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Probing the initial L2 state: a case study

'Eleni Agathopoulou & *Despina Papadopoulou
"4 Aristotle Universit%/ of Thessaloniki
'agatho@enl.auth.gr & “depapa@lit.auth.gr

In this presentation we report on findings from a beginner learner of Greek as a second language (L2).
Our research question regards the nature of the initial L2 state within the Universal Grammar
framework. There are mainly three theories that concern us here. According to Vainikka &
Young-Scholten’s (1994, 1996) ‘Minimal Trees’ hypothesis or Vainikka & Young-Scholten’s (2006)
‘Organic Grammar’, only lexical categories, for example Verb, Noun and Adjective, exist at the very
early state of interlanguage. On the other hand, in Schwartz and Sprouse’s (1994, 1996) ‘Full
Transfer/Full Access’ hypothesis, all categories from the learner’s L1 are instantiated at the initial L2
state, which implies also grammatical categories, such as D(eterminer), I(nflection) and
C(omplementizer). Last, Bhatt & Hancin-Bhatt's (2002) ‘Structural Minimality’ hypothesis postulates
that only the grammatical category C is absent at the initial L2 state.

To probe these theories, we administered a battery of tasks to an ltalian-English bilingual adult who
had spent a short time in Greece at the time of testing. Specifically, our informant performed three oral
production tasks (sentence repetition, story telling and picture elicitation) and three written tasks
(grammaticality judgments, a cloze-test and a multiple choice test). The grammatical categories aimed
at were the following: (a) articles, (b) nominal and verbal agreement, and (c) complementizers.

In the written tasks the informant’s performance was quite successful regarding all investigated
categories. Similar results were obtained from the oral production tasks, excepting some realizations
of the C category. Also, there were problems with respect to gender agreement between nouns and
adjectives; still, this occurred only in the picture-elicitation task, where there were no clues regarding
the noun’s gender.

Based on these results, we tentatively suggest that the grammatical categories D, | and C are
instantiated in the very early interlanguage, which complies with the ‘Full Transfer/Full Access’
hypothesis. Last, considering variability of performance across tasks, we speculate on what type of
test may better elucidate the elusive character of the initial L2 state.
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Introducing a foreign language at primary level:
Benefits or lost opportunities? The case of Greece.

'Thomai Alexiou & *Marina Mattheoudakis
182 Aristotle University Thessaloniki
't_alexiou@hotmail.com, “marmat@enl.auth.gr

Foreign language instruction into Greek primary schools was introduced in 1987. Initially, this was
implemented for the last three years of primary education, with most schools offering English. In 1991,
English became the compulsory foreign language in all schools and more recently, in 2003, English
has been extended to the last four years of primary education. The syllabus, as well as the textbooks
used in primary schools are state-approved and followed by all state school teachers. An interesting
and rather unique feature of the Greek foreign language education is that there is a thriving private
sector of foreign language institutes which provides intensive foreign language tuition to students as
young as 8 years old or even younger. Therefore, exposure to the English language may vary
according to learners’ background and often their parent’s socio-economic status (Mattheoudakis &
Alexiou, forthcoming). Due to several factors relating to students’ tutorial schooling, e.g., differences in
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the age of entry, differences in contact hours, lack of standardization in the services provided, and, of
course, variability in the students’ rate of learning, children’s proficiency in English will vary widely and
by the end of their primary school education, several of them may be holders of two or three language
certificates (e.g. KET, PET or even F.C.E.) (Mattheoudakis and Nicolaidis, 2005).

Although Greek children’s early start with foreign languages may be considered an advantage, this
seems to be lost in their transition to secondary school. Pupils in their first year of secondary
education are taught what they have already learned and are required to repeat work covered in
previous years. Such total lack of liaison between primary and secondary sectors results in students’
becoming demotivated and frustrated. Thus, secondary English language teachers are confronted with
the dual challenge of restoring their motivation and of recognizing and building on their varied levels of
knowledge (Cameron, 2003). This paper aims:

(a) to explore the problems related to the lack of continuity and progression in foreign language
education between the primary and secondary sectors in Greece and

(b) to suggest an incremental scheme of teaching and learning which will recognize the idiosyncrasies
of the Greek educational context and will capitalize on the benefits of the early start by providing
differentiation at the secondary sector.

Realistic expectations and learning goals for the type, amount and methodology of teaching a
foreign language at primary level are also discussed. An appropriate and properly tailored learning
program should ensure and foster young learners’ motivation and interest for the foreign language.

Idiomatic meaning and the structure of participles

'Elena Anagnostopoulou & “Panagiota Samioti
"2 University of Crete
'elena@phl.uoc.gr & 2yota@students.phl.uoc.gr

In this paper, we investigate how (non)-compositional meanings of complex words are assigned in
syntactic models. Marantz (2001, appear) proposes that, when affixes attach directly to the root,
idiosyncratic meanings may arise. When they attach outside category defining heads, the result is a
meaning predictable from the meaning of the stem. We present evidence from Greek participles that
category heads do not define domains for idiomatic meaning. What matters is functional structure
licensing arguments (Borer 2003, 2008a, b).
There are two affixes constructing adjectival participles in Greek, -menos and —tos:

(1) vraz-0 vras-men-os  vras-t-os “boiled”
Anagnostopoulou (2003) proposes the following typology:
()  -tos participles involve no implication of an event and no agentivity (no agent-oriented

modification, no by-phrases and instruments)
() -menos target state participles involve implication of an event (result oriented manner
modification), but lack agentivity (no by-phrases)

(1) -menos resultant state participles involve an implication of an event and agentivity.
Alexiadou & Anagnostopoulou (2008) suggest that a layer Asp (stativizer) is present with all three
types. -tos participles involve root attachment of Asp.; -men-, in target states, is an exponent of Asp
that attaches to vP (v is a verbalizer yielding event interpretation) and resultant state participles have
Voice (licensing agent- and instrument-PPs and agent-oriented adverbs) in addition to v. Morphology
provides independent support for the analysis that —tos attaches at the root cycle, while —-menos
attaches above little v (Alexiadou 2007).
Contrary to the root-attachment hypothesis, idiosyncratic meanings are not limited to —tos participles.
—menos participles can be non-compositional as well:

(2) stri-menos jeros lit. twisted man ‘crotchety man’/ *i zoi ton estripse ‘life twisted him’
What blocks idiomatic readings is the presence of manner adverbs, agents, instruments:

(3) a. kala/ prosektika stri-menos  only lit.

‘well/carefully twisted’
b. stri-menos apo kapion/ me kati  only lit.
‘twisted by someone / with something’

We conclude that little v does not define a domain for non-compositional meanings, but the presence
of Argument Structure (AS) material is the source of predictability in meaning. This suggests that AS
should be dissociated from the presence of verbalizing morphology (Borer 2003, Alexiadou 2007) and
that the functional structure licensing AS blocks assignment of non-compositional meanings (Borer
2008a, b).
References
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Vocabulary interaction among the three languages of trilingual children

'Georgia Andreou & “Foteini Anastasiou
"%2University of Thessaly
'andreou@uth.gr & ?rzc_foteini@hotmail.com

Trilingualism/ multilingualism is a field of study that has mostly emerged during the last decade and it
keeps gaining ground. Its significance to our knowledge of language mechanisms is such that has
attracted the interest of several subfields of linguistics, i.e. psycholinguistics, sociolinguistics, clinical
linguistics, as well as neurolinguistics.

Greece has been a country that has welcomed a vast humber of immigrants from different origins.
Therefore, the immigrants’ children, now living and being schooled in Greece, present a huge scientific
interest since they speak their mother tongue (L1), Greek (L2) and English (L3). In most cases these
children’s languages are not typologically related, thus adding up an extra element to trilingual
research.

Research in the field of trilingualism in Greece is rather scarce, if any. This study will focus on
vocabulary interaction among the three languages of trilingual children in Greece. It will be held with
children studying in minority Greek state schools.

The notion that multilinguals are nowadays more than bilinguals (Tucker, 1998) points us out the
importance of knowledge on the choices multilinguals make when they speak or use one of their
languages, the way they code switch and the methods they implement every time they need to
orchestrate their speech. In our case these multilinguals/ trilinguals are even more interesting since
they are young learners in all of their three languages and the data collected will help us to
comprehend the interaction of the languages in an early stage.

We expect that our data will be of great help in future innovations that need to be done, as far as
the Greek state school education system is concerned. The issue of trilingualism in Greek schools
presents a new reality that needs to be addressed soon enough, since an efficient and productive
education system has to be able to adjust to every new challenge.
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Second Language (L2) learning by dyslexics

1Geor%ia Andreou & “Julie Baseki
“University of Thessaly
'andreou@uth.gr & %juliepbaseki@hotmail.com

The study of foreign language learning for dyslexics that have found learning to read and write in their
first language extremely problematic has been an under-researched area throughout the world.

According to Crombie (2000: 114) there are a number of problems associated with dyslexia that
seem likely to affect the learning of languages. They include weakness in phonological processing,
poor working memory, poor auditory discrimination, confusion over syntax, faulty auditory sequencing,
poor self-esteem, difficulties with motor skill and automaticity, poor organizational skills, slow speed of
information processing, difficulties in object naming and limited attention span.
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Recent findings have demonstrated that students with language difficulties profit from a highly
structured, multisensoty, direct and explicit approach that helps them to see and understand how
language is structured and provides ample opportunities for practice in a language-controlled
environment (Mavrommati and Miles 2002, Ganschow and Sparks 2000). In fact this approach runs
contrary to the current trend of implicit, ‘natural’, ‘communicative’ method of instruction (Krashen 1982)
that has dominated foreign language instruction since 1980s.

It should also be mentioned that since research into problems dyslexics face has been mainly
conducted among those whose first language is English it seems that some of the main features that
we now associate with dyslexia seem to be particularly influenced by the very complex phoneme-
grapheme correspondence of the English language. Therefore, further research is needed in order to
explore whether dyslexic children learning in different alphabetic (and morphemic) systems face
difficulties that reflect a common core (phonological) deficit or if their problems are so different (in
different languages) that they should be taken into consideration in our concept of dyslexia and
phonological processing as its main causal factor and core deficit.
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The relevance of Relevance to the study of metacommunicative causality

Valandis Bardzokas
Atristotle University of Thessaloniki
valandis.bardzokas@gmail.com

There is a class of meaning that has so far received little attention in the pragmatic research of
encoded cause. This type of causal meaning appears to have been put on the map in the relevant
literature as a separate meaning category by Kalokerinos (2004). In fact, the specific notion is
delimited under the label ‘metacommunicative’ along the lines of expressing a comment or justification
on ‘etic aspects’ of the communicative act. For instance the metacommunicative function of yiari, in
the following example, lies in the marker picking up “elements of the communicative setting to justify
not an illocutionary act but a higher-order act of communication” (Kalokerinos, 2004: 37):

(1) O Mavvng TNV ayaTrdel, yiaTi dev T0 AKOUOEG.

John loves her, because you didn’t hear it.

We will argue that the view of metacommunicative aspects of meaning is neither necessary nor
sufficient for rigorous descriptions of causality. For one thing, it seems to be insensitive to
considerations of pragmatic input involved in determining the representational content of a causal
sequence, as is the case, for example, in (2) coming from Kitis (2006: 238).

