyiag tou MNatdaywywkol TuApatog Anpotikng Ekmaidsuong €xel wg
QTTOTEAECHA TNV OUCLOOTLIKOTEPN KATAVONGCTN TWV EKMALSEUTIKWY AVOYKWY KAl KWVATPWY TWV
npoodUywv, aAAA KAl TOV TPOCSLOPLOUO TWV LOLALTEPOTATWY TIOU MOPOUGCLAlEL N YAWOGOLKNA
SlbaokaAio 0 PELOVOTIKEG OMAdEC Tou Bplokovial UMO HETaKivnon Kal Buwvouv, ot
neplodoug kpiong, cuvalodnuata avachaAlelag, AOyw TNg auénuévng PEUCTOTNTAG TWV
KOLVWVLKOTIOALTIOUIKWY TAaolwv avadopdg. EToL, Ol CUVEXELG QAVATTPOCAPUOYEG TOU
S16akTikol oxedlaopou, n avaykalotnta Snuwoupyiag¢ mMoAUYyAwooou, OTo HETPO TOU
edLKTOU, eKTAULSEVTIKOU UALKOU TIOU VoL eVapUOVIZETAL € TIG aVAYKEG Kal evoladEpovTa TG
opadag, al\d kat edpappoynG eVOAAOKTIKWY TIPOOEYYIOEWVY KAl TIPAKTIKWY YPAUUOTIOHOU,
elval HEPKEG amd TIC OUVIOTWOEC OUTAG TNG VEAC TPAYUATIKOTATAG. 2’ Quthv, oL
napadoolakol poAou SLbaokOvVIwv-ekmaldevopevwy  kKAovilovtal, oL  SLOTMOALTIOULKES
avtaAlayEg evioxvovtal, evw n dtadikaoia tng pabnong eival mpoidv ouvdlapodpdwong otn
Bdon tou MOATIOULIKOU YAWOOLKOU KepaAaiou Twv pHeAwV tng opadag. Kapmog autig tng
Buwpatikng aAAnAenidpaong eival n memoibnon nwg n dnuoupyia KOWOTATWY HABnong
KOWVWVIKA TIPOCOVATOALOUEVWY HE onUelo avadopdg TNV evepyomoinon Twv TAUTOTHTWY
TWV HEAWV UIMOPEL va AELTOUPYNOEL KABOPLOTIKA TOGO OTNV €KUABNON TNG YAWOOAG-0TOXOU
000 KoL otn BeAtiwon Twv cuvBnkwv SlaBiwong Twv mpooduywv.
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Effects of external and internal factors on language proficiency
in Greek reception classes

Despina Papadopoulou & Eleni Agathopoulou
Aristotle University of Thessaloniki

The present study explores external and internal factors (Cornips & Hulk, 2006; Paradis,
2011) in the development of L2 Greek acquired by immigrant and repatriated children. The
data come from a large research and educational program (Education of foreign and
repatriated pupils). There were 452 participants 6 to 15 years old, all attending reception
classes in public schools at the time of testing. Almost half of the participants (46%) spoke
Albanian as L1, while Bulgarian, Romanian and Turkish were among the other common L1s.
All participants were administered (a) a questionnaire which aimed at gathering detailed
information regarding Age of Onset (AoO), L1/L2 input, use and literacy, and (b) a set of
placement tests (three tests depending on the participants’ age) for written production,
reading comprehension, oral comprehension and grammar competence.

The statistical analysis of the results showed that AoO did not significantly affect the data
but amount and type of L2 input, L2 use and L1/L2 literacy had a positive impact on the
pupils’ accuracy. Early L1 and L2 literacy enhanced language comprehension and production
in pupils aged from 6;6 to 10 years. On the other hand, the use of Greek at home, with
parents and particularly with siblings, and in social interactions, i.e. play, improved language
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performance in older pupils, aged from 9 to 15 years. Furthermore, early L1 and L2 literacy
as well as L2 use at home and in social interactions did not affect language skills similarly;
writing, grammar competence and reading were more affected than listening. This finding
confirms previous research, which indicated that learners in reception classes face more
problems with literacy rather than with the Greek grammatical system per se (Tzevelekou et
al. 2013). We will also discuss L1 effects and the educational implications of our findings.
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Naturalisation and the acquisition of citizenship: The language component
in the naturalisation test, an overview, aspects and proposals

Triantafyllia Papadopoulou’, Stavroula Antonopoulou?, Amalia Zervou®,
Panagiota Katsanou4, Anna Kokkinidous, Anastasia Pasia® & Thomais Rousoulioti’
L2348 pristotle University of Thessaloniki, **Hellenic Open University,
>Democritus University of Thrace, ’Centre for the Greek Language

The naturalisation process touches upon multiple criteria that pertain to language,
sociocultural elements and other aspects of citizenship, which the candidate citizen is
required to fulfil to be granted citizenship. The present presentation briefly discusses an
overview of the stipulations for the naturalisation test both in the European Union and the
USA context, specifically as far as language is concerned. Then, it focuses on the case of
Greece and examines the composites of the naturalisation test. The specific discussion
touches upon the language competence tested and required, namely as the B1-B2 CEFR level
competence given that language is not only an autonomous test, but also the medium for
the testing of the other components (civic education and elements of law, culture and
history etc.). The basic methodology of designing such an educational material for the
naturalisation testing is to be presented along with the thematic modules that may be used
for the evaluation of the language component, the selection of texts and language practice
material, along with the means of their presentation. The specific discussion is placed in the
legislative framework pertaining to the process, which demands assessment of the
candidate in three distinct yet overlapping modules that are governed by language
competence both receptively and productively. Finally, the proposals, which will be
forwarded, may trigger a wider consideration of the issues at stake, when judging if a certain
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third country citizen may be fit for acquiring the Greek citizenship, when the latter signifies
the consequent acquisition of an EU citizenship.
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“Aren’t you guys supposed to speak English?”:
The educators’ medium requests in an English-medium kindergarten
classroom in Greece

Ifigenia Papageorgiou
National and Kapodistrian University of Athens

An international school in Greece, overwhelmingly attended by Greek origin children, has
adopted English as the medium of instruction (language policy) and 'free' interaction in
designated play areas as a teaching tool (educational policy). As a result, a conflicting
situation has developed, one where children, orienting to free interaction, adopt Greek as
the medium of their play interactions while teachers, orienting to the school's language
policy, expect them to use English.

The aim of this paper, drawing on the notion of 'practiced language policy' (Papageorgiou
2009, 2012, 2015, Bonacina 2010) is to examine how participants deal with this conflicting
situation. More specifically, we will examine a particular interactional practice which,
following Gafaranga (2010), we will refer to as 'medium request' and whereby adult
participants (teachers and teaching assistants) intervene in the children’s play areas and
request children to medium-switch from Greek and use English. The paper will examine in
detail the various ‘medium request’ strategies that early year practitioners follow and the
effect these have on the bi/multilingual children’s ongoing play interaction.

The paper will be based on a corpus of audio-recordings of naturally occurring
interactions taking place between educators and children in the kindergarten classroom of
the school.

In line with Spolsky (2004), for whom the “real language policy of a community is more
likely to be found in its practices” (Spolsky 2004: 222), these data will be examined using
Conversation Analytic methodologies applied to language choice (Auer 1984, 1998,
Gafaranga 2007).

Undertaken against a dearth of sociolinguistic studies in bilingual early years educational
settings in Greece, the paper will contribute to the debate about appropriate policies and
practices in bilingual early years’ educational settings.
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Cultural mediators training in Greece

Marina Pappa
lonian University

Education of immigrants is also related to issues of cultural mediators training and services
offered to immigrants and asylum seekers. The urgent need for cultural mediators was
addressed through the training and employment of immigrants from Syria, Egypt, Iran, and
Afghanistan in mediation services. In order to enhance their skills and background
knowledge special training programs were conceived and designed taking into consideration
their previous background, the need for further consolidation of knowledge and skills,
previous educational background in Greece and abroad.

The feedback from the pilot training course was used for further diffusion of the training
program in order to address the needs of the mediators. Best practices and guidelines from
countries having extensive mediation experience and literature on communication issues
concerning immigrants and refugees were also used. The needs analysis and the overall
design parameters of the training program will be discussed as well observations concerning
the training modules.
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Intercultural Communication Competence: Are Greek EFL teachers ready?

Evangelia Petosi' & loannis Karras®
Hellenic Open University, %lonian University

Over the vyears and because of globalization, English has undoubtedly become an
international language, a lingua franca. In this interconnected context, which calls for the
ability to convey messages and meanings beyond cultural and linguistic boundaries, a new
reality for the EFL educators has arisen: the need to prepare learners for intercultural
encounters that is being able to learn and use English, for effective interaction with other
native or non-native speakers of English worldwide. Accordingly, the ELT objectives should
be redefined in terms of the acquisition of intercultural communicative competence (ICC)
rather than solely the acquisition of communicative competence. Above all, it is imperative
that teachers become aware of the importance of this competence so they can adapt their
teaching approaches and incorporate them in the EFL classroom. The exploratory study
reported here, investigated the beliefs and attitudes of EFL teachers, towards the aspect of
incorporating ICC in their classroom practices. This study primarily used a quantitative
research method. More specifically, an online questionnaire with closed questions was
employed to collect data from sixty EFL teachers who were teaching English at Greek state
schools. The aim was to identify how teachers understand the very content of ELT and
whether they include ICC in their English instruction objectives. What is more, considering
Byram’s (1997) dimensions (affective, behavioural and cognitive) of intercultural language
teaching, it aimed to explore the specific aspects of ICC addressed in their classrooms.
Preliminary statistical analysis using SPSS showed that EFL teachers have high appreciation
for integrating ICC in English teaching. Moreover, they seem to regard ICC as something
more than ‘factual knowledge’ valuing the affective and behavioural oriented objectives
highly. These findings are hoped to contribute to a better understanding of intercultural
teaching in ELT so that implications can be drawn to enhance the quality of ELT in Greece.

liapet77 @gmail.com, karrasid@gmail.com

Strategies towards Greek heritage language maintenance among adults
and children in Ireland

Leonarda Prela
Trinity College Dublin

Nowadays multilingualism can be characterized as a ‘world phenomenon’ (Edwards, 2002).
The Common European Framework of Reference for Languages (2001) has also highlighted
the value of a multilingual education and cultural acceptance and heritage language
maintenance is a topic worth investigating from various perspectives. Meshtrie (1999) has
defined language maintenance as the ‘continuing use of a language in the face of
competition from a regionally and socially powerful or numerically stronger language’ (p.
42). Heritage language maintenance has strongly been associated with the issue of identity
(Juan-Garau, 2014) and assimilation processes (Zhang & Slaughter-Defoe, 2009). These are
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some of the reasons why the examination of immigrants’ and teachers’ attitudes towards
heritage language maintenance is of crucial importance (Curdt-Christiansen, 2003;
Cummings, 2005).