(2) Eixaue, dnAadn, Tn xeipdTePn BEq, yiaTi n KaAUTepn Béa éBAeTTe 0TN Ayia Zogia.

We had, that is, the worst view, because the best view was over St. Sophia.

The problem becomes evident to the extent that the notion at issue seems more relevant to
accommodating issues of underspecification than the remaining proposed meaning categories in
Kalokerinos’s framework, i.e. hon-modal (propositional) and modal (epistemic and non-declarative)
cases of causal expression. Moreover, despite the seemingly differing subclasses of
metacommunicative encoding that appear subsumed into the respective putative meaning category,
there are reasons of economy to pursue a uniform treatment.

More specifically, we will put forward the claim that all cases thought of as metacommunicative are
analyzable in the procedural terms stipulated in relevance theory at no extra cost. In the same vein,
cases of underspecification, as in (2), are accounted for procedurally, too, in an economical fashion.
References
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Equivalence (?) in translation: exploring timelines

Christine Calfoglou
Hellenic Open University
xkalfog@otenet.gr; xkalfog@yahoo.gr

In this paper we present data drawn from a sizeable ‘comparable bilingual’ as well as ‘parallel text’
corpus (Bernardini et al. 2003) of Greek and English web-based European Union and history
timelines. With a view to establishing translation equivalence, we adopt an iconicity orientation
(Fischer & Nanny 1999, Tabakowska 1999, Ljungberg & Tabakowska 2007 among others) and
explore the frequency with which iconic ‘basic instance level’ sequences (Firbas 1992) involving
postverbal subjects, as in ‘uioBeteiTal €va TTpoypappa ... or ‘apxidouv ol cuvouiAieg ...", occur in the
Greek data, as well as the degree to which these sequences alternate with nominalizations like
‘évapén Twv ouvoulhiwy ... in Greek and, most importantly, in English, where the postverbal subject
possibility is practically unavailable. Somehow by analogy to postverbal subject sequences of the type
presented above, nominalised sequences are also hypothesized to be a more iconic alternative than
their subject-initial counterparts, as in ‘a programme ... is adopted’ or ‘talks begin’, in the sense that
they leave the ‘juicy’ information, in this case the ‘of-phrase’, last. It may thus be expected that in a
timeline context free of presupposed information and thus licensing ‘basic level instances’,
nominalizations will act as a dynamic alternative to subject-initial structures rhematising the
semantically ‘poor’ clausal element. Data inspection, however, reveals a far from neat taxonomy, with
nominalizations shared rather inconsistently between ‘basic instance’ and rhematic uses (the latter as
in ‘akun Tou Mivwikou TToAimiopoU’) and subject-initial structures holding sway in the English corpus,
stylistic choices apart, which makes equivalence in translating timelines a hazy issue. It is suggested
that the trends observed in each of the two languages, along with stylistic idiosyncrasies, need to be
carefully considered in producing a translation output, which may entail a delicate trade-off between
L1 faithfulness and L2 acceptability (cf. Calfoglou to appear). The multiplicity of variables co-
determining ‘basic instances’ in the genre is discussed and the relevance of alternative forms of iconic
arrangement, like that of the SVO narrative (Conradie 2001), in translating the genre are considered.
Finally, attention is drawn to the potential (L1) bias of parallel texts and the importance of the insight
gained via bilingual corpora.

The Greek NoodJ module

'Elina Chadjipapa, “Eleni Papadopoulou & *Zoe Gavriilidou
"2Universidad Autonoma de Barcelona & *Democritus University of Thrace
'elinaxp@hotmail.com, *Eleni.Papadopoulou@uab.cat & *zoegab@otenet.gr

Nood (http://www.nooj4nlp.net/) is a linguistic development environment that includes large-
coverage dictionaries and grammars, parses corpora in real time, and includes tools to create and
maintain large-coverage lexical resources, as well as morphological and syntactic grammars in
various languages (Silbeztein 1993). Recently new resources have been created concerning Greek
language.

The purpose of this paper is to present the Greek NooJ Module, and to insist on its description
from a theoretical and applied point of view. The theoretical framework of the present work is the
Lexicon-Grammar (Gross M. 1975), the Classes of objects (Gross G. 1992) and the Meaning-Text-
Theory (Mel’€uk 1997).

The Greek Nooj edition includes an electronic dictionary of approximately 33.800 entries (simple
and compound words) and a series of morphological and syntactic grammars which are applied to a
text.

a) Each lemma of our dictionary is considered as a lexical unit and it is annotated with its
grammatical category, morphological property, semantico-syntactic feature, its semantic domain
and, finally, with its class of object.

b) The morphological grammars included in the Greek NooJ module help for the automatic
recognition of first and family names, the superlative and comparative degree of adjectives, the
diminutives ending in -dki, the participles ending in -pévog, the double accented verbs and nouns,
the abstract nouns, the professions, the adjectives ending in -ik6¢ and -akodg, the verbs with the
prefix avd- and the contractions of preposition oe with articles. Further, syntactic grammars for
the dates and the compound tenses of verbs have been constructed.
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The above-mentioned dictionary and grammars are applied to a large coverage text, which was
constructed of articles of the electronic newspaper E6vog. The annotation structure of this corpus is
presented, thoroughly, in the Nood platform.

Future work will focus, on the one hand, on the extension of the macrostructure of the
electronic dictionary and, on the other, on the addition of syntactic and morphological grammars
that would improve the automatic recognition of texts.
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Prohibitive and hortative in Modern Greek: a Functional Discourse Grammar approach

Maria Chondrogianni
University of Westminster
chondrom@wmin.ac.uk

In this paper we are discussing Prohibitive and Hortative in Modern Greek and the way they are
related to Subjunctive and Imperative, within the context of Functional Discourse Grammar
(Hengeveld and Mackenzie 2008).

Functional Discourse Grammar is a typological based structural functional theory of language,
organised in a top-down manner. The way an utterance is built is analysed through the operation on
four components; in the conceptual component, the speaker's communicative intention initiates the
utterance construction, in the grammatical component the utterance is formed, based on the
Speaker's communicative intention, while additional information (e.g. knowledge about the world)
affecting the utterance is added in the contextual component, and phonological, writing or signing
elements become apparent in the output component. Focusing on the grammatical component, we
encounter four levels, the interpersonal level (associated with pragmatics), the representational level
(associated to semantics) the morpho-syntactic level (associated to morphology and syntax) and the
phonological level (phonology).

We are particularly interested in the relationship between the interpersonal and the
representational level; whereas grammatical moods, such as Subjunctive and Imperative, are clearly
semantics driven, Prohibitive and Hortative point to a pragmatics-driven approach, part of the
interpersonal level.

Imperatives and Hortatives are often considered under the wider umbrella of optatives (e.g.
Auwera, Dobrushina and Gussev 2005). Imperatives and Hortatives both relate to the Speaker's
expression of a wish about a future State of Affairs. If this State of Affairs does not depend on the
Addressee, then we are dealing with a Hortative (ibid).

We explore whether, in Modern Greek, prohibitives, as in example (1), are expressed through a
surrogate form of imperative or a negative subjunctive, or whether unv ‘mhn’ can be argued acting as
a prohibitive marker when used independently i.e. when it is not proceeded by the particle va ‘na’.

1. Mnv mmardre 10 TPACIVO.

Min patate to prasino.

NEG walk-2PL the green

Don’'t walk on the grass.
Although we consider Joseph’s (2002) view that yn ‘mh’ and pnv ‘mhn’ might be two distinct forms, the
former being used independently while the latter being proceeded by ‘na’ , we tend to agree, through
our research, with Auwera’ s (2006) view that in languages there is a preference for distinct prohibitive
markers.

Hortative in Modern Greek is mainly introduced by the particle ag ‘as’, as in (2).

2. Ag unv TTGuE OTO TTAPTU.
As mhn pame sto party.
PRT NEG go-2PL to the party.
Let’s not go to the party.
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The particle ‘as’ introduces main clauses only, as opposed to the typical subjunctive particle va ‘na’
that introduces both main as well as subordinate subjunctives. We explore the distinct behaviour of
‘na’ and ‘as’, both in respect of their formal characteristics as well as of the differences in their use. We
test whether ‘as’ can be associated to propositional uses only, whereas ‘na’ is related to a variety of
behavioural uses.

Extreme case formulations in Cypriot Greek

Maria Christodoulidou
Frederick University Cyprus
pre.mc@fit.ac.cy

This article is concerned with Extreme Case Formulations (ECFs) (Edwards, 2000; Pomerantz, 1986)
in spontaneous Cypriot Greek conversations. This study confirms the occurrence of ECFs in
complaints as identified by Edwards (2000) Pomerantz (1986) but goes one step further to analyse the
sequential and interaction work accomplished with ECFs in reporting “opposition-type stories”
(Schegloff, 1984). In the conversations examined here, complaining is expressed with the narration of
two-party “opposition-type” stories in which the teller is one of the two parties involved. In particular,
“opposition-type” stories are reported using the BCBC format, B being the teller and C his/her
opponent. Thus, that BCBC format tracks not only the alternation of the turns but also the alternation
of positions. This formula turns out to have C’s position be the one occupying the last turn (Schegloff,
1984). By “reproducing the “original” utterance or utterances, speakers can provide access to the
interaction being discussed, enabling the recipient to assess it for himself. Supplying this kind of
evidence is important when...a complaint is made about someone based on what they said” (Holt,
1996: 229).

Thus in the conversations examined in this paper the oppositional story has its punchline in the
reporting of an ECF attributed to the third non-present party. One thing the recipient can do is to side
with one or the other, that is, teller/protagonist or his/her opponent. Usually recipients side with tellers
because this is how tellers choose their story recipients (Schegloff, 1984). In the cases here the
reported ECF is responded to with a challenge taking the form of rhetorical question, extreme case
formulation, idiomatic expression or ironic evaluation.

To sum up the extracts examined in this paper revealed the following pattern:

1. Opposition-type stories BCBC
2. Punchline: Reporting C’s ECF
3. Recipient’s slot: Challenging the ECF {by non-literal means: rhetorical questions, ironic
evaluations, impossible descriptions, repetitions of C’'s ECF)
References
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Mwooa kail 10X0g o€ pia dikn évou otnv KuTrpo:
n xpRon g AlaAékTou Kail n evaAAayn Kwdika

MNwpyog B. M ewpyiou
lMavemiornuio Kurmmpou
giorgosv@otenettel.com

>xedlaopog/uebodoAoyia/Tpoaéyyion: H giofiynon auth avaoAulel ¢nTAPATa TTOU £UEIVaV OTNV a@AveIa
Kol oxeTiCovTal Ye Tn Xprion TG YAWwaoag oo SIKaoTrplo (6TTwg To B€ua TNG XpRong Tng SIGAEKTOU OTO
OIKaoTplo, aAAd kal TO B0 TO CATNUA TOou €EOUCIOOTIKOU Adyou o€ Sopnuéva, YAWOoOIKA
mepIBaAAovTa). MNapouoidleTal pia pegovwpévn dikn @ovou (case study) kal avaAlovTal onuavTikEG
TAeUpéG NG O1ddpaong peTafl  Twv  oupfoMopévwv  (dIKaoT,  papTUpwy,  OIKNyopwv,
KOTNYOPOUUEVWY) WG TTPOG Ta UTTd avaAuaon atoixeia. H poteivépevn avdAuon Baaietal GTo JOVTEAO
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NG Kpimikng AvaAuong OpiAiag (Critical Discourse Analysis) kai oTnv évvoia Tou £ouaiaaTikoU Adyou
(the language of power).

MoAAEG peAETEG €xouv BIATTIOTWOEl OTI O AKPOATEG AVTIOPOUV UTTOKEIPEVIKA £VaVTl TWV OUIANTWY,
avaAoya Pe T SIGAEKTO TTOU XPNOIKOTIOIOUV.

H yevikn diatrioTwaon 611 oI akpoaTég TTPoRaivouv o€ agIoAOYIKEG KOIVWVIKEG/ WUXOAOYIKEG KPIOEIG O€
oX€on ME TOUG OUIANTEG TEKUNPIWVETAI aTTd TTOAUGPIOUEG HEAETEG TTOU DieENXBNoavV 0€ YAWOOIKES
KOIVOTNTEG, OTTOU OUIAOUVTAI TTEPIOTOTEPES ATTO PIA YAWOOEG.

AvdaAoyol cuoxeTiopoi €yivav o€ oxéon PE TN YAWOoOoO Kal TO VOUo. AIGQOopol £peuvnTéG EXOUV
e€eTaael To pOAO TNG TTOIGTNTAG PWVAG, TO WAKOG KAl T GUXVOTNTA TWV PIKPWY SIGKOTTWYV, Ta YAWCOIKA
oAioBAuaTa, TIG TTAPAAEIYEIG, TIG ETTAVAANWEIG K.ATT., OTIG QVTIAWEIG TWV EVOPKWYV OXETIKA UE TN Afyn
ATTOPACEWV.

[BiaiTepa evdla@épouca eival n epyacia Tou O'Barr kal Twv ouvadéA@WV TOU TTOU KATAPEPE Va
ATTOPOVWOEl dIAPOopPa OTOIXEIA TNG OMIAIGG Twv PAPTUPWYV Kal va KOTodEIEEl Pe TToI0 TPOTTO QUTA
emnpeddouv ekegivoug TTou Aapfdavouv TG atmo@daelg, 6TTwg eival ol évopkol. H diatriotwon 611 6c0I
KOTOBETOUV XPNOIUOTTOIWVTAG £va TTEPICCOTEPO aPnynuaTikd U@og aflohoyolUvTal BeTikOTEPA OTTO
auTtoUg Ol OTToiol KOTOBETOUV e UPOG OTTOCTIAOUOTIKO B€TEl DIdQOopa epWTANATA OE OXEON WE TNV
agloAéynon Tou papTuUpa. XpNoIPOTIOIWVTAG aUTd TO TTAAiCIO eEeTACOVTAl £0W) Ol GUVETTEIEG OTN XPron
NG KuTrpiakng AlaAEKTOU.

EupAuara: H eicAynon evromidel Tn oxéon peTagu evvoliwv OTIWG n 10XUG (power), n oUykpouan
(conflict) kai n evaAAayr) kwdika (code switching), 6mou n xprion TG AIGAEKTOU PTTOPE va KATOOTEI
I0XUPO €pYOaAEio TOOO atTd TOUG KATNYOPOUUEVOUG, OAAG Kal aTrd Toug DIKNYOPOUS OE MIa YAWOOIKN
O1eAKUOTIiVOA OTTOU 0 pOAog TNG AIGAéKTOU UTTOPEl va TTOIKIAAEL. ATTO TN IO va EKTTPOCWTTE TA
XAPAKTNEIOTIKA Tou “a0Bevolg” olIANTA Kal atrd Tnv AAAN va @€pel To aTiyua Tou agavoug KUpoug
(covered prestige).
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Building a bilingual lexical database for motion verbs in English and Greek:
the rationale of a lexicographic project

Thomai Dalpanagioti
University of Athens
tdalpag@enl.uoa.gr

This paper reports the rationale of a lexicographic project (in progress) which aims to develop and
implement a methodology for compiling a bilingual lexical database for English and Greek combining
linguistic theory and empirical corpus research in a systematic manner. Drawing on Atkins (2002) and
Atkins & Rundell (2008), the first methodological step towards this end is the construction of
monolingual databases built independently for English and Greek, but coding the same formalized
types of information. The inter-related, inter-compatible monolingual databases are compared and
contrasted in a second level of analysis to create rich English-Greek and Greek-English databases
which are particularly sensitive to the degrees of equivalence between the two languages. This
methodology is put into practice by studying 10 polysemous English verbs of motion and their prima
facie equivalents in Greek, namely, walk/ mepmardw, run/ 1péxw, fly/ merdw, crawl/ oépvoual, float/
mAéw, stagger/ mapamardw, stumble/ mapamardw, march/ mapeAadvw, dash/ opudw, gallop/
kaAmddw; the first five pairs are basic-level manner of motion verbs while the last five ones are more
specific (hyponyms of walk/ mepmrardw and run/ péxw). Members of a single lexical set have been
chosen because they are expected to pose the same kind of lexicographic problems and thus should
be handled in the same way in a dictionary.

The main focus of this paper lies in presenting and illustrating the 2 template entries (a monolingual
one and a bilingual one) created to ensure systematic and comprehensive coverage of the lexical
units of the verbs and maintain consistency throughout the 38 databases (19 monolingual and 19
bilingual). The theoretical frameworks that inform the databases are frame semantics (Fillmore 1985,
Fillmore & Atkins 1992), cognitive semantics (Lakoff & Johnson 1980), as well as the contextual theory
of meaning and corpus linguistics (Firth 1957, Sinclair 1991 & 2003). The databases are also
empirically motivated as they are corpus-driven; the “British National Corpus” accessed through the
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“Sketch Engine” and the “Hellenic National Corpus” are used for English and Modern Greek

respectively. Parts of the database entries will be selected to exemplify the templates and briefly

present (a) the motivated and systematic treatment of polysemy and phraseology, and (b) the unified
way of comparing and contrasting distributions of semantic concepts among different lexical units.

The implication of the study is that the constructed databases and their methodological design can
serve as a model for the development of an extended bilingual lexical resource for the language pair
English — Greek to be used (and re-used) by lexicographers writing various types of dictionaries.
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Pragmatic factors that determine main clause constituent order variation in Greek

Efrosini Deligianni
University of Lancaster
e.deligianni@lancaster.ac.uk, efrodelig@yahoo.co.uk

A recurring commonplace in descriptions of Greek word order is that all six logically possible
permutations of the major clausal constituents [S V O] yield grammatical linearization patterns. This
general observation seems to hold true for all historical stages of the language.

Nonetheless, there are two major arguments that point towards word order reorganization in Greek.
First, Taylor (1994), Horrocks (1997: 59-60) and Atchison (2001: 162-64 & 195-96) among others
have put forth the claim that word order change of the OV—VO type is attested in the history of Greek,
which moves toward completion in the Hellenistic era. Furthermore, Dover (1960:10ft, 68) arrived at
the conclusion, although tentative, that syntactic determinants of word order have emerged in
Hellenistic Greek, which were irrelevant in Ancient Greek (AG). Second, the preponderance of SVO in
main declarative clauses is uniformly agreed by all researchers in the field. Most importantly,
Georgakopoulos et al. (2006), in collaboration with the research project D2 on Typology of Information
Structure set out to empirically assess the claim that “...contemporary Modern Greek (MG) shifts
towards a language type with rigid SVO word order, allowing for alternative word orders only to
express topicalization or focus on a constituent”. Based on the above, this study asserts that there is a
move towards syntacticization in MG. This can be empirically verified if an unmarked word order can
be clearly identified, which is used in a variety of pragmatic contexts. Concurrently, all the alternative
orderings are reserved for specialized pragmatic functions.

Greek is specially well-suited for diachronic study, due its long written history (8" c. AD. onwards).
It is this continuous attestation which has rendered possible the compilation of a broadly
representative corpus of historical narrative texts. It is comprised of text extracts of 300 clauses from
five representative texts per historical period. Data analysis is placed within Knud Lambrecht’s
information structure (1S) theoretical framework (1986, 1987, 1994, 2000), as it is the most elaborate
one to date. Lambrecht’'s analysis generates a taxonomy of declarative IS types. Their
interrelationships have also been laid out explicitly by means of a circular representation in conceptual
space. The interaction of three interrelated parameters was investigated: functional structure, which
describes the actual order of elements in the clause (i.e. S-V-O), syntactic structure, and information
structure.

The research hypothesis has been fully substantiated by data analysis. In AG, on the one hand, it
is not possible to identify a single word order pattern as the unmarked one. SV(O) is restricted to
shifted topic-comment clauses, a topic-comment subcategory. Besides, there is no direct mapping
between syntactic constructions and pragmatic contexts. In MG, on the other hand, SV(O) has been
‘promoted’ to the status of the unmarked word order type. This is typically linked to topic-comment
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clauses. It is also associated with other IS types, that is, it has a far wider distribution. Furthermore,
there is a more direct correlation between syntactic configurations and pragmatic functions.

Is (Greek) linguistics an experimental science?

'Gaberell Drachman & “Angeliki Malikouti-Drachman
"“2University of Salzburg
gaberell.drachman@sbg.ac.at

1. Contemporary sciences are invariably experimental-mathematical, that is, the theory rests on the
notion of falsification by experiment and calculation. The question thus arises, how it is that linguistic
theory is by the majority of theorists not assumed falsifiable in the above sense. In what follows we
discuss such attempts in different areas of science, of course including Greek linguistics, and ask why
our discipline rests on the intuitions of the individual linguist rather than experiment and calculation.
What emerges is that the intuitional and experimental bases are equally hard to interpret, and that
experimental results must be weighed in terms of the background theory assumed.

Take first a pair of success cases from the history of physics and chemistry. Early (C17) theories of
the solar system - from Descartes’ vortices to Newton’s gravity, both highly abstract elements! Gravity
proved the better (mathematical) predictor. Then, early (C.17-18) theories of chemistry -- from Stahl
and Priestley to Lavoisier - moving from Phlogiston to Oxygen theories of combustion; we progress,
via exact measurements, to a theory with ‘fewer inconsistencies’.

2. Problem examples from linguistics, under advanced techniques.

In English — 1.English Past-tense in aphasia: from connectionism to syntax (Ullman 1999, vs. Embick-
Marantz 2004. 2. Lexical semantics: eye-tracking experiments on coercion: Traxler et al. 2002. But
contradicted in de Almeida 2004.

In German - Roehm & Haider 2008 identify ERP markers of ungrammaticality, wrt the V2-property
of the German finite clause, and the distribution of verbal particles. But the supposed
ungrammaticality- signatures also accompany certain grammatical structures!
In Greek - The rest of the paper discusses problem experiments from Greek: e.g. secondary stress in
phonetics (Arvaniti 2008), scales in phonology (Drachman & Malikouti-Drachman2006), (ir)regular
Past in morphology (Stavrakaki & Clahsen 2008), and Past-tense interpretation under coercion in
conditionals (latridou 2000).