This study investigates strategies employed by different age groups who aim to maintain
Greek as their heritage language in Ireland. The participants for this study were both adults
and children attending a Greek school in Ireland. The data was collected through the
completion of questionnaires, which aimed at revealing the strategies and attitudes of the
speakers. The adult students completed the questionnaires themselves whereas the data for
the children were obtained from the parents’ answers about their children. There was also
an interview with the teacher to explore the teacher role in heritage language maintenance
and possible differences in attitudes or behaviours outside the home environment among
participants.

Results indicate that the role of the teacher is crucial in heritage language maintenance as
already suggested by previous literature (De Angelis, 2011). Moreover, there seems to be a
positive attitude towards heritage language maintenance but some differences seem to
emerge among the two age groups regarding the strategies that are employed. Finally, as it
has been previously reported (Nesteruk, 2009) the motivation behind heritage language
maintenance strategies differs among the two groups, too.
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Towards a post-method era: Preparing the Greek EFL teachers for the
intercultural communication challenges

Eleni-lrene Skifti' & loannis Karras®
Hellenic Open University, %lonian University

In a societal framework where financial, economic, cultural and sociological globalization
flourish, individual and professional mobility increase and migration expands, the need for
intercultural education is urgent since it can help citizens live and coexist harmoniously in
culturally and linguistically diverse societies. Greece follows the motif of sociopolitical
changes exhibiting a colourful blend of people from different nations, ethnic groups, cultures
and religions. Foreign language teaching can play a tremendous role in cultivating
intercultural communication competence (ICC). To this end, a study was carried out
examining how the English for Young Learners program and the Unified Curriculum for
Foreign Languages approach culture and how they promote and foster ICC in the Greek
Primary English Language Teaching context. It also investigated the extent to which Greek
Primary EFL teachers are acquainted with intercultural education and the extent to which
EFL teachers’ professional development and training can contribute to the education of
autonomous intercultural speakers, the development of their cultural awareness and their
ICC skills. The study included both qualitative and quantitative research tools. More
specifically, the rhetoric of the Greek curricula was investigated and analyzed and an online
questionnaire (closed-ended questions) was administered to 40 Greek State Primary EFL
teachers. The findings revealed that both curricula display an intercultural orientation
following UNESCO’s new perspectives on education. The results also reported that the
development of ICC during the English language teaching practice is mostly welcome by the
respondents. However, it became evident that teachers’ insecurity due to a lack of adequate
teacher training in intercultural education and in developing/using appropriate and effective
materials hinders the realization of the curriculum’s prescribed cultural aims and objectives.

e.skifti@gmail.com, karrasid@gmail.com

Integrating refugees: The importance of the new CEFR illustrative
descriptors for the development of multilingual programmes

Maria Stathopoulou
Hellenic Open University & Council of Europe

A new project commissioned and coordinated by the Council of Europe from 2013 to 2016
has intended to provide an extended set of CEFR illustrative descriptors. In 2001, the
Common European Framework of Reference for Languages (CEFR) stressed the importance
of developing learners’ plurilingual competence and pioneered the inclusion of mediation in
language teaching and learning to describe a fourth category for communicative language
activities in addition to reception, production and interaction (North, 2016). Sixteen years
later and taking into account the new communicative needs because of the population
movement and the creation of multilingual societies in which language users need to
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participate meaningfully, the new CEFR now becomes useful in bridging the linguistic gaps by
proposing new descriptors (or ‘can-do statements’) related to the parallel use of languages,
language users’ willingness to act as interlingual mediators and their capacity to purposefully
blend, embed and alternate codes. This paper, written and presented by an expert member
of the ad hoc working group concerning the updated CEFR at the Council of Europe,
discusses the extent to which the new illustrative descriptors can be creatively exploited for
the development of appropriate pedagogies, language programmes, curricula and syllabi for
refugees respecting the diverse linguistic resources and making translanguaging possible
(Stathopoulou, 2015). The new scales and descriptors for creating pluricultural space and
exploiting pluricultural and plurilingual repertoires will be presented while it will be
suggested how the updated CEFR can be used for the linguistic and cultural integration of
migrants. The paper ends by proposing a renewed vision of language education for migrants
based on the updated CEFR, and calls for teachers of refugees to incorporate the diverse
languages and cultures in their classrooms thus developing learners’ plurilinguistic and
pluricultural awareness through an attitude of openness and curiosity.

mastathop@enl.uoa.gr

H onpaoia tng cupnepiAnyng ko tng aflodotnong tng 'l
otn Stdaokalia tng EAANVIKAG w¢ M2

AiSa Ztepyiov’ & Mwpyog Zpdnoviog’
"Naverotiuto lwawivwy, 2ESviké kat KamoSiotpiakd Mavemiotripto ASnvwv

Amo 10 2015 €wg onuepa £vag HEYAAOC aplOUog mpoodUuywy MEPACE Ta EAANVIKA cUVOoPQL:
and autolg, mepimou 62.500, otnv mAsloPndia toug Zuplol kat Adyavol mpooduyeg
Bpiokovtav to mMpwto Tpiunvo tou 2017 otn Xxwpa, €xovtag uMoBAAeL altnua acUAou R
METEYKATAOTAONG 0 AAN xwpa. MNa Tov mMAnBuoud autd dpxloe otadlakd va UAoToleital
HLOL OELPA EKTTALOEVTIKWV TIPOYPAUMATWY amod dnuocloug dopeig, Stebveic opyaviopolg, pn
KUBEPVNTIKEC OPYAVWOELG KOL OPYAVWOELG TNG KOWVWVIAG TWV TOALTWY. XTo eSi0 TNG TUTILKAG
eknaibevong yla madid oxoAlkng nAkiag avamtuxOnke €va mpoypappa pe Eudoon otn
SbaokaAia TNG €AANVIKAG Kal TG ayyAwKng yAwooag¢ kal tnv avamtuén &eflotntwy
apLOUNTIKOU KAl TEXVOAOYLKOU YPOUUATIONOU. AVTIOTOLXO TPOCAVATOALOUO (UE e0Tiacn oTn
SbaokaAia TG €AANVIKAG Kal TG OyyAlKAG YAwooag), €XOUuV KAl OL TIEPLOCOTEPEC
EKTIOALOEUTIKEG TIAPEUPACELG UN TUTIKAG eKTaideuong yla véoug avw Twv 16 €Twv Kot
evnAikoug. Movo omopadikda epdavidovtal mpoypdupota StdackaAiag Twv HUNTPLKWV
YAwoowv tTwv tpoodUywv. QOTOCO, KAl OTLG TIEPUTTWOELG AUTEG, N StdaokaAia TNG UNTPLKAG
YAwooag eudaviletar w¢ éva autovopo medlo, OUVOPTWUEVO KUplwg HE OTOXOUG
Sdlatripnong TNG MOALTIOULKAG KOl YAWOGOLKAG TAUTOTNTAC.

Jto mAaiolo TNG avakoivwong pag, adol Tapouclactel To Bewpntikd MAalclo Tou
katadelkvUel adevog TNV aAnAs€dpTnon TwV YAWOOWV KO, ETTOUEVWG, TOV KPLOLHO pOAO
¢ mPWTNG YAwooaog (M) kata tn StdaockaAia plag devtepng yAwooog (M12), kat apeTépou TN
onuacia Twv KWATPWVY Kol TWV OTACEWV ONMEVAVIL OTNV TPOG £KpAabnon yAwooa, Ba
gotiaoovpe otn OwdaockaAia ™G eAANVIKAG w¢ 1 os apaBodwvouc pabntég,
ETUKEVIPWVOUEVOL Q) OTOV EVIOTILOMO OPLOPEVWY XOPAKTNPLOTIKWY TNG apafLkig YAwooog
TIOU OUVOPTWVTOL HUE YAWOOIKEG MAPEUPOAEC KOTA TNV eKpAONnon tng eAANVIKAG Kat B) otn
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onuacia Tng enlyvwong Twv mapanavw GalvopEVWY ar’ Toug eKTTALSEUTIKOUGS, aAAd Kal TNG
oUMBOALKAG Xprong tng N katd tn ddackaAia tng 2.

TeAlkOG OKOTIOG TNG ELONYNONG MOG elval N SLaTUMwaon opLoUEVWY SLEAKTIKWY TPOTACEWY
TIOU UImopoUV va umootnpifouv amotedeopatikd tn yAwoolkn ekmaibevon apafodwvwy
npoodUYwV.

Istergiu@cc.uoi.gr, giorgosimopoulos@gmail.com

MetavAaoteuon, KOWOTIKA oXOAeia Kal yYAwooikn SidaokaAia:
H nepintwon tou NMoAwvikoU ZxoAsiov tng ABrvag

Mapia Zkouunepdn & Avaotacia Keoidou
Aptototéleio Mavemiotnuio OsooaAovikne

Amo ta téAn tneg Sekaetiag tou 1980 kat Tig apxéC tng dekaetiag Tou 1990 mapatnpeital
otnv EAAGSa pa paydaia dnuoypadikn petofolr), kabBwe otic Nén UMAPXOUCEC LOTOPLKEC
LELOVOTNTEC MPOOTIOEVTOL LETAVAOTEUTIKEG KOWVOTNTEG, LETOEL TWV OTOLWV KAl EKELVN TWV
MoAwvVWVY PETAVAOTWY. H KOWvoTNTa QUTH, £XOVTOC WG TTPWTAPXIKO okomo tn dtaduAatn tng
YAWOOOG KOl TOU TOALTIOHOU TwV OPOYeEVWVY paBntwyv, Wplel to 1997 otnv ABrva to
MoAwVLKO XxoAegio.