3. Finally, we will tease out some positive and negative conclusions.

The semantics of verb forming suffixes in Modern Greek

Angeliki Efthymiou
Democritus University of Thrace
aefthym@eled.duth.gr

Based on a list of 3150 verbs extracted from Anastassiadis-Symeonidis (2002) Reverse Dictionary of
Modern Greek, this paper examines the semantics of verbal suffixation in Modern Greek (MG),
comparing the meanings of verbs formed by —izo (e.g. mavrizo ‘(cause to) become black, blacken’ <
mavros ‘black’), —azo/iazo (e.g. skoulikiazo ‘be wormy /wormeaten’ < skouliki ‘worm’), —6no (e.g.
voutiréno ‘to butter’ < vodtiro ‘butter’), —évo (e.g. proedrévo ‘to chair, preside’ < prdedros ‘president’), —
éno, (e.g. vathéno ‘deepen’ <vathis ‘deep’),—aro (e.g. flertaro to flit’ < flért flirt) and the final
combining form —poid (e.g. aplopoid ‘simplify’ < aplds ‘simple’). Having analysed our data we can
make the following claims:
1. In general, MG suffixes don’t seem to select the same type of base.
2. When two suffixes attach to the same base, the meaning of the derivatives is not the same: (e.g.
xrisono ‘cover with a layer of gold, gild’ vs. xrisizo ‘look like gold’).
3. MG verb-forming suffixes can derive forms that overlap in meaning or function, but the domains in
which two processes are actual rivals is rather small.
4. MG verb-forming suffixes and the final combining form —poié don’t express the same range of
related concepts, but seem to share a common causative meaning.
5. The meaning of the productive MG suffixes is more heterogeneous than the meaning of the less
productive ones.

We will relate our findings to the data and hypotheses in Lieber (2004) & Plag (1999), who study
the semantics of English word formation. Thus confronting our data with some recent findings and
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hypotheses we hope to contribute to the elaboration of a general linguistic theory on the semantics in

word formation.
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Language Alternation in a Greek Supplementary School

Roxani Faltzi
University of Edinburgh
roxfaltzi@gmail.com

This paper reports on the findings of a research project which explored language alternation patterns
in the Greek supplementary school in Edinburgh, UK. Supplementary schools remain under-
examined especially regarding the actual interaction and the use of language alternation in the
learning process. Previous studies have drawn data from mainstream bilingual classrooms focusing
more on the functions of language alternation and less on its organisational patterns.

The present study has identified and explored language alternation patterns relying on a set of data
drawn from over 25 hours of audio recorded lessons, which were collected from March 2007 until June
2007.Classroom interactions between bilingual in Greek and English pupils and the teacher were
transcribed and then analysed based on Auer (1984, 2000) and Gafaranga’s (1999, 2000, 2007)
conversation analytic model. The key findings revealed that different organisational patterns of
language alternation correspond to different functions. The results showed that when the main
purpose of interaction was language practice, teacher and students adopted the Greek monolingual
medium as a mean for their interaction. By contrast, when language alternation was used for the
establishment of interpersonal relations, the speakers adopted the bilingual medium. | thus argue that
a different orientation to language alternation, based on the context of interaction and the function it
accomplishes, is essential for a better interpretation of language alternation in the supplementary
classroom context.

This research is innovative firstly because it draws material from an under-researched institutional
context and second because it brings a comparative dimension to the code switching studies by
contrasting classroom language alternation in different sociolinguistic settings. It can also assist with
educational management concerns, language policies and teaching pedagogies.
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Finite complementation in the synchrony and diachrony
of Greek and in other Balkan languages

'loannis Fykias & “Konstantinos Sampanis
“University of Salzburg
'ioannis.fykias@sbg.ac.at & *konstantinos.sampanis@sbg.ac.at

This paper will utilize some theoretical and methodological insights of earlier and more recent

syntactic research (B. Joseph (1983), A. Terzi (1992) G. Alboiu (2004) O. Tomi¢ (2006)) in a detailed
examination of the well known sprachbund syntactic phenomena associated with the lack of infinitival
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clauses in some of the core Balkan languages (Modern Greek, Albanian, Bulgarian and Romanian).
We will focus on some previously unnoticed or less studied differences among the particular finite
constructions employed in each language. We will compare the finite (in the most cases) subjunctive
clauses and some other alternative constructions involved considering factors like their exact Tense
(T) or Aspect (Asp) specification, the nature and lexical content of the Complementizer (C), the
interpretation of the empty categories used as subjects, the requirement on Tense-Agreement
between matrix and complement clause (e.g. consecutio temporum) and the selection of the negation
particle.

The goal of this approach is, on the one hand, to demonstrate how a cross-linguistic analysis of this
particular kind (i.e. involving structural affinities due to belonging to the same “linguistic area”) can
support us in providing a clearer and more adequate account of what is going on in another language
of the sprachbund and, on the other hand, to sound a note of caution when we attempt to transfer
syntactic accounts from one language to another. Finally, we will try to determine the (more abstract)
level at which the languages or systems involved behave in a structurally similar or affine way.

Our findings will be then used in the investigation of competing structures in certain transitional
periods of the history of Greek (e.g. hina-finite clauses or infinitival clauses as potential equivalent
complements of a class of verbs in the Greek of the New Testament) and, at the same time, they will
constitute a testing ground for the validity of the theoretical approaches attempted so far. We will offer
motivation for necessary major or minor modifications and refinements.
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Inflectional classes and lexical representation in Distributed Morphology

Alexandra Galani
University of York
ag153@york.ac.uk

Data: Greek: Despite the fact that the verbal morphosyntax in Greek has been extensively discussed
in the literature (cf. Hamp 1961; Koutsoudas 1962; Babiniotis 1972; Philippaki-Warburton 1973; Ralli
1983; Rivero 1990; Joseph and Smirniotopoulos 1993), very little attention has been paid to
(theoretical treatments of) conjugational classes (Ralli 1983).
Theoretical treatments: On the other hand and from a purely theoretical perspective, there have been
attempts to account for conjugational classes in the literature. In the early stages, though, the majority
of them has been mainly descriptive in nature and focuses on the Latin system. In the (relatively)
recent literature, morpheme-based theoretical accounts of verb classification have been offered by
Harris (1992) for Spanish, Oltra- Massuet (1999) for Catalan, Embick and Halle (2003) for Latin and
Galani (2005) for Greek, whereas Murk (1997) offers an analysis of Estonian.
Issues: The core aim of these analyses is to identify the morphological units which are assigned to
conjugations, the markers of class. Less or no attention has been paid onto the feature specification of
these items. More specifically, these treatments do not provide a unified account of the items in which
class features are represented and leave a number of interesting questions unanswered.

a) What is the distribution of the morphological units which are assigned to inflectional classes?

b) According to what principles class assignment is governed?

¢) How are classes distinguished?

d) Can the number of possible classes be bound within a morphological system?

e) Do inflectional classes play any other role in a system (such as agreement) or any other

process of grammar?
f) What is the connection between inflectional classes and word-and-paradigm as well as
morpheme-based models?

Towards an alternative analysis: The aim of this paper is to answer precisely this type of questions
within the context of a morpheme-based framework, that of Distributed Morphology (Halle and
Marantz 1993). | first offer a comparative analysis of the accounts for Catalan, Latin and Greek -all
formulated within Distributed Morphology- by Oltra-Massuet (1999), Embick and Halle (2003) and
Galani (2005), respectively. | intend to draw attention to the language-specific requirements in each
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case before providing a unified theoretical treatment of conjugational classes. | argue that the
specification of theme vowels -the markers of class- can be seen in terms of abstract, binary features.
Special attention is paid on to the exact properties and function of these features. This is shown to
explain directly questions (a-c), whereas | move onto the predictions this theory makes for (d-e).

Consequences: In the final section of the paper, | compare the answers to the aforementioned
questions given in word-and-paradigm models (cf. Matthews 1991) and Carstairs’ (1983) morpheme-
based approach and Distributed Morphology, as sketched here, focusing on economy considerations
and the predictions made regarding the number of the possible conjugational classes within a system.

Doubling the double object clitic cluster: a Northwestern Greek Dialect

'Alexandra Galani & “George Tsoulas
"“University of York
'ag153@york.ac.uk, “gt3@york.ac.uk

Clitics in Standard Modern Greek have been extensively discussed in the literature, both in both mono
transitive and ditransitive constructions (Anagnostopoulou 1994, Philippaki-Warburton and
Spyropoulos 1998, Joseph 1988, Alexiadou and Anagnostopoulou 2000, Philippaki-Warburton, et al
2004, and references therein). In ditransitive cases, clitics precede the finite verb in the order dative-
accusative only.

(1) a. Tis to ipa.
Her-cl it-cl  told-1SG.Pst
| told her

b. *To tis ipa.
It-cl  her-cl told-1SG.PST
| told her
Terzi (1999) investigated double object clitics in imperatives in Standard Modern Greek and Cypriot
Greek. In such constructions, clitics follow imperatives in either the dative-accusative or the reverse
order.
(2) a. Pite to mu
Say-2PL  it-cl me-cl
Say itto me
b. Pite mu to
Say-2PL me-cl it-cl
Say itto me
In this paper we describe certain patterns of multiple clitic occurrence in imperatives in northwestern
Greek dialects. The basic pattern consists of the repetition of one of the two clitics, in a way as to end
up with a sequence of three clitics, either in the accusative-dative-accusative order or in the dative-
accusative-dative one.

(3 a. Pite to mu to
Say-2PL  it-cl me-cl it-cl
Say itto me
b. Pite mu to mu
Say-2PL  me-cl it-cl me-cl
Say itto me

The analysis suggested here takes this pattern of multiple occurrence of clitics to be an argument in
favour of the existence of copies in the syntactic derivation. We argue that cliticisation involves
movement of the clitic and adjunction to the IP level (we assume a bare phrase structure model
whereby clitics are characterised as both maximal and minimal projections. Crucially though we argue
that in these dialects more than one copy may be spelled out. This explains the fact that the order of
clitics cannot be disturbed but raises important theoretical issues regarding linearisation and spell out.
We propose an analysis along the lines of Nunes (2004) observing that the duplication is only possible
only with enclisis. We suggest that the complex V+CL undergoes morphological restructuring and as a
result the lowest copies are exempted from deletion (non pronunciation). The paper concludes with a
consideration of the consequences of this approach for linearisation.
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On the diachrony of ‘Be + present participle’ in Greek, Latin and Old English

Thanasis Giannaris
University of Athens
agiannar@phil.uoa.gr

In this paper | aim to provide a diachronic account of the so-called ‘progressive’ periphrasis in Greek,
Latin and Old English. These constructions consist of a finite form of the verb ‘be’ plus a present
participle (or the so-called first participle in Germanic languages), e.g:

(Ancient) Greek: én didaskon ‘he was teaching’

Latin : erat docens ‘he was teaching’

Old English : wees leerende ‘he was teaching’
The origins of these periphrases have been a matter of considerable controversy as well as their later
development. It has commonly been assumed that external influence from some other language (a
Semitic language for Greek, Greek itself for Latin and Old English through the successive translations
of the texts of early Christianity) played a crucial role in their evolution. In this paper | will argue that
this view is not adequate to account for the diachronic problems posed by the data of the three
languages and, going beyond it, | will be focused on mainly two issues that have not be touched upon
yet.

The first question to be addressed here concerns the diachrony of copula verb clauses and how
they come to be connected with incipient or fully-fledged auxiliary verb constructions. Specifically, | will
argue that this type of ‘progressive’ periphrasis did not spring from the general copula use of ‘be’ plus
adjectival participle, as usually assumed, but from bi-clausal structures — | will call them subordinative
periphrases - consisting of a non-copula (namely locative) ‘be’ form and a present participle adjoined
to the matrix clause. The advantage of this view is twofold: (1) it offers a principled account of the
origins of the construction in terms of grammaticalization; (2) it accords with the typological
assumptions about the origins of grammatical forms in the realm of imperfective aspect as well as with
the observation that auxiliary verbs tend to derive immediately from the locative source verb and not
from the copula cognates (Devitt 1994).

The second issue pertains to the controversial semantics of the form as compared to a prototypical
progressive gram like the one found in modern English (i.e. compatibility with stative predicates). The
claim that it will be made is that the semantic interpretation of the periphrasis under investigation,
apart from being the result of the strong pragmatic dependencies that are normally expected in a
construction of nascent grammatical status, are also predicted by the properties of the assumed
grammaticalization process, and on these grounds, this type of periphrasis should not be looked at as
an equivalent of the modern English progressive. Going a step further, Be + present participle seems
also to contradict the cross-linguistic pathway along which the imperfective aspectual meanings are
prototypically developed (i.e. progressive > continuous > imperfective — Comrie 1976). The theoretical
implication is that the way a construction would evolve along a grammaticalization scale is also
dependent upon idiosyncrasies, which can influence the synchronic and diachronic distribution of
meanings denoted by it (cf. Fischer 2007).
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Language awareness issues and teachers’ beliefs
about language learning in a Greek EFL context
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The impact of English as an International Language (EIL) and the growing demand for EFL courses
have highlighted the need for a higher level of language sensitivity among EFL teachers and have
established Language Awareness (LA) as an essential component in teacher education. Language
awareness training programmes are considered multi-dimensional and need to focus on the roles of
EFL teachers as language users, language analysts, and language teachers. The fact should be
stressed that EFL teachers’ awareness of themselves and of their learners’ needs in the language
learning process are regarded vital for the effective outcome of an EFL course.
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The present study was designed and conducted with the aim to provide an account of the issues
related to EFL teachers language awareness, beliefs, and misapprehensions. In particular, the basic
objectives of the study were:

-to identify and record the EFL teachers’ current views and beliefs about language awareness and
determine how much agreement there is on the matter;

-to specify the EFL teachers’ attitudes to teaching methodologies;

-to reflect on the EFL teachers’ attitudes to teaching processes;

-to provide an account of issues related to students’ development of the productive skills;

-to provide an account of issues related to students’ development of the receptive skills;

- to record the EFL teachers’ views on the strategies employed by their students in acquiring mastery
of EFL.

Questionnaires, which were the basic research instrument, were distributed to a total of 150 EFL
teachers employed in the public school sector in Northern Greece.

The data emanated from the study highlighted the significance of language awareness, which is
metacognitive in nature. The participants acknowledged and were conscious of the need for language
awareness in the EFL classroom and for training seminars closely related to the issues linked with
personal conceptualization of language awareness and the need for reflection on teaching processes.
Concluding, a proposal is made for developing teacher training courses in response to the EFL
teachers’ need for devoting more attention to aspects of teaching methodologies and class
management. The need for training linked to the EFL teachers’ establishment and maintenance of
professional standards has been raised; It involves identification of the need for teacher knowledge of
the language system, and of the importance of developing the four skills. It also includes awareness
activities for teachers in order for them to be able to create and handle a wide range of opportunities
for their students’ language learning in an EFL classroom (Tsui, 2003).

The syntax of demonstratives. A parametric analysis.

Cristina Guardiano
Universita di Modena e Reggio Emilia
cristina.guardiano@unimore.it

The contribution proposes an interpretation of the crosslinguistic syntactic behavior of the
demonstrative elements within the nominal domain, in a parametric perspective. On the basis of the
empirical evidence coming from a sample of Indo-European and non Indo-European languages
(Longobardi&Guardiano 2008), | will show that the different configurations available are predictable on
the basis of the setting of four syntactic parameters (and their interaction with other properties) that
determine: the positions of demonstratives in the DP, their interpretation according to such positions,
their co-occurrence with the (definite) article. The universal DP structure that | assume has been
sketched and defined within the general framework of the ‘DP hypothesis’ (see for instance Bernstein
2001, Longobardi 2001, Longobardi&Guardiano 2008).
Introduction
Starting from the fact that ‘all languages have demonstratives’, | will propose a crosslinguistic
definition of the category, based on the following criteria:
a) Semantic features. The semantic properties associated with the demonstrative elements belong to
the ‘definiteness sphere’: demonstratives select referents that are available or deducible from the
extralinguistic (deixis) or linguistic context (locality).
b) Syntactic positions. The languages of our database will be classified in a number of different ‘types’,
according to two criteria:

i) the position of the demonstrative with respect to the noun, adjectives, genitives and

complements of the noun;

ii) its co-occurrence with the definite article.
c) Minimal comparison with other DP-constituents. The semantic and syntactic properties of
demonstratives will be minimally compared with two elements that are typically related to the
‘definiteness/person’ area, and to the D position: the definite article and the third person pronoun.
Basic position and movement
| suggest that the ‘universal’ position where the demonstrative is generated is in a ‘low area’ of the DP
(where other ‘definiteness’ elements are presumably generated):
D Gen1 Adjs Dem Gen2 NP
The other configurations available are predictable as the consequence of:
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a) movement of the noun to the left of Dem (independently motivated);

) movement of Dem to the ‘D area’, i.e. to the left of D, for reasons of checking of either deixis
or locality, or both;

c) movement of the whole DP to the left of D (after Dem-movement to the D area).

Demonstratives and definite articles
The possibility for the demonstrative to co-occur with the (definite) article will be described as the
consequence of a further property: in languages with Strong D/Person (Guardiano&Longobardi 2006),
the demonstrative (when it is in the D area) can either license the third person feature in D (even if D
is empty, i.e. when no definite article, that acts as the default third person operator, is visible) or not: in
the first case the demonstrative and the article never co-occur (in the D area).

Parametric grid
| 1. M. | IvV. | V. VI. VII.
(1) + Strong Deixis +| + + + |+ - +
(2) + Strong Locality +1 + | + + - ? 0 -
(3) + DP over Dem +1 - + - - ? 0 _
(4) + Person licensing Dem +1 +] o+ - - - 0 +
It | Heb | Hun | Grk | Ar | Ir/Wel | Sp/ Rum

Developing academic skills by means of journal article abstracts
in English for Specific/Academic Purposes teaching

Anna-Maria Hatzitheodorou
Atristotle University of Thessaloniki
ahatzith@enl.auth.gr

Fostering the academic literacy of university students is a major aim of English for Specific/Academic
Purposes (ESP/EAP) instruction. This paper argues for the use of journal article abstracts as a means
to develop the reading and writing skills of ESP/EAP students.

The paper reports on how Law students at Aristotle University of Thessaloniki were taught to
identify the macro- and micro-structure of abstracts so that they could comprehend the content more
effectively. Instruction drew on genre theory and, in particular, the rhetorical moves framework, which
accounts for the organization of introductions in research articles (Swales 1990/2004 and Swales &
Feak 1994/2004). This framework was adapted to be applicable to the organization of abstracts and
three moves were discussed:

e Move I: Setting the scene or presenting the research space.

e Move II: Creating your own research space by indicating a gap in the field or by presenting a view
that you are going to refute.

e Move lll: Presenting your own side on an issue and giving the main thrust of your argument.
(Optional: Making suggestions for further research).

Students then practiced applying the framework to abstracts of articles in academic journals of their

discipline in order to identify how ideas are developed in the macro-structure. The discussion on the

micro-structure involved analyzing the lexical and syntactic choices preferred in abstracts (eg.,

reporting verbs, evaluative adjectives, passive voice, specific tenses, etc). Law students responded

positively to this genre-oriented instruction and it seemed that their awareness of abstracts as

academic text types was raised.

It is contended that the analysis of abstracts reported here can be implemented in other EAP/ESP
classrooms. This implementation can contribute to a better understanding of how different disciplines
construct journal article abstracts; more importantly, it can assist EAP/ESP students in functioning
more competently in “the cultures of their disciplines” (Connor 2004).

A corpus study on intellectual demands in ELT classrooms: a cross-lingual perspective

'Ane He, “Elizabeth Walker & °Lixun Wang
"%43The Hong Kong Institute of Education
'heane@ied.edu.hk, “ewalker@ied.edu.hk & lixun@ied.edu.hk

This paper reports the results of a pilot corpus study on English classroom teaching discourse in

Chinese-medium, junior secondary schools (S1-S3) in Hong Kong with a focus on the nature of
intellectual demand placed upon students in the classroom. Intellectual demand is defined in this study
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as thinking opportunities provided for students in the classroom, including recall and recognition,
comparison, abstract reasoning, analysis etc. Intellectual demand cannot be observed directly. It is
mediated through language use in teacher-student interaction in the classroom. A level of intellectual
demand too far below the intellectual capacity of students in their L1 is considered a barrier to L2
development.

The pilot study explored the issue of intellectual demand from a cross-lingual perspective. This
perspective was taken because empirical evidence has proved that literacy skills in the L1 and L2 are
strongly related, and are manifestations of a common underlying proficiency (Cummins & Schecter,
2003). Cross-lingual transfer is likely to occur in developing academic language proficiency, which is
of prime concern in the study context. Cross-lingual transfer occurs between languages of the same
family, and between remotely-related languages such as English and Chinese (see Geva & Wang,
2001). While there is continued need for high English proficiency personnel in the high-tech economy
in Hong Kong, the transferable proficiency possessed by students in their L1 such as higher order
thinking skills etc. did not seem to be taken into consideration in English curriculums or classroom
practice, which was a major impetus of the study. A question, therefore, arose — can Hong Kong’s
English language instruction take advantage of students’ conceptual maturity in Chinese and use it for
the benefit of their second language learning?

To undertake such a cross-lingual investigation, we used detailed classroom interaction data as a
window to observe intellectual demand. Corpus approach (a computer-assisted database) was chosen
to carry out the study because of its capacity in processing large amounts of data and also the
acknowledged inadequacy of available observational schemes (Allwright & Bailey, 2002). A corpus
with two small sub-corpora (one in English and the other in Chinese) was compiled for the pilot. The
Chinese language sub-corpus was used as a benchmark for reference.

In this paper we report the results, dilemmas and challenges encountered in the pilot corpus study.
Issues such as determination of levels of intellectual demands and using L1 reference data are raised.
Audience feedback will be valuable to the on-going research process.

Chinese word inferiority effect: a test of Kao's model

'Chih-Wei Hue, ?Yu-Hsiang Tseng, *Ching-Ching Lu,
“Chien-Hui Kao, °Yu-Fu Chen & °Yin-Wen Kou

12458 National Taiwan University & *National Hsinchu University of Education
"hue@ntu.edu.tw, 2r95227102@ntu.edu.tw, *cclu@mail.nhcue.edu.tw,
*d92227011@ntu.edu.tw, °r93227103@ntu.edu.tw & °93702032@nccu.edu.tw

Character is the writing unit of Chinese, which is usually composed of a semantic and a phonological
radical. A Chinese word usually consists of two syllables, or two characters. The characters in a text
can be printed from left-to-right, right-to-left, or top-to-bottom.