H elorynon Ba €0TIA0EL OTO EPWTNHO, EAV HECO ATIO TO TIAPEXOUEVO EKTIALOEVUTIKO €pYO
ol HaBntég £xouv TN Suvatotnta va GTtacouv oE £va TETOLO ETIMESO EMIKOWVWVIAC, WOTE LE
™ anodoitnon toug va gival oe B€on va Katavoouv Kot va UAOUV TIEPLOCOTEPEG Ao Hia
YAwooeG. Mpokettal, 8LKOTEPQ, VLA EvVaV OO TOUG BAOLKOUG OTOXOUC TToU £xouv TeBel 6oov
adopa tn Aettoupyia tou MoAwvikoU ZxoAeiou. To EpEUVNTIKO AUTO epwTnua dlepeuvnBnke
0TO MAQLOLO PLOG EVUPUTEPNG UEAETNG TIEPLITTWONG TIOU Tipaypatonol}Onke oto oxoAeio. H
elonynon oulntd, umod Tto mpiopa NG SLAmMOALTIOUIKAG Kal TG diyA\woong eknaidevong, ta
6ebopéva TwV NUWOOUNUEVWY OUVEVTELEEWY TIOU Tpaypatonolionkav pe pHabntég,
ekmaldeUTIKOUG, yovel aAAG kol pe amodoltn tou oxoAegiou, kaBwg kot ta Pacikd
cuunepacpata mov adopouv tn YAwoolkn SidackaAia 0To MAALOLO TNG KKAVOVLKNAGC» KAl TNG
«OUUTANPWHATIKAG» AetTtoupyiag tou: EdikdTtepa, TOo oXoAeio Slaodalilel emdapkela otV
MOAWVIKA YAwooa Kal KoAEG embooel mou odnyouv otnv moAwvikn TpitoBfaduia
Exnaibevon. To CUUMANPWHATLKO, OUWG, TIPOYPAUUA TEPLOPIlETAL KUPLWG OTO eMinedo piag
Baolkng emadnig Le T KNTPKN YAwooa Twv pabntwv. Ocov adopd tnv eAAnVIKAR YAwooa,
autny dL6AokeTal otV Kavovikn Asltoupyla wg &€vn. Opuwg 6ev avTIUETWIIETAL PE TNV
apuolovoa mPocoxn, UE amoTéEAecUa oL pabntég va mapouotalouv MOAAEG SUOKOALEG TToU
dtavouv péExpL To onpeio va pun yvwpilouv TeAkd tnv EAANVLIKA. ZUVETIWG, O€ KOopia oo Tig
U0 Aettoupyieg tou MoAwvikoU ZxoAeiou bev daivetal va mpoodépetal n duvatotnta
OTOUG HOONTEG va HAOUV UE eTtApKeld SUO YAWOOEG Kal va KvoUuvtal o€ SU0 TIOALTIOULKA
nieptBailovta. Itnv ewonynon divetat éudacn otn oulTNON TWV MOPAUETPWVY EKELVWY, OL
omoleC AELTOUPYOUV QVAOTOATIKA WE TtPOC TNV eniteuén ¢ Stylwooioag/moAvyAwoaoiag oto
oxoAeio.

akesidou@edlit.auth.gr, maskoump@hotmail.com
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How refugees could provoke the development of ‘world citizenship’:
A teaching intervention for children and adults

Marina Tzakosta, Athena Alexopoulou, Eleftheria Beteinaki,
Xrysa Derzekou & Anthi Kapsali
University of Crete

Aim of this paper is to present and qualitatively evaluate a teaching intervention whose topic
is the ‘refugee issue’ and aims to help children and adults become sensitive to the problem.
The intervention is the product of an ERASMUS+ KA2 strategic partnership European project.

For the design of the intervention we considered the principles of child-centred teaching,
globalization, actuality, supervision and experiential education and relied on several
theoretical frameworks such as the Project approach (Knoll 1996, 1997), Constructivism
(Jacobsen, Eggen & Kauchak 2006), Multimodality (Kendrick et al. 2006), Political education
in school (Kalantzis & Cope 2013), Vygotskian Theory (Vygotsky 1962), Multiple Intelligences
(Gardner 1983, 1993, 1999), Experiential Education (Kolb 1981, 1984). The main axe of the
intervention is a story, presented through a puppet performance. As part of the
intervention, participants watched relevant videos, expressed their emotions through art,
and they were engaged in psychokinetic activities and discussions with Red Cross volunteers.

The teaching intervention has been applied to different national groups, more specifically,
a) one private nursery school in Crete (N= 16), b) seven public kindergartens in Crete and
Athens (N=100), c) three public primary schools in Crete (N= 40), and, d) a group of 30 Dutch
adults. Regarding the preschool and primary school pupils, and least two kindergarten and
primary school teachers, respectively, were present as moderators per group.

Our findings highlight the fact that, in general, there is inaccurate/imperfect information
regarding the refugee issue. During the teaching intervention, children and adults became
deeply interested in the topic. The post-teaching interviews displayed a better performance
regarding the participants’ ‘involvement’ in the problem. There seems to be some
differentiations between younger and older participants. Younger participants focus on the
emotional state of the refugees; older participants focus on the rational means that need to
be recruited for the solution of the problem.

Martzak74@gmail.com
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H dbaokalio eEAAnVikwv og Evav npoo¢uyLlko KATAUALOWO:
H gunepia tng atunng yAwoowkng eknaidevong eprifwv kat evnAikwv

ZtaupoUAa AvtwvomnoUAou
Aptototéleio Mavemiotnuio OsooaAovikng

JuvnBwe n yYAwoolkn dibaokaAia evroniletal ota mAaiola kAmolwou eupuTtePoU Beopou (Y.
Onuoolo oxoAeio, WOLWTIKO eKTALOEUTAPLO K.A.) EVW OKOAOUBEL KOl KATIOLO CUYKEKPLUEVO
npoypappa omoudwv (M. OUYKEKPLUEVOU YAWOOLKOU Eemutédou 1 evog SLOAKTLKOU
eyxelpLdiou). Ita mAaiola TG Atumng ekmaidevong, onwg eival n yl\wooikn didaokaAia oe
€vav MPooduUYLKO KATAUALOUO, Ta TAPATAVW o€ HEYAAo Babuod dev Loxvouv, kabwg mbavov
va YNV UTIAPXEL KATolog Beopdg evw eival aduvatn n xprion KAmowou eyxelpldiou. Itoxog
NG mapouoag mapoucioong eival va avadeifel TIg MOLKIAEG LOLALTEPOTNTEG TIOU E€XEL O
OXeOLOOMOG Kal N Tpayuotomnoinon pabnuatwyv oe éva Tétolo TAaiolo. Aflomolwvtag
debopéva amnd MPoowIKO NUePOAOYLo StdackaAlwy Kal eBvoypadlkég onuelwoelg nediou
TouAdylotov €€l pnvwy, Ba avadelyBel n «acuvéxela» Petafl Tou SLEAKTIKOU oxedSlaouou
Kall TNG mpaypatomnoinong tng Stdaokaliag. Eotiaon Ba 600l 0TOUG KOWVWVLOTIOALTLOMLKOUG
TIPAYOVTEG TTOU €MNPeAlouV Tov SLEAKTIKO OXESLAOUO, OTIWG N PEVCTOTNTA TOU HABNTIKOU
MANBuopoU, oL avaykeg Kal Ta Kivntpa twv mpoodUywv omouvdactwy, IntApata ¢ulov,
OAAQ KOL Ol LOXUOUOEG TAUTOTNTEG TWV OTIOUSAOTWY OE OXEON HE TO TWE KATAVOOUV TN
padnon. Mo mapadetypa, mwe po SpaoTnPLOTNTA TOU OXESLAOTNKE ETL XAPTOU KOL OTOXEVE
OTNV KOTAKTNON ETIKOWVWVLAKWY SEELOTATWY, TEALKA AVATIPOCAPUOOTNKE 1 «AANa&e TTopeia»
e€attiag Twv mokidwv mapayoviwy mou avadEpdBnkav mapandvw. IToxog lval va TovioTel
nwg onotadnmnote Stdackaiia Ba mpémnet va Aappavel umodn g To CUYKEIMEVO LECA OTO
OTOL0 MPAYLATOTOLELTAL, £V GUYKELEVO TIOU TIOPAUEVEL CUVEXWE PEVCTO.
santwno@hotmail.com

Greek as an Additional Language (GAL) school students
in Cyprus in late modernity:
An ethnographic study of three parallel intensive Greek language classes
in two Greek-Cypriot state primary schools

loanna Charalambous
King's College London

Increased immigration over the past two decades has transformed the Greek-speaking
community of Cyprus into an increasingly linguistically, ethnically and culturally diverse
society. The Cyprus Ministry of Education and Culture (MEC) has therefore had the need to
respond to the increasing number of students who have a home language other than Greek.
In 2008, the MEC issued a policy document regarding the setting up of classes for these
students to receive intensive instruction in the Greek language parallel to the mainstream
curriculum in Greek-Cypriot state primary schools. Since then, parallel classes have been
offered in schools. However, the establishment of these classes was prompted by the need
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to respond to EU discourses on human rights for minorities and not by a change in the
Hellenocentric ideology that dominates the Greek-Cypriot educational system.

There is currently limited research on the education of students from migrant
backgrounds in Cyprus — an area this PhD research aims to illuminate. | carried out
qualitative research ‘using ethnographic tools’ (participant observation, field-notes, open-
ended interviews) to try to develop an ‘ethnographic perspective’ in an attempt to examine
how the MEC’s policy concerning parallel classes is enacted in the ethnocentric Greek-
Cypriot educational system. My research focuses on three parallel classes in two primary
schools and draws on data collected during fieldwork that lasted five months.

The focal children had a migrant background but either total or considerable experience
of living within Greek-Cypriot society and competence in everyday spoken Greek-Cypriot
dialect; yet, they had been selected for parallel intensive Greek language tuition away from
their mainstream class. The empirical investigation shows that children were misplaced
because Hellenocentric ideology cannot envisage pupils who do not have Greek-Cypriot
parents and a Greek-only orientation to language as anything else but ‘the other’.

ioan.charal2@gmail.com

Pragmatic immersion-driven strategies
for prompt second language acquisition

Muhammad A. Salama
Zewail University for Science and Technology, Cairo

Learning a second language has turned out to be more complex, nonlinear, dynamic, social
and variable than has always been anticipated to be. In the world of today where we are
faced with the serious challenge of social dislocation caused by wars, learning a second
language becomes an absolute necessity, and with abrupt moves from one community/
culture to another, both adults and children become in a dire need to learn the new
language and cultural norms in the most prompt possible way. Second language acquisition
has been exhausted in educational literature; therefore, we would like to present seven
pragmatic workable immersion-driven strategies that can be either integrated into the
learning environment, or used by learners to expedite the second language learning into
fluency in a matter of months. We shall also provide theoretical evidence that supports the
realistic workability of the proposed method. The method recognizes that immersion per se
is not enough for language fluency, and is built around two pillars; autonomy and
overcoming social anxiety. Based on each pillar the proposed strategies shall be cross-
functioning to elaborately allow for quick second language fluency. Based on autonomy
component we propose:

— Using target language to communicate from day one.