Chinese word inferiority effect (WIE) refers to the phenomena that the probability that a reader fails
to detect a pair of position transposed characters (PTCs) embedded in text is higher, when the
targeting characters are a word than not a word (Hue, 1989). Different from the parafoveal-processing
hypothesis Healy proposed to account for the English WIE (Hadley & Healy, 1991), Kao, Hue, Tseng
and Lo (in press) argued that Chinese WIE occurs because of two reasons. First, when two PTCs are
in parafovea, the visual information extracted from them is not sufficient to make detection because
word is not reading unit of Chinese. Secondly, while the two PTCs are in fovea, their means can be
integrated with that of their preceding characters before their visual information is fully processed.

The purpose of the present research is to test further Kao et al.’s idea. Experiment 1 was a
normative study. From news papers, 120 sentences were selected. Each sentence is composed of 27
to 31 characters, and is written in two phrases. A key two-character word (noun) was selected from
the second phrase of a sentence. A cloze test was developed using them, with the key words
substituted by blank spaces. From the responses of 20 participants, the probability of response (or
predictability) of the key word of a sentence was computed.

In Experiment 2, the fore mentioned sentences were used as the stimuli of a detection task, only
that for some of the high and some of the low predictable target words, the positions of their
constituent characters were transposed. In the experiment, the sentences were presented one at a
time. When a sentence was presented, the participants were asked to detect a certain target item in it.
There were two variables manipulated: type of target (a character containing of a particular radical VS.
a pair of PTCs) and type of key word that embeds target (high VS. low predictability). The results
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showed that the predictability of key word affected the probability of detecting PTCs, but not radicals.

The general pattern of the results is in agreement with Kao et al’s idea.
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Nominal Forms in Extra-Syntactic Constructions in Ancient Greek. The case of the Vocative.

Konstantinos Kakarikos
University of Athens
k_kakarikos@hotmail.com

Topric: modern approaches to case and morphology (Ralli 1998, 1999, 2000, 2005, Esparol-
Echevarria & Ralli 2000, Spencer 2003) have pointed out the asymmetries which often exist between
syntax and morphology. A typical example of this sort of asymmetry is illustrated in ancient Greek by
the vocative case. More specifically, whereas other cases are usually defined as markers expressing
the relationship of nouns to their governing heads (Blake 1993) the vocative refers to nominal forms
which occur usually in extra-syntactic positions, showing no particular relations to any syntactic head.
On the other hand, it is true that vocative forms do exist separately and are fully integrated to the
inflectional system of the language. In this paper we investigate the role and formation of the vocative
under the perspective of the Lexeme-based Morphology (Beard 1995) and the Feature theory.

STRUCTURES: the idiosyncratic character of the vocative is marked in various ways: (a) morphologically
by its identification to the bare stem of the noun without a particular ending (i.e. dpwi¢ vs.dpvi) and the
usual co-occurrence of the particle @ (cf. & dvfpwre), (b) phonologically by the use of a different

stress pattern involving a regressive accent (i.e. Zwxpdrng vs.2dxpates), (c) syntactically by its
occurrence in extra-syntactic positions, which are outside the main clause they attach to, but show
agreement relations with the modifying adjective (e.g. Atoyevéc...” OSvooe). In addition, vocatives
are also characterized as speech-acts, which (in contrast to other cases) are associated with the non-
expression of definiteness (Lyons 1999, Anderson 2007). In languages like ancient Greek this is
expressed by the lack of definiteness markers (i.e. articles, deictics etc) in constructions with vocatives
(1, 2), as opposed to structures with nouns used syntactically as arguments (3) or appositions (4, 5).

(1)’ Soaubmie, ti ypnuc ndoyels, @ ndtep; (Aristoph.Neb.86)

(2" Avfpwre, i molelg; (Xen.Anab.2.2.7)

() KAéwy Urégevye wov mAovy (Thuc.4.28.3)

(4) OVmy O¢ ue kixkAioxovory untnp noé watrnpe (Hom.0d.9.366)

(5" H xatagpbvnois 10 vavtiov dvoua dgpootvn ustwviuaorat (Thuc.1.122.4)
DiscussioN: the examination of the aforementioned structures reveals (a) the realization of the
vocatives as idiosyncratic nominal forms from morphological, phonological and syntactic point of view
and (b) the significant role of definiteness as the par excellence feature, which marks, beyond any
other, the special status of the vocative. In view of these two points, we claim that both the vocative
and the other cases are morphological forms of the same type and that their distinction is confined to
the type of the grammatical features involved in their formation (i.e. vocative: —definite, —case function
vs. other cases: +definite, +case function). Such a distinction does not dismiss the role of syntax.
Syntax is still present in the sense it defines the terminal position of the vocative, with the exception
that this is not related to a case function, but expresses a speech-act which aims at the identification
the addressee and/or the modification of the sentence as a whole; the exceptionality of this role is
responsible for its idiosyncratic (morphophonological and syntactic) image. This analysis has the
benefit of being consistent first to the definition of morphology as an independent grammatical
component controlling the asymmetries of the other components (i.e. syntax and phonology, lexicon
and syntax etc) and second to the view that nominal forms are derived via morphological rules
triggered by combinations of morphological features. Therefore, the description of the vocatives under
this view leads to the re-definition of the asymmetry between syntax and morphology as an asymmetry
between syntax and phonology, manipulated by the intermediacy of morphology.
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Bilingual Lexical Access during Word Processing: Evidence from Albanian-Greek

Maria Kambanaros
TEI Patras
kambanarou@teipat.gr

Bilingualism is not a rare phenomenon. Grosjean (1982) estimates that over half of the world
population is bilingual, and this is evident in multi-cultural societies such as Greece where an
increasing proportion of the population is bilingual. Many of these individuals acquired Greek as a
second language after migration to Greece. Two fundamental questions continue to dominate the
literature are: (i) “How does a bilingual individual process the two or more languages that are available
to him or her?” and (ii) “How are the two languages represented within the brain”?

Lexical access was investigated using a single-word lexical decision task in late bilingual Albanian-
Greek readers to test the accuracy of the processing and representational accounts of bilingual
processing, in particular the Revised Hierarchical Model (Kroll et al., 1994). The group was chosen
due the large number of Albanian-Greek bilingual migrants residing in Greece and the anticipated high
degree of fluency in the two languages in this group.

It is well documented that mature readers identify words with remarkable speed and accuracy.
Much work has been carried out with regards to the influences from the first language on word
recognition in the second language and vice-versa in bilingual readers. The aim of the study was to
determine (i) the speed and accuracy of bilingual Albanian (L1) and Greek (L2) adult readers on single
word lexical decision tasks in both their languages and (ii) the influence of psycholinguistic factors on
performance. Albanian and Greek have differences in their alphabetic orthographies and lexical
regularities.

Three groups of individuals participated in this study:

(i) 30 bilingual Albanian (L1)-Greek (L2) participants with a mean age of 42.2 years,

(i) 30 monolingual Greek individuals with a mean age of 43.5 years and

(iii) 26 monolingual Albanian speakers with a mean age of 40.8 years

All participants had normal hearing and vision, no neurological deficits, been educated in Albania, and
been living permanently in Greece for more than 9 years.

In addition, a language case history was obtained from each participant regarding:

e when the languages were acquired,

e how they were learned,

e what language skills were acquired, and

e how the languages were used on a daily basis.

Stimulus material in the lexical decision task consisted of non-words, real words, and cognates,
incl. verbs and nouns. Words were controlled for word frequency and word length across the two
languages. In addition, age of acquisition and word imageability measures were collected for the
stimulus items in both languages.

Participants were presented with these stimulus items individually via a computer screen and
asked to press keys labelled Yes or No according to whether they judged each item to be a real word
in their language after silently reading the target word appearing on the screen. Mixed-language test
conditions did apply, and their decisions and the time taken to react were recorded. Results from the
bilingual group was compared to those of monolingual readers and explained in relation to current
models of bilingual word recognition.

Patterns of naming objects and actions in Cypriot Greek children with SLI and WFDs

'Maria Kambanaros & “Kleanthes Grohmann
"TEI Patras & *University of Cyprus
'kambanarou@teipat.gr & kleanthi@ucy.ac.cy

It has been documented that children with (i) specific language impairment (SLI) and/or (ii) word-
finding difficulties (WFD) are less accurate at naming pictures of common objects (nouns) than age-
matched peers with normal language development (NLD). It is suggested that these lexical difficulties
are related to a breakdown at the level of the phonological word form, that is, SLI/WFD children are
unable to process this information successfully to retrieve the target word.

Nouns and verbs are highly variable in meaning. Verbs denote events i.e. what happens to things,
including actions, while nouns typically denote entities such as people, animals and objects. Since
verb processing requires an understanding of relational concepts whereas nouns are normally non-
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relational and only need single object reference, verbs appear semantically more complex.
Furthermore, a verb’s central meaning is linked to two kinds of information: thematic role assignment
and argument structure. The same verb often has multiple meanings when accompanied by different
nouns making its underlying meaning less transparent compared to the noun.

So far, no picture-naming study involving SLI children has investigated the lexical category of
verbs. Beyond reporting whether Cypriot Greek children with SLI/WFD are less accurate than age-
matched peers on naming pictures of objects and actions, the aims of this study are:

1. to look for any grammatical word class effects in SLI and WFD naming performances
2. to examine naming errors with reference to psycholinguistic models of word processing
3. to determine whether error types differentiate children with SLI and WFD from peers

4. to determine effects of lexical/psycholinguistic variables on naming accuracies

Three groups of children have participated in this study so far: (i) five children diagnosed with SLI,
(i) twenty-five children with expressive language impairments incl. WFD and poor vocabulary
development, and (iii) thirty six-year-old NLD children. Inclusion criteria included a monolingual Cypriot
background, no history of neurological, emotional or behavioural problems, hearing and vision
adequate for test purposes, normal performance on screening measures of non-verbal intelligence or
as reported by school psychologist, normal articulation, and no gross motor difficulties.

The Greek Object and Action Test designed to assess verb and noun access and retrieval was
used. Both the noun and verb subtests contain 42 items each. Stimuli are concrete nouns and verbs
depicted by photographs showing the object or the action. The same sets of target items are included
in tests for noun/verb comprehension and noun/verb production. All houns are common nouns, not
controlled for gender: 5 masculine, 16 feminine, 21 neuter. The internal word structure of verbs is [root
+ affix (+ affix)].

On the comprehension task, children were asked to point to the correct photograph from a set
comprising the target object or action and the two semantic distractors for each target object or action.
For word production, children were asked to name the object or action represented in the photograph.
Two examples were provided before testing. The results of four subtests will be reported in this study:
object/noun comprehension, action/verb comprehension, object/noun naming and action/verb naming.