— Learning prefixes and suffixes of target language.

— Focusing on language content that is relevant to individual learners (learning by

necessity not in the order language arranged in a text book).
— Focusing of high frequency lexico-grammatical constituents of the target language.
Based on overcoming social anxiety component we propose:
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— Understanding cultural implications of words, phrases and idioms.
— Reinforcing tolerance to ambiguity.
— Assigning a language parent.

madel@zewailcity.edu.eg

Enxelpwvrag pa epappoyn tng pedodou CLIL / EMILE otn yaAAkn yAwooa

Avvéta Tavion
AeutepoBadula Ekrtaibeuon

ITnv noapouoa epyacia mapouaotaletal éva gyxeipnua vAomoinong CLIL / EMILE otn yaAAkn
vYAwaooa og mapapuedoplo Nuuvaco tng MEAAAG To oxoAlkd €tog 2016-2017. To mpdypapua
edbappootnke oe 22 pabntég B° Mupvaociou, ek twv omoilwv Vo aABavodwvol, €vag
BouAyapodwvog Kal Evag poupavodwvog. Ot pabntég mpoépyxovtav OAoL amd oAlyoBéaia
dnuotika oxoAela tnNg TEepPloxng oOmou Oev mpoodépetal Sibaokalia Sevtepng E€vng
YAWOOOG KOL OTO TIEPLOCOTEPA ATIO QUTA OUTE TNC QAYYALKNG UE OTOTEAECHO TO YAWOOLKO
unoBabpo toug otn yaAAkn YAwooa va eival dtapkelag 40 mepinou wpwv. Emiong, otoug
SlyAwoooug pHabntég TnG ouyKeKpLUEVNG TAENg Sev mpoodépBnke kapia popdn evioxuong
SbaokaAiog TG €ANVIKAG YAWOOOG OUTE KAl TNG HMNTPLKAG Tou¢. H péBodog CLIL
TIPAYUATOTOLNONKE OTA YVWOTIKA avIKEipeva NG lotoplag, tTng Xnueiog kat tng Duoikng
Aywyng HeTA@ amd ouvepyooila Twv EUMAEKOUEVWVY  ekmaldeutikwy. H  edapuoyn
UAOTIOLOUVTOV OE CUYKEKPLUEVECG EVOTNTEC TWV OXOALKWYV EYXELPLOIWV PETA TNV OAOKANpwON
¢ SdaokaAlag TwV avIioTOXWV EVOTATWVY OTNV €AANVIKH YAWOOO OO TOV OvTioTol o
ekmaldeuTIKO. To gyxeipnua otdxo eixe va Slepeuvioel tn duvatotnta ¢ ehAPUOYAS TNG
pnebo6dou CLIL otn yaAAwkn yAwooa kabwg kat tn Stevpuvon tou As€loyikol umtofabpou Twv
HoONTWY, TNV AVAOKOTINON TWV YVWOEWV TIOU AIOKTAONKAV 08 KABE YVWOTIKO QVTIKE(UEVO
otn yoAAK YAwooa, tTnv evioxuon tng outomemoibnong toug, Tn XpHon Tng KNTPLKAG
YAwoooG Twv Sly\woowv Habntwv yla TNV MPooméAacn Tou UALKOU Kal TNV avadelEn Toug
KaBwg Kal TNV AoKNon OAWV TwV HaBNTwV O€ OTPATNYIKEC EKUABNONG oG E€vng YAWOOag.
Na tnv edappoyn NG HeBOSoU aviAndnke UAIKO amd TIOAUUECLIKEG TINYEG,
xpnotwdormowBnkav Sladopeg TEXVIKEG UE OUXVOTEPN OQUTAV TNG epyaciag o€ opadeg,
oxeblaotnkav pUAAa epyaciag Kat Lo ToLkAio SpactnPLoTATWY Ue SLadopeTIKr TUTIOAOYia
OTWG Kal SpacTnPLOTNTEG TTOU UE TaLyviwdn TpOTo 0TOXEVAV OTNV TIPOOTIEAACT TOU UALKOU
otn YaAAKK YAWOOO KAl TNV avaokOmnor Tou (Omwg KAPTEC TOLXVIOLOU EPWTNOEWY,
erutpanéllo mawvid, xprnon epyaleiwv web2 ywa tn dnuloupyia epwinuatoloyiwv
YVWOEWV) €VW META TNV oAokAnpwon tng kAabe evotntag ol pabntég kalouviav va
afLoAoyriocouV TNV EUTELPLA TOUG.

annetata@otenet.gr
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WORKSHOP

The role of assessment in the language education
of immigrants and refugees

The theme of this year’s GALA conference is “Migration and Language Education”, a
response to the recent massive influx of migrant populations into Southern Europe in
general and Greece in particular. The presence in the same classroom of students from a
wide variety of ethnic and linguistic backgrounds poses a formidable challenge to teachers,
especially when large numbers of students lack proficiency in the language of schooling.

The assessment of immigrants’ developing proficiency in the language of schooling will
play a central role in whatever measures are taken nationally and locally to provide them
with an education that promotes equity and social inclusion. GALA is concerned that the
modes of assessment used by national and school authorities and individual teachers in their
classrooms should play a positive role, fostering inclusion by supporting teachers in the
provision of needs-based education. The purpose of the symposium (maximum enrolment
45) is to raise awareness, stimulate networking, and encourage participants to think of
designing and launching small-scale collaborative projects.

GALA has invited Professor David Little (Trinity College Dublin) to give a plenary
presentation on the linguistic inclusion of immigrant students. For ten years (1998-2008)
Professor Little was non-stipendiary director of Integrate Ireland Language and Training, a
not-for-profit campus company funded by the Irish government to provide intensive English
language courses for adult refugees and to support the teaching and learning of English as
an Additional Language in primary and post-primary schools. This latter work included the
development of a set of proficiency scales based on the Common European Framework of
Reference for Languages (CEFR), a version of the European Language Portfolio that was
distributed in 5000 copies each year, and a suite of assessment instruments. Since 2006
Professor Little has also contributed to the Council of Europe’s work on the linguistic
integration of adult migrants.

Professor Little has agreed to coordinate the symposium, to which Professor Gudrun
Erickson and Dr Déirdre Kirwan will also contribute.

Gudrun Erickson is Professor of Education in Language and Assessment at the
Department of Education and Special Education, University of Gothenburg, Sweden. She
began her career as a teacher of languages and has extensive experience of teaching,
teacher education and curriculum development. For almost twenty years she has been
project leader for the Swedish National Testing and Assessment Programme for Languages,
developing assessment materials for different age groups and for formative as well as
summative use. She has been and is currently involved in a number of European projects on
learning, teaching and assessment. From 2013 to 2016 she was president of EALTA. Her main
research interest is in collaborative approaches to the development of language assessment
and testing practices and materials, with a particular focus on issues of agency and
contributions by test-takers.
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For almost thirty years, until her retirement in 2015, Déirdre Kirwan was principal of Scoil
Bhride (Cailini), Blanchardstown. The school’s pupil population became increasingly diverse
from the mid-1990s on, until by 2015 almost 80% of the 320 pupils had a home language
other than English or Irish. Most of them started school with little or no proficiency in
English, and altogether there were some 50 home languages in the school. Scoil Bhride has
implemented a policy of inclusion that encourages pupils to use their home language for
whatever purposes seem appropriate to them, inside as well as outside the classroom. As a
result of this policy, pupils develop age-appropriate literacy in English, Irish (the obligatory
second language of the curriculum), French (which pupils learn in the last two primary
classes), and their home languages. Dr Kirwan is currently working with Professor Little on a
book-length case study of Scoil Bhride’s policy and practice, and Professor Little will draw on
this work in his plenary presentation.

44



SYMPOSIUM

Me 2 Glosses

The present thematic symposium is organised by the information service for bilingual raising
“Me 2 Glosses” or “With two languages”! The service concerns a “branch” — partner
organisation of the information service of Bilingualism Matters at the University of
Edinburgh. The founder and general director of the service is Professor Antonella Sorace,
who is internationally recognised as one of the world’s most renowned researchers on
Bilingualism. In Greece, Professor lanthi Maria Tsimpli who is a distinguished researcher in
language acquisition issues founded the service in 2012. The current director of the branch,
Professor Marina Mattheoudakis, is one of the most active members of the academic
community in topics concerning second language learning.

Members of “Me 2 Glosses” or “With two languages” are a group of researchers in
Aristotle University of Thessaloniki, who are concerned with issues of language development
and bilingualism in children and adult populations. Their aim is to bridge the gap between
the researchers of bilingualism and the bilingual speakers (families, teachers and
institutions) in order to help as many children as possible benefit from Bilingualism. Their
goal is to open a communication channel between all those people who are concerned with
bilingualism matters. Their priority is to promote a dialogue that responds to questions
regarding bilingualism with research as a tool, when in need. Thus, they are always very
happy to visit schools, nurseries, kindergartens or other organised events with local and
other institutions and talk about bilingualism.

This symposium hosts seven talks that present empirical data and discuss the benefits of
bilingualism in various contexts. More specifically, the first three talks approach the topic
with examples of bilingual children (of (a)typical language development) from various
combinations of languages. Maria Kaltsa and Aleka Prentza examine how bilingualism, age of
onset of exposure to Greek (AoOQ), language dominance and L1 and L2 input affect lexical
and grammatical development in Albanian-Greek speaking bilingual children. Ifigenia Dosi
and Despina Papadopoulou present the comprehension and production of (im)perfective
verbal aspect in heritage Greek-German and Greek-English children. Eleni Peristeri, Eleni
Baldimtsi, Maria Andreou, lanthi Maria Tsimpli, and Ageliki Nicolopoulou investigate the
narrative skills of bilingual and monolingual ASD children and compare them to participants’
non-verbal EFs, namely inhibition and attention-shifting. The fourth talk, by Maria Katsiperi,
Natalia Nannou and Georgia Fotiadou, discusses differences among adult groups of
bilinguals with respect to methodological issues, language typology and language exposure.
The fifth talk, by Lia Efstathiadi, presents the benefits of L2 learning in a partial immersion
context (for child populations), whiles in the sixth talk Nikos Amvrazis & Katerina Alexandri
discuss educators’ and adult learners’ preferences for various teaching methods. Finally, the
seventh talk, by Argyro Moumtzidou and Valbona Hystuna, introduces the educational
system of the NGO ARSIS and how the organization deals with the migrants’ flow.
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Teachers’ and students’ attitudes towards learning Greek as a second or
foreign language: Convergences and deviations

Nikos Amvrazis & Katerina Alexandri
Aristotle University of Thessaloniki

Foreign or second language acquisition is a highly complex process in which individual
learners undergo unique integration of their knowledge of the target language and their first
language (Lightbown and Spada, 2006:189; Brown, 2007:8). The basic aim of the current
research is to examine the characteristics of the teaching method implemented by educators
who teach Greek as a foreign or second language (L2). More specifically, our aim is to
examine whether there are convergences or deviations among educators and their students
regarding the basic characteristics that consist a teaching method. Teaching methods have
been explored through questionnaires that focused on the specific techniques implemented
during the course. These techniques shed light on a spectrum where one end is occupied by
the structural approaches (Fries, 1945; Hornby, 1954; Lado, 1957) while the other realizes
the more communicative ones (Hymes, 1972). Which teaching methods are more preferable
to students and whether there are correlations between these preferences and other
variables (such as L1, educational background, gender etc.) is the main focus of this ongoing
study. Recent research (Amvrazis and Maligkoudi 2017) has showed that students’
educational background and their level of proficiency in Greek correlate with their
preference for a specific teaching method. In this paper we will discuss findings related to
other basic variables, such as student’s L1 and their proficiency in other languages. This on-
going research is being conducted in the School of Modern Greek language in Aristotle
University of Thessaloniki during the academic years 2015/ 2016 and 2016/2017 and its
participants are adult students who learn Greek as L2.

amvrazis@lit.auth.gr, ekaterini.alexandri@gmail.com

The production and comprehension of verbal aspect in heritage speakers

Ifigeneia Dosi & Despina Papadopoulou
Aristotle University of Thessaloniki

The present study investigates the comprehension and production of verbal aspect
(perfective and imperfective) in heritage Greek-German and Greek-English children. Studies
on grammatical aspect in heritage speakers have indicated that the use of perfective aspect
is more prevalent compared to the use of imperfective aspect (Montrul 2002; Polinsky
2007). Nonetheless, there is no consensus with respect to the acquisition of the features of
imperfective (Kihlstedt, 2002; Papadopoulou, 2005; Dosi, Papadopoulou & Tsimpli, 2016;
a.0.). Some studies have shown that the habitual feature is more problematic than the
continuous one (Papadopoulou, 2005; Dosi et al., 2016; Mattheoudakis et al, 2011), whereas
others suggest that progressivity is acquired after habituality (Kihlstedt, 2002). Language
proficiency is an important factor that affects the performance on verbal aspect of heritage
speakers (Montrul 2002; 2009; Dosi, 2017). Our research questions are the following: (a) will
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perfective be more prevalent than imperfective both in comprehension and production tasks
and (b) will Greek-English heritage speakers score higher than Greek-German ones, since
grammatical aspect is not grammaticalised in German? Greek-English (N= 20; living in the
USA) and Greek-German heritage bilingual children (N= 25; living in Germany) and Greek
monolingual peers (N= 25) participated in this study. The findings from the production task
revealed that perfective aspect was more problematic than imperfective aspect, albeit not
for the Greek-English heritage group. By contrast, in the comprehension task, all groups
scored higher in the perfective aspect. Problems with habituality are attested,
predominately for the Greek-English heritage group. In both tasks, the Greek-English
heritage group scored lower than the Greek-German heritage group. Overall, our findings
suggest that the grammaticalisation of aspect is not the most significant factor that affects
the successful acquisition of aspect, since vocabulary knowledge and input seem to play a
crucial role.

idosi@lit.auth.gr, depapa@lit.auth.gr

Narrative production in L1 Greek and L2 English and the cognitive gains
witnessed in young learners of English receiving varied exposure to CLIL

Lia Efstathiadi
Aristotle University of Thessaloniki

The study investigates executive functions and, in particular, the degree of involvement of
Working Memory, Updating and Proactive Interference in the narratives (L1 Greek, L2
English) of young learners attending the 3rd Primary Experimental School in Evosmos,
Thessaloniki.

The school is a partial immersion context that introduces L2 English for 5 hours/week in
Grades 1-2. These increase to 8 hours/week in Grades 3-6; CLIL is also systematically taught
from Grade 4. The study involved 48 participants attending Grade 6 (Mage 11,6, SD 0;3),
split into two groups. The CLIL+ group (17 students) was overall more exposed to CLIL and
had attended CLIL History (Grade 3; 2 hours), Environmental Studies (Grade 4; 2 hours),
Religious Education (Grade 5; 2 hours), Geography and Religious Education (Grade 6; 4
hours). The group with the least CLIL exposure (CLIL-, 31 students) was introduced to CLIL
Arts (Grade 5; 1 hour) and Geography or Computers (Grade 6; 2 hours).

The written narrative production of both groups was tested in terms of text
microstructure (syntactic complexity, narrative length, lexical diversity) in both Greek and
English, using the Edmonton Narrative Norms Instrument. Statistical findings yielded
differences that favour overall the CLIL+ group regarding syntactic complexity and narrative
length (esp. for the L2 narratives); also, all three cognitive measures were found to be
involved in the narratives of only the CLIL+ group.

The findings are viewed as important as executive functioning ‘regulates the dynamics of
human cognition’ (Miyake et al. 2000: 49) and thus behaviour, scholastic or otherwise. They
also have important implications regarding the intensity of future L2 programmes or even
the further expansion of CLIL programmes in the Greek primary state schools.
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Lexical and grammatical development in bilingual children

Maria Kaltsa & Aleka Prentza
Aristotle University of Thessaloniki

The present study examines how bilingualism, age of onset of exposure to Greek (AoQ),
language dominance and L1 and L2 input affect lexical and grammatical development in
Albanian-Greek speaking bilingual children. To this aim 44 bilingual children, aged 8 to 12
years-old participated in the study conducting a battery of five tasks: (a) Greek expressive
vocabulary task (Vogindroukas et al. 2009), (b) Albanian expressive vocabulary task (Kapia &
Kananaj 2013), (c) Greek visual lexical recognition task (Kaltsa & Tsimpli subm.), (d) Greek
sentence repetition task (Greek-SRT) and (e) Albanian sentence repetition task (Albanian-
SRT). The SRTs were developed within the COST Action following the guidelines outlined in
Marinis & Arnom-Lotem (2015). Background information was collected on home language
practises, current oral use of L1 and L2, past and current literacy practises with regard to
each language with the use of questionnaires administered both to parents/guardians of the
bilingual children and to the children themselves (Mattheoudakis, Chatzidaki & Maligoudi,
2014). The data analysis showed that (a) there is a strong relationship between vocabulary
development and the SRT performance both for Albanian and Greek; (b) the grammatical
development in the two languages also shows a very strong positive correlation to each
other suggesting that bilingualism has a positive effect in language development overall; (c)
visual lexical recognition does not relate to expressive vocabulary measures but to
grammatical ones; and (d) the language practices at home from birth up to the age of 6 are
significant predictors for grammatical development.
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What's with anaphora?
Discussing evidence from adult bilinguals, methods and other factors

Maria Katsiperi, Natalia Nannou & Georgia Fotiadou
Aristotle University of Thessaloniki

As research on bilingualism progresses and our understanding becomes not only deeper but
also broader, the idea of looking for two “perfect’ monolinguals in a bilingual person is left
behind. Today, transfer from one language to another, known as crosslinguistic influence, is
expected and researchers study it to gain insight into both bilingualism and language (Jarvis
& Pavlenko, 2008 for a review). Recent studies have examined anaphora resolution, a
phenomenon standing in the syntaxpragmatics interface. One of the most intriguing topics is
whether the overt pronoun’s bias for topic-shift employed in null subject languages is
preserved when the other language is a non pro drop one. Recent results show an increased
co-reference of the overt pronoun with an antecedent in subject position (late bilinguals:
Tsimpli et al., 2004, attriters and heritage speakers: Kaltsa et al., 2015). In this presentation,
we discuss two experiments investigating resolution of the overt pronoun (‘aftos’, he)
among adult speakers of Greek. In the first experiment we addressed an off-line sentence
picture matching task examining backward intrasentential anaphora to Greek speakers in an
L2 English environment, a non pro drop language. Participants’ data (mean age: 34.6 yrs,
range: 27-43yrs, years of residence: 11.3, range 5-22yrs) were compared to monolinguals'
matched in age and education. Results yielded no differentiation in the interpretation of the
overt pronoun between the two groups. The second experiment examined extra-sentential
anaphora with an eye-tracking method in the visual-world paradigm and was addressed to
heritage speakers of Aromanian (mean age: 65.5, range: 55-85 yrs), a null subject language.
The results showed that, while the young controls opted for an Object antecedent and the
older controls went for a Subject antecedent, the bilingual group had shared preferences,
demonstrating a more young-like behaviour. The findings from both studies will be discussed
taking into consideration language typology, language exposure and methodological issues.
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The complexity, depth and breadth of the ARSIS’ Youth Support Centre’s
pedagogical activities
Towards an evolving pedagogical approach

Argyro Moumtzidou & Valbona Hystuna
ARSIS Association for the Social Support of Youth

ARSIS Association for the Social Support of Youth was established in 1992 and nowadays it
runs 4 Youth Support Centres in Thessaloniki (2), Athens and Kozani. Furthermore there are
non-formal and informal educational interventions taking place in the refugee camps around
the country. Such of experience we are going to present, as a good practice developed
through the years.

The current social situation invites us to the complex and extraordinary fast changes, to
the necessary adjustments and the individual interventions.