H mroikiAia [+ AOyI0] oTOV NAEKTPOVIKO AGYO:
avAaAuon EPTTEIPIKWYV SESOUEVWV OTTO TN VEAVIKK ETTIKOIVWVIA

Mapia KapunAdkn
Ebviké kai Karrodiotpiako Mavemmiotiuio Anvwy
mariakamilaki@yahoo.gr

Aedopévou 0TI, TPIAVTA Kal TTAéOV XPpOvia PETA TN YAWOOOEKTTAIBEUTIKA peTappUBuion Tou 1976, n
€vOOOUOTNUATIKA TTOIKIAIO [+ AdyI0] aTTOTEAEI AvATTOOTIAOTO OTOIXEIO TNG GUYXPOVIKAG QUGCIOYVWHIOG
G N.E. ota didgopa emitTreda avaAuong (QwVoAOYIKO, HOPPOAOYIKO, CUVTAKTIKO, AEEIAOYIKO), yeEVIKOG
OKOTTIOG TnG Trapoucag avakoivwaong eival n dligpedvnon TG ouvlitrapéng Twv 000 YAWOOIKWV
TTapadooewy pe BIakpITr TTPoEAEUCN - TNG dlapopPwuévNg Péoa atrd Tn QUOIKR dlaxpovikh eEENIEN
ONUOTIKAG Kal TNG AOyIag - o€ éva 1IB1AITEPA BNUOPIAEG OTIG PEPEG MAG KEIMEVIKO €iDOG, TO TTPOCWITIKO
nAektpovikd unvuua (e-mail). H €AoYy TOU OUYKEKPIUEVOU KEIPEVIKOU TUTTOU OQEIAETAl aQEVOG OTN
MEYGAN ONMOTIKOTNTG TOU OTNV KOBNnuepIvr ETMIKOIVWVIa o€ éva eupl @QACHO  ETTIKOIVWVIOKWY
KATOOTAOEWY Kal ageTépou oTov UBPISIKO XApAKTAPO TOU, TTOU ETTITPETTEI OTOUG OMIANTEG va KAvouv
evdlagpépouces evardayés kwodikwv (code-switching), dlagop@wvovtag £va vEOo UQOG NAEKTPOVIKNAG
EYYPOUMaTOOUVNG, OTO OTT0I0 agloTrolEiTal 0 TTAOUTOG TNG EAANVIKAG YAWOGTAG 0To GUVOAS Tou, TG00 O€
OnuwdnN, 600 Kal e Adyla oToIXEia.

H opdda avagpopds, atnv otroia Ba eCeIdIKEUOOUE TO EVOIAPEPOV HAG, €ival Ol VEAPOI OUIANTEG TNG
N.E., nAikiag 17-24 etwv, TToU €xouv OI10axO¢Ei ATTOKAEIOTIKG Tn ONMOTIK 0t OAeG TIG Babpides TG
ekTraideuong. Aappdvoviag utr Owiv 1o yeyovog OTI To veavik6 16iwpa (youth language) ouvioTtd
KOTECOXNV PICOOTIACTIKA Kal AVAVEWTIKA KOIVWVIOAEKTO, n oTroia avTITiBeTal OTIG mPOTUTTES (Standard)
YAWOOIKEG TTOIKINIEG, N ATTOTIUNCN TNG TTAPOUCIAG OTOIXEIWY, SOPWV Kal GAIVOUEVWY, TTOU ATTOTEAOUV
KatdAoImma  Tou  Oiuop@ikoU TTApeABOVIOG TG  €AANVIKAG Kal  @EPOUV T XOPOKTNPIOTIKA
[+emmionuo]/[+TTpdTUTIO], OTN VEQVIKA ETMIKOIVWVIA  YEVIKOTEPA ATTOKTA  EeEXWPIOTO  eviIAQEPOV,
TIPOKEINEVOU va TTPoadlopicBei n B€on Twv AGYIWV OTOIXEIWVY OTIG KOBNUEPIVEG AEKTIKEG avTaAAayEg
TWV VEAPWYV OMIANTWY TNG EAANVIKAS YAWO OIKAG KOIVOTNTOG.

H uioBeToUpevn TTpocéyyion eival UTTEIpIKA Kal BagifeTal otnv avaAuon TTpwToyevous YAWCOIKoU
UAIKOU, TO OTTOi0 OUAAEXBNKe peE epeuvnTIKO €pyoAcio TO epwTnuaToAdyio. Tig dUo ouddeg
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uTToKEINEVWY, TTou éAafav Yépog oTnv épeuva, ouykpdtnoav 1585 pabntég kal pabnTpieg TNG I 1GENG
Tou AuKkeiou kal 420 @oITNTEG Kal QoITATPIES Blagopwy A.E.l. & T.E.I.

Empépoug otéx0I TOU £peuvnTIKOU POG Ooxediacuou gival va e§eTacBei: a) To €idog TwV YAWOTIKWYV
MeTaBANTWY We Adyla oUVIOTWOA, TTOU EPPaViCovTal OTOV NAEKTPOVIKO AOYOo Twv VEwv, B) oI 1B10ITEPES
KOIVWVIOTTPAYUATOAOYIKES (SOCcio-pragmatic) A&IToupyieg, TTOU AUTEG €TTITEAOUV, Y) O EGWYAWCOIKEG
TapdueTpol (nAIKia, @UAO, TOTTOG KATAYWYAG, MHOPPWTIKO ETTITIEDO YOVEWY, KOIVWVIKOOIKOVOMIKN
KQTAOTOON OIKOYEVEIQG), TTOU KaBopifouv Tn Xpron Toug.

Sluicing and asymmetries in the CG wh-question formation

Antri Kanikli
University of York
ak569@york.ac.uk

This paper proposes an approach to sluicing based on the asymmetries exhibited in certain wh-
questions in Cypriot Greek (CG). In particular, | suggest that in sluices, at least in CG, only the
element occupying the specifier of CP may appear as a sluicing remnant.

CG displays two wh-formation patterns, the one is similar to the Standard Modern Greek (SMG)
wh-pattern (1a) and the other includes embu (1b), which is reminiscent of wh-strategies occurring in
French, Portuguese and Northern Italian dialects.

(1) a. Pcos emilise? b. Pcos (embu) emilise?  (2) Inda *(’mbu) thelis?
who.NOM spoke.3SG who.NOM (is-that) spoke.3SG what.ACC (is-that) want.2SG
“Who has spoken?” “Who has spoken?” “What do you want?”

Intriguingly, the application of the embu strategy is compulsory in inanimate wh-arguments
introduced by the dialectal inda (2), whereas it is optional in animate wh-arguments (1b).

A split-CP analysis in the framework of Rizzi (1997) is proposed for the peculiar embu wh-strategy.
| argue, contra Grohmann, Panagiotidis and Tsiplakou (2005), for a mono-clausal analysis of these
wh-constructions, based on evidence drawn from the syntactic position of negation and sentential
adjuncts, and the properties of en (non-inflection for tense, person and number). On the basis of this
analysis, | re-examine the asymmetries occurring in embu wh-interrogatives. The different syntactic
behavior of the dialectal inanimate and animate wh-arguments with respect to sluicing, is crucial to the
account proposed for the asymmetry exhibited in between them. In particular, 'ndambu (a contracted
form of inda and embu) may appear as a sluicing remnant (4b), whereas in animate wh-arguments, a
wh-word cannot co-occur with embu in sluicing constructions (3b). Sluicing is considered to involve IP-
deletion (see among others Merchant (2001), Lobeck (1995); however, this stipulation is not always
verified, as verbs, which typically raise to the C domain in interrogatives, are also being deleted in
sluicing constructions. Thus, it is proposed that only the elements present in Spec,CP are eligible to
be sluicing remnants in CG. In these terms, 'ndambu is suggested to have been reanalyzed as a
single wh-element, which occupies the Spec,CP; hence it is licensed to appear in sluices, whereas
embu and the raised verbs, are being deleted.

(3) a. PCOS? (4) a. *INDA?
who.NOM.SG what.
b.*PCOS EMBU? b. 'NDAMBU?
who.NOM.SG is-that what-is-that

Conclusion: This approach to sluicing, although it diverges from Merchant’s account, is in accordance
with the sluicing-COMP generalization stipulated by himself (2001) in order to account for phenomena,
which contradict the idea of IP-deletion in sluicing. Furthermore, on the grounds that sluicing is a
focalizing strategy, the suggested approach reflects current minimalist conventions, according to
which an element in order to receive an interpretation by the interface levels, it must be located in an
edge position (Chomsky 2002). Therefore, the sluicing remnant, which receives in the SC and PC the
relevant focusing interpretation, is the one located in Spec,CP, an edge position.
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Factors Affecting Chinese Compound Word Representation and Semantic Priming Effect

'Chien-Hui Kao, “Chih-Wei Hue, *Ching-Ching Lu,
“Yu-Hsiang Tseng, °Yu-Fu Chen & °Yin-Wen Kou
12458 N ational Taiwan University & *National Hsinchu University of Education
'd92227011@ntu.edu.tw, *hue@nsc.gov.tw, *cclu@mail.nhcue.edu.tw,
*seantyh@gmail.com, °r93227103@ntu.edu.tw & °93702032@nccu.edu.tw

In Chinese, the writing and the language unit are inconsistent. The writing unit of Chinese is character,
whereas the language unit is word. Moreover, most Chinese words consist of two syllables, and thus
are represented by two characters in writing. Using Chinese two-character words and related or
associated character pairs as stimuli, two issues were investigated in this research. First, in a
character priming experiment, the effect of associative and semantic relationship between prime and
target character on a participant’'s response to the prime (i.e., semantic priming effect) was
investigated. Secondly, whether or not two-character Chinese words are represented in mental lexicon
was studied. In particular, the influence of associative and semantic relationship between a word’s two
constituent characters on the word’s mental representation was investigated.

Employing a character priming task, the effects of four variables on semantic priming were studied
in two experiments. In three of the four variables, semantic relationship (related VS. unrelated), level
of association (high VS. low), and compounded meaning (meaningful word VS. meaningless
concatenation) of a pair of prime and target character were manipulated. In the fourth variable, the
percent of trials which might produce priming effect was manipulated (50% VS. 25%). The design of
the two experiments is presented in Table 1.

The results of this research indicated the followings. First, when an experiment contains 50%
priming trials, participants may detect that in certain trials, the prime and target are “related”. As a
result, they modify their response strategies, and produce priming effect. Secondly, it is the
associative strength between prime and target that causes semantic priming effect, not semantic
relatedness. Thirdly, a two-character word is normally not represented in mental lexicon, except that
when the associative strength and semantic relatedness between the word’'s two constituent
characters are low.

Table 1. The experimental conditions included in Experiment 1 and 2 of this research.

Semantic related Semantic unrelated
meaningful word | meaningless meaningful word meaningless
concatenation concatenation
(control)

Association | High | Exp1A; Exp1B Exp1A; Exp1B Exp2A; Exp2B Exp1A; Exp1B

Exp2A; Exp2B Exp2A; Exp2B

Low | Exp1A; Exp1B Exp1A; Exp1B Exp2A; Exp2B
Exp2A; Exp2B

Exp1A and Exp2A: 50% of the experimental trials which may produce priming effect.
Exp1B and Exp2B: 25% of the experimental trials which may produce priming effect.