The recent refugee flow in the countries of Europe has highlighted the holiness of a
limited educational system, far from the necessary composition that intercultural philosophy
and pedagogy are trying to build.

The contradictions between an extreme technocratic evaluation system with local
characteristics, the neglect of basic components of the psychosocial support of the child and
his family when moving from one culture to another and from one language to the other,
are the most important criteria of the Youth Support Centre for a pedagogical and holistic
educational proposal.

We will refer to the innovative model of Evolutionary Pedagogy of Access, which allowed
us to synthetically build the existing tools of the Youth Support Centre on the street, at
home, in the Daily Centre, in the school, in the community.

The street work methodology, the Mobile School activities, the non-formal and informal
multilingual and intercultural education program within the Youth Support Centre are part
of an active, multilevel, holographic intervention to sensitize and to prepare the
unaccompanied or accompanied refugee or migrant child and its family for a smooth access
to the school and the community.

amoumtzidou@gmail.com, valbona72@yahoo.com
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Bilingual children with High Functioning Autism Spectrum Disorder:
Evidence from oral narratives

Eleni Peristeril, Eleni BaIdimtsiZ, Maria Andreou?‘,
lanthi Maria Tsimpli* & Ageliki Nicolopoulou®
L2aristotle University of Thessaloniki, >University of Cologne,
4University of Cambridge, 5Lehigh University

Introduction. Bilingualism has been linked to enhanced executive functions (EFs), specifically
inhibition and set-shifting (Bialystok, 2010; Prior, 2012), as well as better performance in
narrative production at the macrostructural level. Conversely, Autism Spectrum Disorders
(ASD) is strongly associated with weaknesses in EFs, specifically in mental flexibility (Shu et
al., 2001) and inhibition (Biro & Russell, 2001) and in establishing global coherence in
narratives (Stirling et al., 2014). The goal of the present study is to examine narrative
performance and non-verbal perceptual processing skills in bilingual children with ASD in
order to look for correlations between verbal and non-verbal abilities as well as to look for
differences between bilingual and monolingual children with ASD in verbal and non-verbal
skills.

Participants. Participants were 30 bilingual children with ASD (age range: 7-11 yrs), 30
monolingual children with ASD, 30 bilingual TD children and 30 monolingual TD children
matched in age.

Materials. The narrative task has focused on children’s telling performance elicited by a
single set of pictures with animal characters (Edmonton Narrative Norms Instrument;
Schneider et al, 2006). Children’s narratives were analyzed using both macrostructural and
microstructural measures. Children’s non-verbal inhibition and attention-shifting functions
were assessed with an online global-local attention task requiring from participants to focus
on globally-presented shapes while ignoring local shapes, and vice versa (Navon, 1977).

Results and Discussion. The bilingual ASD participants mainly improved in microstructure,
namely, in lexical diversity, subordination and referential ambiguity indices. Moreover, they
exhibited highest accuracy scores in the global-local task implying bilingual advantages at the
non-verbal level. The findings suggest that a) EF disadvantages associated with ASD are less
robust than advantages associated with bilingualism; b) Bilingualism seems to improve
narrative abilities of children with ASD. Finally, findings show reliable interactions between
narrative cohesion and non-verbal EFs only for the bilingual group with ASD.
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SYMPOSIUM
ERASMUS+

SUCRE & Xenios Zeus

OL ZTpaTtnyKEG ZUUMPAEEL OTO TPOypappa Erasmus+ adopolv tnv avamtuén Kot evioxuon
SLOKPOTIKWY CUVEPYAOLWY HETaEL dopEwv/opyaviopwy Tou SpaoTtneLOToLoUVTIaL OTOV
TOMEN TNG eKTAldeUONG, TNG KATAPTIONG, TNG veoAaiag i o€ AAAOV KOLVWVLKOOLKOVOLKO
Touéa. 16laitepn éudaon divetal otnv evBappuvon oxediwv mou otnpilouv TNV KOWWVLIKN
évtaln (kuplwg twv MpoodUywv Kal TwV METAVOOTWYV), KaBwg Kal otnv mpoAnyn tng
pwoonactikomoinong. AMwTtepog OTOX0G eival va oamodépouv OeTikd Apeca  Kal
HLOKPOTIPOOECUO QMOTEAECUATA YO TO ATOMA Kol TOUC POPE(C TTOU CUMUETEXOUV OTIG
SpaotnplotnTeg, aAAG Kal va eTiPEPOUV BEATIWOELS OTOL CUCTAOTA KOL TLG TIOALTLIKEC YLa TNV
eknaidevon otnv Evpwrnn.

210 mAaiolo tng Baowkng Zuumpaéng 2 (KA2) uhomotlolvtal ta poypappata XENIOS ZEUS
kot S.U.C.RE. rtou mapouactdlovtal oto 16° Suvédplo tng EEET. To mpdypappo XENIOS ZEUS,
LE TITAO Alayeiplon TwV MPOCPUYIKWY KOl UETAVAOTEUTIKWY POWV UECW TNG AVATTTUENG TwV
EKTTAULOEUTIKWYV Kol EMayyeAUaTIiKwVY mAatoiwy yia tatdia kot eviAtkec-Managing the refugee
and migrant flows through the development of educational and vocational frames for
children and adults kaL ouvtoviot tnv MNepidepelakn AlevBuvon Exmaidevong Kevtpikng
Makedoviag ameuBivetal oe madld kot veapoul¢ veoadixBévieg mpooduyeg otn Bopela
EAGSa pe otoxo pia dphogevn kat GLAKN TPWTN yvwpLuia pe tTn Oecoadovikn (Ue tnv OAN
va Asltoupyel wg mopadelypa yla kaBe 1oOAn) kot mapdAAnAa tnv evalcOntomoinon Kalt
ponon Twv maldwv otnv eAAnVIK KoUAToUpa Kol yAwooa. o Tov OKomo outo
SnuloupynOnKe amod TOUG MAVETLOTNULAKOUG ETALPOUG TOU poypappatog otnv EAAada, to
AplototéAelo Mavemotiuo Osocalovikng (Mawdaywykod Tunua Anpotikng Eknaidsvong —
UALKO yla adid 6-15 xpovwv— kat ZxoAeio Néag EAANVIkAG Mwooag —UALKO yla véoug 18+)
kaBwg kat to Mavemotiuio Autikng Makedoviog (Matdaywylkn IxoArl —UAIKO yla Ttaldild
TPOOXOALKAG NALKiag), Odnyoc Kalwoopiopatog kal EKmatdeuTtiko Kot EMpopdwtiko YAKO,
TIPOKELUEVOU va uAomolnBouv napeppaocelc o madla npooduyeg ota Kévipa Ohoeviag
MNpooduywv.

AM\O TMPOYpAUA TTOU UAOTIOLELTOL OTO TAQICLO TwV MpoypapUdTwy Erasmus+ oto AMNOG
Kal apouaotaletal oto cuvedplo sivat to MNpoypappa S.U.C.RE. pue cuvtoviotr to AMNO. To
S.U.C.RE. (Ekmtaibevon kot umoothptén mpoo@UywV/UETAVAOTWY UEOW TWV SOUWV TNC
Avwratn¢ Ekraidbevonc- Supporting University Community pathways for REfugees-migrants)
ETUKEVTPWVETAL OTIC SLadLKAcleG TNC YAWOOLKAG TIPOETOLUACIAC KL TOU EAEYXOU YVWOEWV
TIOU Qmaltouvtol ylo TV €rtuyxn €vtaén twv mpoodUywv/UeETavaotwy, $GoLltnTwy Kot
kaOnyntwv, otnv Avwtatn Exnaibsuon, kabwg Kal oTnv umooTHPLEN TWV OKASNUAIKWY TOUG
OVOYKWV HETA TNV €vtaln touc. EmumpooBEtwe, sotialel otnv PUXOKOWWVLIKN €vtatn Twv
NPoodUYwV/UeETAVOOTWY, TAPAAANAA e TNV UTTOOTHPLEN Toug o€ BEpata vyeiog Kat Sikaiou
Katd tnv £i0060 TOUC /KL TIPAUOVH) TOUG OTIC EUPWTIAIKEC XWPEG umodoxns. To
Mpoypappo  £€XeL  KEVIPLKO 0OTOXO0 TN Onuwoupyia  ekmaldeutikol UALKoU Tou Ba
xpnotornownBel KatdAAnAa amd ekmaldeUTEG Kal avwTtata WOpUUATA Yo TOUG MOPATTAVW
oKOMoUC.
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The role of sports in refugee’s social integration

Vassilis Barkoukis & Christos Karavas
Aristotle University of Thessaloniki

Recently, a substantial and constructive discussion about the emigration issue has been
initiated in Greece. Several NGOs and institutions are involved in the refugee issue, provide
specialized staff and provisions aiming at education and social integration of refugees. Past
evidence has showed that sports have been effectively used to promote social inclusion and
integration of minority populations (i.e., ethnic minorities, disabled people etc). However, so
far there is no evidence on the usefulness of sports in promoting social integration and social
inclusion of refugees and the possible ways to achieve this. To address this issue, the present
study was designed to investigate the beliefs about the role of sports in refugee’s social
integration. Towards this end, professionals working in refugee camps participated in a semi-
structured interview. Social workers, psychologists and teachers reported their experiences
and the difficulties they face with respect to refugees’ social integration, and thoughts about
the structure and the content of sport related activities in the camps. The interview was
audiotaped and verbatim transcribed. A thematic analysis was used to classify participants’
views into meaningful themes. Three themes were identified, namely usefulness of sport,
training of staff, and implementation of activities. The first theme reflected participants’
opinions suggesting that sports can be used as an important means of promoting social
integration among refugees in the camps. The second theme highlighted the need to
educate people working in the refugees’ camps on the content of sport activities in order to
promote social inclusion. With respect to the third theme, the participants reported a
number of difficulties that may hinder the effective implementation of sport activities in the
camps. The findings of the present study are discussed in light of existing activities
implemented in the refugees’ camps.

bark@phed.auth.gr

Supporting lawyers of refugees in Greece through the SUCRE project

Anna-Maria Konsta®, Eleni Koutsouraki’ & Despoina Kiltidou®
L3aristotle University of Thessaloniki, %Greek Council of Refugees

This presentation concerns the project S.U.C.RE. (Supporting University Community
Pathways for Refugees), which is granted by the Hellenic National Agency (IKY) via the
European Commission. The Coordinator of the Project is Aristotle University of Thessaloniki
and the consortium is consisted of the University of Cologne, VU Amsterdam, as well as the
Greek Council for Refugees. S.U.C.RE. is a two-year KA2 Erasmus+ Strategic Partnership in
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the field of Higher Education. More specifically, the results of the intellectual output 05
regarding the support of refugees on legal issues will be discussed. One of the deliverables of
|05 has been the creation of an online digital module aiming to provide training to trainers
of people involved in their legal support. In the context of the project, a focus group has
been created which contributed to the formulation of proposals on good practices and
recommendations regarding legal issues in relation to refugees in Greece. The results of this
focus group will be discussed in the context of this presentation, and more specifically
problems associated with access to asylum, asylum procedures, reception conditions,
detention and social and medical insurance for refugees and asylum seekers in Greece.

akkonsta@law.auth.gr, kiltidou@gmail.com

Representations of the refugee needs in the discourse of professionals
working in the field

Martina Sourvinou, Dimitra Anagnostopoulou, Afroditi Baka,
loanna Bibou, Lia Figgou & Maria Rapti
Aristotle University of Thessaloniki

The research is part of the European Project S.U.C.RE (Supporting University Community
Pathways for REfugees-Migrants®) whose main aim is to prepare Universities around Europe
to accept refugees as their students and academics. In this framework our working team
explores the psychosocial needs of the refugees, the promptness of the infrastructure and of
the services providing support, as well as the representations that professionals who work in
supporting services hold of the refugees through interviews and focus groups. The current
presentation will focus on the analysis of seven focus groups consisting of 30 professional in
the field of refugee support (psychologists, teachers, lawyers, social workers). Thematic
analysis of the focus groups highlights four main themes around which representations of
the participants are constructed: a) Inadequacy infrastructures to meet the needs of the
refugees, b) Variability of the refugee movement and fluidity of the refugee needs that
hinder provision of organized support, c) Differentiation of needs for integration according
to refugee origins (ethnic / national, rural/urban), d) Difficulty in cooperation and
coordination among groups or institutions working in the field. These themes are discussed
as to their potential consequences for the integration of refugees especially focusing in their
educational integration.

smartina.psy@gmail.com

' SUCRE is granted by the Hellenic National Agency via the European Commission (KA Erasmus Plus Strategic
Partnership in the field of Higher Education) with the participation of the University of Cologne and Free
University of Amsterdam.
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S.U.C.RE. Supporting University Community pathways for REfugees-migrants
An Introduction

Alexandros Triantafyllidis
Aristotle University of Thessaloniki

S.U.C.RE. focuses on the response of the Universities to the academic needs of
refugees/migrants students and scholars and to the formation of Manuals of Field Testing
(Handbook of Good Practices), through the development of training modules addressed to
voluntary sector working in the field with the specific population. Specifically, it focuses on
the processes (linguistic support, knowledge level, etc.) required for the proper integration
of refugees/migrants (students and scholars) in higher education as well as on their
academic support after their acceptance/entrance in a University. In addition, the
programme focuses on the psychosocial integration/support of refugees/migrants and their
proper information on legal and medical issues. S.U.C.RE. aims at creating
educational/training material to be properly used by trainers for the above stated purposes.
The S.U.C.RE. Project is granted by the Hellenic National Agency (IKY) via the European
Commission. The Coordinator of the Project is Aristotle University of Thessaloniki and the
consortium is consisted of the University of Cologne (Universitat zu Kéln), VU Amsterdam
(Vrije Universeteit Amsterdam) as well as the Greek Council for Refugees. S.U.C.RE. is a two-
year KA2 Erasmus+ Strategic Partnership in the field of Higher Education.

atriant@bio.auth.gr

Supporting professionals involved in health care of refugees in Greece
through the SUCRE project

Theofanis Vavilis & Dorothea Kapoukranidou
Aristotle University of Thessaloniki

The aim of our team’s efforts was to evaluate the needs of the immigrants/refugees as well
as the needs of the professionals involved in camps, in order to provide support in their
work. The investigation method employed was the administration, collection and critical
evaluation of questionnaires pertaining to the issues that arise in the camps. Based on our
results, a double axis approach was decided.

The axis consisted on one hand on the approach of the refugees with focus given in their
health needs as they arose from everyday life in the camp, and on the other hand on
furtherly enabling the professionals involved (health care, volunteers) by providing access to
training material regarding First Aid, emergency situations, hygiene, sexual health issues etc.
The results were as following.

On the trainer’s side (professionals) we developed a First Aid course with common
emergency occurrences (chocking, bleeding, heart attack, stroke, fractures, drowning, burns,
poisonings, electrocution) alongside with emphasis on CPR. This was delivered as a
powerpoint presentation accompanied by videos and relevant material in the form of
extensive and descriptive notes. On the refugee/immigrant’s side, we collected pamphlets
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for distribution, documenting ways of personal protection in emergency situations (First Aid,
Earthquakes, Floods, Irish Crossing, Forest fires). Furthermore material was gathered
concerning basic personal hygiene, use of toilet facilities, disease prevention measures in
order to bridge probable intercultural differences on those matters.

Finally, we organized a presentation on the structure and function of the Greek Health
System utilizing the relevant Official Government Gazette issues. Concluding, the above
effort was organized and deposited on SUCRE website, where it is freely available for public
use. We hope that the above efforts will be a valuable tool for immigrant and refugee
students and academics admitted in AUTH. A future step would be evaluation of the impact
via questionnaires.

thvavilis@gmail.com, dkapoukr@auth.gr
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ERASMUS+

Mpoypauua: Z€viog Zsug

MNpoypappa Z€viog Zeug: OEWPNTIKEG TIPOOEYYLOELG KOL TTPOTAOELS
oxediwv padnpatwv ya tn dtdackaAia tng eEAANVIKAG
w¢ 6eUTEPNG/EEVNG YAWOOOG OE LETAVAOTEG KoL TTPOOPUYEG

Mapiva Kokkiwvidou, Anda TpravtaduAAidov & Mapiva MatBatovdakn
Aptlototéleto Mavemniotiuto OsooaAovikng

210 mAaioclo tou mpoypappatog Xenios Zeus Erasmus Plus KA2 Project, dnuioupynBnke
UTTOOTNPLKTLKO UALKO LIE TOV EVOELKTIKO TITAO «AMo TNV Bewpla otnv npagn: Ixedialovrtag eva
YAWOOIKO ~ paBnua»  mou  ameuBulvetal ot eKMALOEUTEG/ekmMaLSEUTPLEG  Kall
S16aokovteg/616Aa0KouaEG TNG EAANVLIKNAG WG SeUTEPNG/EEVNC YAwooag. O OKOTOG TOU UALKOU
autoUl eival va BonBnoel kal va umootnpifel Tov oxedlaouo kat tn StdackaAla yYAWooLKWY
paBOnuatwyv oe alodamol¢ eVAAIKEG Kol €priBoug Tou emBUPOUV va KATAKTHOOUV TIG
Baolkég emKOWWVIAKEG Se€LOTNTEC otV eAANVIKA, amopaitnteg otnv kabnuepwvn wn
(emimedo apyapiwv Al kat A2, cupdwva pe to Koo Eupwnaiko MAaioto Ava@opdc yia Ti¢
YAwooec tou JupPBouliou tng Eupwmng, 2008, BA. http://www.pi-schools.gr/lessons/
english/pdf/cef_gr.pdf). Exel dnuioupynBei emiong Aappavovtog umoPn TIC LETAVOOTEUTIKEG
ELOPOEC MpoodpUywV OTn XWPaA HOG, OL Oomoileg £xouv auinbel tov teAeutaio kalpo,
oToxelOVTOC, HUE AUTOV TOV TPOTO, Vo CUHMPBAAEL otnv mpoomabela mou yivetal ylo tnv
KAAUYN TwV avaykwy yla YAwoolKn €mKolvwvio Twv avBpwnwv mou Bpiokouv kataduylo
yla UIKpA | HeyaAUTEPA XPOVIKA SlaoTtApoto otnv eAAnVIKA TepLPEPELa 1 OTO PEYAAQ
OOTLKA KEVTPOL.

To UTOOTNPIKTIKO AUTO UALKO eival eAeUBepa pooBactpo os 6Aoug/egc otnv MAathopua
TwVv Avoltwv Akadnuaikwv Mabnudtwv tou Aplototeleiou Mavemiotnuiov Oecoalovikng
arnd tnv avolen tou 2017 (https://opencourses.auth.gr/courses/ZEUS101/) kot €xet Aén
xpnotornotnBeil yla tnv emipdpdpwon ekmatdeuTIKWV ou acxolouvtal pe tn dtdaokaAia tng
eMNVIKAG WG €€vng O PETAVAOTEC KOl TPOOPUYEC. e QUTO TAPEXOVIOL OeWPNTIKEC
TIPOTACELC Yl TNV TIPooéyylon kat tn StdaokaAia tou YAWOOLKOU UALKOU Kal €TUTAEOV
napouotdalovtal mapadeiypata SibackaAlag TG €AANVIKAG opyavwpéva o€ oxEdla
poBnudtwy ta omoila €ival katdAAnAa ywa tunpata ebnpfwv kat evniikwv apyxapiwv. Ito
mAaiolo Tng mapovoag avakoivwong eKTOC amod Lo cUVTOUN Tapouasiacn Tou UALKOU autou
Ba oulntnBel n dounR Tou KABWG Kal N Aoylk Twv emAoywv tou, 6cov adopd TOCO TIG
BEWPNTLKEG TPOOEYYIOELG TTOU ETUAEYEL VO TTOPOUCLACEL, 600 Kol Ta oXESLa HabnuAtwy mou
TpoTelveL

mkokkin@smg.auth.gr, trilida@smg.auth.gr, marmat@enl.auth.gr
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Aiktua emuKkowwviag:
Anpoupyia VAKOU yia nadia npocduyeg otnv EAAASa

ZoUAa MntakiSou’, MapBa lwavvisou?, OékAa MdAoyhou® & EAévn Zedtépn’
L24ppiototédeto Maveniotruo Osooalovikng,
*MpwrtoBdduia Eknaibevon - Eknaideuon Mpoolywy

2to mAaiclo tou [Mpoypappatog ERASMUS KA2 “Alayeipion twv TPOOQEUYIKWY Kol
UETAVAOTEUTIKWY POWV UECW TNC QVANTUENG TWV EKTTALOEUTIKWV KOl ETTAYYEAUATIKWV
nmAatoiwyv yla matdia kot eviAikec”, to Nawdaywyko Tunua Anpotikig Ekmaidevong tou ANO
avélaBe tn dnuloupyia O6nyol KaAwoopiopatog yla matdid 6-15 ypovwy, tTnv avamtuén
ExradeutikoU YAKoU yla tnVv €otlkeiwon/yvwpLpio Twv madlwyv Pe Tov EAANVIKO TIOALTLOO
Kal yl\wooa oe mAaiolo Atumng ekmaideuong kal TNV empopdéwon Twv ebBshoviwv
EKTIALOEVUTIKWY TIou Ba  aflomoljoouv To eKMALSEUTIKO UAIKO Kat tov O&nyd otoug
KATQUALOPOUG €ite ot Aopég Ymodoxng Exmaibevong Mpoodlywv (AYEM). Itnv
napouciacn Ba mepypadel to UAKG kalt Ba oculntnBolv oL apPXEG TAVW OTLG OTOLEG
Baciotnke n Snuioupyia tou.
smitakid@eled.auth.gr, mioannidou@eled.auth.gr
mithekla@yahoo.gr, exefteri@eled.auth.gr

Avarnrtuén kat edpoppoyn YAwooKoU UTTOOTNPLKTIKOU UALKOU yLa TOUG
veoadyBévieg (Mpdoduyeg) padntég ota oxoAeio: NEEg eKT/KEG AVAYKES

Kwvotavtivog Ntivac’, Avva Xatinnavaywwtidou?, Nektapia MNalatoAdyou®
& Aéomowa KoAAwudtn®

L3 navenotiuio Autikiic Makeboviag, *Frederick University, Aeukwaoia
H mpoodatn tepdotia avénon tou aplBpol TwV VEWV HETAVOOTWY TIOU ELOEPYXOVTAL OTNV
Eupwrin kaAel ta ekmaldeuTikd cuoTtApaTa vo KOAUPOUV TIG aVAYKEG TWV VEoaPLXBEVTWVY
peTavaotwy padntwv (NAM). Ta oxoAeio KaAouvtol Kol HAXOVTAL VA QVILLETWTTIOOUV TLG
TIOWKIAEG YAWOOLIKEG, OKASNUAIKEG KAl KOLVWVIKOOUVOLOONUATIKEG AVAYKEG TWV TaldLwv
NAM 1ou €xouv UTIOOTEL ONUAVTIKEG SLatapaxEg kat tpavpata. Eldika otnv EAAAda, anod to
oXOAlkO €t1o¢ 2016-2017, to Ymoupyeio Mawdeiag €xel ebaAPUOOEL OXETIKEG EKTTALOEUTIKES
TIOALTIKEG TTOU ameuBuvovtal o€ pooduyomouAa.

e aut) tnv KatevBuvon Kal TG poomnadbeleg, péow Tou Eupwmaikol Mpoypdppatog
Erasmus+ pe 10 oakpwvupo "XENIOS ZEUS" (tithog: Awevpuvon Ekmaldeutikwyv
ApaoctnplotAtwyv ywa toug [pooduyeg oe Zwve¢ Mabnteiag mou Pplokovtal o€
Exkmaibeutikég Aouég), n omoia fekivnoe ota TtéAn tou 2016, to MOvVeEMIOTAULO AUTIKNAG
Maxkebdoviag (MAM) - mou eival €vag amd Toug €TAipoUG — CUYKEKPLUEVA N Emlotnuoviki
Ouada tou Epyaotnpiou Mwoowv kat Mpoypappdtwv MMwoolkng Ekmaidevong €xel
QVATTUEEL UTIOOTNPLKTIKO YAWOGOIKO UALKO yla ta matdld Twv mpoodpuywv (TMPOTILWHIEVOC
0pO¢ 0€ aUTH TNV mapouciaon) yla tnv MpooxoAwkn kot tnv Npwtn ZxoAwn HAwia.

To UALKO elval opyavwpévo yUpw amo 10 BepaTikéG evoTnTEG, e Spaotnplotntes Baduou
SuokoAiag, opadlkol XopaKkTHPa, TOU EUVOOUV TN SLAMOALTIOUK aAAnAentibpaon Kot TV
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ETIKOWVWVIia ota eAANVIKA w¢ €€vn yAwooa. OL SpaotnplotnTeG AUTEC £ival BLWUATIKEG,
npowBouV TNV enikowvwviakn Stdaokalia yl\woowv, cuvééouv to €pyo XENIOS ZEUS pe tnv
KaBnuepvy Twn KoL TIPAKTIKEG KOl TIOPEXOUV EUKALPLEG Yyl TNV UTOOTAPLEN Twv
Sladopetikwv €BVOTOUPLOTIKWY TAUTOTATWY KAl TNV €VOUVAUWON TWV TAUTOTHTWYV TwV
NPocdUYOTIOUAWV.

Me epyaleio tnv adrynon, LEow eLKOVWV Kat Aé€ewy, n véa Ttatpida, SnAadn n OAN g
@eooalovikng, yivetal évag GAKOG Xwpog yla aldld mpoodUywyv, Ue EKSPOUEG OTNV TOAN,
ETUOKEYPELG O€ LOUOELQ, OTNV ayopd, o€ TTOAUYAWOOOUG XWPOUG.

kdinas@uowm.gr, achatzipanagiotidou@gmail.com
nekpalaiologou@uowm.gr, dkolliniati@gmail.com

Mwoolko YooTtnpKTIKO YALKO yLa TPOOPUYEC KOl LETOLVAOTEG
Apdon Zéviog Zeug

Xplotiva Takouda, Etprivn Zexidov & Mapiva Matbatoudakn
Aptototéleio lNavemiotruto Osooalovikng

H nmpoodatn supwnaikn eumnelpia tou mpooduylkol Intripatog £xel Seifel OTL oL eVAAIKEC
NMPOOPUYEC Kal LETOVAOTEC Elval TO KATEEOXNV KOO LG oUyxpovne SLayAwoolkng Bewplag
(translanguaging theory) ywa tn yA\woowkn eknaidgvon, omou ta dtadopa cuvopa —eBVIKA,
TIOALTIKA, YAWOOLKA, KL KOWWVLKA— £XOUV, OTIwG amodeixOnke, pikpn onuoaoia. Me autr tTnv
deoloyikn mapadoxn Kal aflomolwvTag TN LAKPOXPOVN EUTIELPLO TOU SuvapLKOU TOU OToV
oxeSlaopd Kal TNV UAOTIOINON TPOYPAUUATWY Omoudwv Ot eVAAIKEC OMOUSAOTEC TNG
eMNVIKAG w¢ M2, to IxoAeio Néag EAANVIkAG Mwaooag tou A.M.0. KARBNKe va CUUUETATYEL
WG €TOLPOG OTO TIPOYPAUUA Z€vViog Zeug, Apaon KA Erasmus+.

2to mAaiolo tou mpoypdupatog I{NTAOnke n mapaywyn ocupPatikol kat Pndlakol
YAWOOLKOU UTIOOTNPLKTIKOU UALKOU yLla EVAALKEG TTPOCODUYEC KAl LETAVAOTEG OTNV EVPUTEPN
neploxn t™¢ Kevrtpikng Makedoviag. Ta mpoidvia mou mapouctdlovial otnv mapovoa
avakoivwon eivat: a. 08nyog yvwpluiag pe tnv moAn tng Osococalovikng, B. NMwoolkd
Yrootnpktiko YAKO emunmédou Al-A2, y. Wnolako Yrootnplktikd YAWKO emuédou Al-A2. To
npoypappa vAomowndnke oe mévte otadla 1o 2016-17: kataypadry YAWOOLKWY avVayKwV,
oxeblaouodg, mapaywyl UAWKoU, empopdwon  ekmaldeutikwv - kal  afloAdynon-
avatpododotnon. To évtumo Kal to Pndlakd UAKO xpnollomoleital yla tnv ekmaidsuon
evnAikwv mpoodUywv Kol PeTavaotwy ot Sopég dhoeviag tng Kevrpikig Makedoviag
amno tnv avolén tou 2017.

IKOTOG NG O6paong Zevio¢ Zeug eival n dnuloupyia evog Siktuou ekmaideuong pe
oeBacud otn SLahOoPETIKOTNTA YL TNV OUAAR EVOWMATWON Kal evioxuon tng B€ong twv
NMpoodUYwV OTNV TOTILKA Kowvwvia KoL TNV ayopd epyaciag. O oxedlaopog uUALkoU odeilel va
AapBavel umoPn TIC TOUTOTNTEG, TIGC YAWOOLIKEG, ETLKOWVWVLIOKEC Kol AAAEC OVAYKEC TWV
MANOBUOUWY QUTWY, TIOU TI TIEPLOCOTEPEC (HOPEG OUYKPOTOUV QOVOLIOLOYEVEIC OMASEG,
SuokoAeUovtaG £T0L TO €pyo OXESLOOTWV Kal eKMALSeUTIKWY. QG POOIKEC OPXEC TOU
oxeblaopol oploape TNV KAAALEPYELD KOL EVIOXUON TNG ETUKOWVWVLIOKAG LKAVOTNTAC TWV
MPooPUYWV 0 KABNUEPLVEC TIEPLOTACELG ETMLKOLVWVIAG, TNV AUBEVTIKOTNTA TOU UALKOU Kal
™V euBUBLON 0TO YAWOOLKO ELOEPXOLEVO XWPLC TN XPrion HeTayAwaoaoag Kal pnt StdaockaAia
TOU ouoTtnuatog. EmumAéoy, yia to PndLakod vAtkd Baotkr apxn anotéAeoe n GpALKOTNTA TOU
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TEPLBAANOVTOC TIPOG TOUC EKTOLOEUTEC KOl TOUC €eKMALOEVOUEVOUC. TNV €lonynon Ba

oulnTnBoUV avaAuTIKA oL Tapamavw apxeg, Ba meplypadet n Stadikacio oxedlacuou Kat o

NMPOBANUATIONOG TNG EdapUOYAG LE avadopd o Selypata Tou UALKOU.
christak@smg.auth.gr, sechidou@smg.auth.gr, marmat@enl.auth.gr
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