Comments on unsupervised morphology learning model:
the case of Greek allomorphy

Athanasios Karasimos
University of Patras
akarasimos@upatras.gr

The goal of Computational Morphology is to create programs, which can produce an output that
matches as closely as possible the analysis that would be given by a morphologist. More specifically,
the Unsupervised Morphology Learning Model (UML) accepts as input only huge corpora and tools for
analysis, without the use of a lexicon and morphological (or phonological) rules for a particular
language (Harris 1955, 1967, Hafer & Weiss 1974, Goldsmith 2001). Within this spirit, Goldsmith’s
Linguistica, an implemented model of Minimum Length Description, tries to group roots/stems that
combine with the same suffixes, but the failure of the correct segmentation of the words into the right
morphemes is due to the non use of rules, as well as to the occurrence of rare, special, and marked
cases.

* This study was supported by NSC 97-2631-S-001 -001.
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Note that the problem is bigger in morphologically-rich languages, such as Greek, because of the
presence of affix chains before or after a stem, and the structural combinatorial properties of
derivational suffixes.

(1) koinonikotita koin — on — ik — otita — @
‘sociality’ stem — suf — suf — suf — INFL
antiekpaideftikos anti —ek — paid —ef —t—ik —os
‘anti-educational’ pref — pref — stem — suf — suf — suf — INFL

The aim of this work is to deal with the extended allomorphic behaviour of the Greek language on
any level of word formation. After an attempt of the Two-Level Morphology Model to deal with
allomorphy (Krieger, Pirker and Nerbonne 1993), the supporters of UML avoid treating allomorphic
stems, or they import allomorphs as different morphemes. However, Greek allomorphy is very
important for Greek morphology, and a very common phenomenon. For instance, nominal stems with
allomorphy belong to 5 out of the 8 inflection classes (according to Ralli 2000, 2005, 2006),
allomorphy characterizes prefixes [32%] and suffixes [87%)], and determines the inflection of verbs:

(2) soma ~somat soma somat-a
(noun) ‘body’ bodies
pern ~pir ~par pern-o pir-a (tha) par-o
(verb) ‘| take’ ‘[ took’ ‘I will take’
yp(o) ~yf ypo-stratigos yf-ypourgos
(prefix) major-general vice-minister
dzi ~dzidh taxi-dzi-s taxi-dzid-es
(suffix) taxi driver taxi drivers

In this study, | will show why a UML model cannot deal successfully with the case of Greek
allomorphy, and how it leads to the wrong segmentation of morphemes. As a solution, | will propose a
set of allomorphic transformations, and some common regularities of allomorphy, which can be
expressed by rules, and can assist a morphological parser in order to deal adequately with Greek
words.
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L2 acquisition of English Present Perfect interpretations

Sviatlana Karpava
University of Cyprus
Svetik_bgu@hotmail.com

The present study investigates the role of L1 in the L2 acquisition of Present Perfect in terms of form
and meaning interpretation possibilities. The primary goal is to determine whether transfer from
mother-tongue, in which the Perfect has only a resultative reading and the Simple Past has both
resultative and existential interpretations, influences the acquisition of the English Present Perfect by
Greek-Cypriot pupils. Diagnostic tests suggested by Agouraki (2006) are employed in this study,
based on the (in)compatibility of certain types of adverbials with existential, result perfect and simple
past.

There are certain differences between the form, interpretation and frequency of the Present Perfect
in English, Standard Modern Greek (SMG) and Cypriot Greek (CG). Standard Modern Greek (SMG)
has two forms, Present Perfect A (formed with auxiliary eho ‘have’ and perfective participle) and
Present Perfect B (eho ‘have’+ adjectival participle for transitive verbs and ime ‘be’+ adjectival
participle for intransitive verbs). In SMG Present Perfect A is ambiguous between an existential
reading and a resultative reading; Present Perfect B can only have the result reading, whereas past
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tense can have a “definite” reading, an existential reading or a result reading. In CG there is no
Present Perfect A, but just as in SMG, Present Perfect B can have only a result reading and the past
tense can also have the same range of interpretations.

Nearly 400 pupils (age: 10-19 years old, primary school, gymnasium and lyceum) from government
(Greek-speaking) and private (English-speaking) schools in Cyprus and government schools in
Greece took part in the research, including a small number of native speakers as a control group.
Their mastery of use and interpretation of present perfect was checked according to their performance
in the forced choice judgement task. Furthermore the study tests the role of L2 input in different
educational settings, in particular Greece and Cyprus. One of the aims of the study is to compare
Greek-Cypriot children of similar age educated in government and private schools.

The results of this study suggest that the amount of L2 input plays a crucial role in L2 present
perfect acquisition as there was revealed a certain difference between the test performance of
government and private school pupils in Cyprus. The results show also that there is a certain effect of
L1 on L2 present perfect acquisition, as there was found a difference between CG pupils and SMG
pupils of the government schools in their test performance, and this difference is mainly due to the
difference in meaning/interpretation rather than form of present perfect in CG and SMG.

Further study within the framework of the Interpretability Hypothesis (Tsimpli 2003; Hawkins and
Hattori 2006), relevant to syntax-semantics and syntax-discourse interfaces, is needed for deeper
understanding whether we deal here with transfer from L1 or difficulties in interpretability by L2
learners. Preliminary thoughts on this from a follow-up study will be presented in this talk.

Attachment preferences and corpus frequencies
in Prepositional Phrase structures: a study in Greek

Kalliopi Katsika
Atristotle University of Thessaloniki
kkatsika@enl.auth.gr

A much debated issue in sentence processing is whether the interpretation of ambiguous structures is
based on syntactic criteria (Frazier, 1987) or whether parsing is determined by the satisfaction of
multiple constraints (MacDonnald, Pearlmutter and Seidenberg, 1994). This study investigates the on-
line processing of PP structures in Greek. Syntax-based models predict that the parser will initially
interpret the PPs me to maheri and me to luludhi (in [1], [2]) as potential arguments of the V ekopse,
and thus reanalyze the structure in [2] (Rayner, Carlson and Frazier, 1983). Constraint-based models
assume that initial parsing decisions are formed on the basis of constraints such as lexically specific
biases and attachment frequencies (Spivey-Knowlton and Sedivy, 1995).

Experiments 1 and 2 examined the acceptability and on-line processing of PP attachment
structures. Four Greek Ps were inserted in the critical sentences (me [with], se [in], ja [for] and apo
[from]) so as to investigate possible lexical effects of each P. The results revealed a significant VP
attachment preference in both tasks. The effect of P was significant in the off-line acceptability task
(F1(3,53)=17.918,p<.001, /72=.504, F2(3,28)=2.061,p<.02, /72=.312) but did not reach significance in
the on-line self-paced grammaticality task (F1(3,44)=2.438, p=.077, n°=.143, F2(3,28)=1.453,
p=.249,n°=.135).

Moreover, in order to examine the extent to which structural frequency may be a determining factor
in native speakers’ parsing preferences (Mitchell and Cuetos 1991), analyses of two types of corpora
(written and spoken) were conducted. In the written corpus analysis, 32140 sentences were extracted
from the 34 million-word ILSP corpus and were analyzed in terms of attachment of the PP. In addition,
a small 327517-word oral corpus was created out of which 613 V-NP-PP sentences were analyzed.
The results of the written and spoken corpus analysis seem to be more compatible with the off-line
than the on-line psycholinguistic task results.

All in all, the results indicate that lexical and frequency information may affect parsing of PP
sentences after initial processing of the V-NP-PP structure.

[11 O kipuros ekopse to kladhi me to maheri. (VP Attachment)

The-NOM gardener-NOM cut-PERF.3S the-ACC branch-ACC with the-ACC knife-ACC
“The gardener cut the branch with the knife.”

[2] O kipuros ekopse to kladhi me to luludhi. (NP Attachment)

The-NOM gardener-NOM cut-PERF.3S the-ACC branch-ACC with the-ACC flower-ACC
“The gardener cut the branch with the flower.”
References
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Referential agreement in MG coordinate NPs

Despina Kazana
University of Essex
dkazan@essex.ac.uk

Gender resolution in coordinate noun phrases is interesting for a number of languages due to the
existence of two resolution principles, the syntactic and the semantic one (Corbett (1983, 1991);
Dalrymple and Kaplan (2000); Sadler (2006); Wechsler and Zlatic (2003)). A challenging issue is that
not all languages follow the aforementioned distinction. An analysis of Modern Greek coordinate
nouns showed that a group of patterns does not comply with the characteristics of these two
principles. The aim of this paper is to prove that a third gender resolution principle is involved in MG
coordinate phrases and examine whether the attested patterns are exemplified by the current
agreement theories.

Two central theories of gender resolution have been proposed within the framework of Lexical
Functional Grammar. Dalrymple and Kaplan (2000) propose a syntactic account of gender resolution
using a set-based theory of feature resolution in coordinate constructions. GENDER is represented as
a set-valued rather than an atomic feature while syntactic resolution is calculated by the simple
operation of set union. The value of the GENDER feature of the coordinate phrase as a whole is the
smallest set containing the values of the individual conjuncts. Wechsler and Zlatic (2003) propose the
‘Elsewhere’ principle, which combines syntactic and semantic gender resolution. Animate nouns
display syntactic resolution, if the NP has a head with a gender value, or semantic resolution, if the NP
lacks an inherent gender or lacks a head noun, having no inherent lexical gender feature, as in
coordinate phrases. Inanimate nouns display syntactic resolution, following the constraint on
inanimate aggregate discourse referents. The gender value of empty-genders (inanimates), which lack
semantic correlates, is calculated if we remove the empty-gender features from the intersection of the
gender features for group-denoting NPs with the semantic-gender (animates) features.

MG animate coordinate nouns follow semantic resolution according to which identical gender
nouns resolve into the gender of the conjuncts, whereas mixed gender nouns resolve into masculine.
MG inanimate coordinate nouns follow syntactic resolution in which identical gender conjuncts resolve
into the gender of the conjuncts but mixed gender conjuncts resolve into neuter. A number of patterns,
however, display alternative resolution results. In particular, animate nouns with f.pl+n.pl conjuncts
may also resolve into n.pl and not only into m.pl, irrespective of the order of the conjuncts. Similarly,
inanimate nouns with the gender combination m.sg+m.sg resolve into n.pl, apart from the m.pl
resolution. Finally, an inanimate phrase with m.pl+f.pl nouns resolves mainly into m.pl as opposed to
n.pl. The above cases confirm the existence of a third type of gender resolution principle which is
referentially motivated. The agreeing element (‘target’) is morpho-syntactically determined by an
implied noun that functions as the superordinate referent of the coordinate phrase.

Thus, | will show that MG data supports the recognition of an extra gender agreement principle but
the present approaches are inadequate to exemplify such patterns. A further question to explore is
whether any theory can adequately account for these referential agreement patterns.
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KaTdkTnon Tou HOPKOPIOUEVOU TUTTOU TWYV OPOEVIKWY OUGIAOTIKWV
og oUPNPWVO/PWVAEV (a)-g aTNV EAANVIKA YAWo oo

AyAdia KovroAaipou
aglaiakon@yahoo.com

Mapouciaon TnNG TTEIPAPATIKAG £pEuvag, TTou TrpayuaToTroifenke tnv Avoign tou 2008 oe 52 audid,
nAIKiog 2-4 €Twv, oTa TTAAiola SIMMAWPOTIKAG epyaaiag Tou Metatrtuxiokou MNpoypdupatog «AISOKTIK
FAwooag» Tou Maidaywyikou Tufuatog Tou MNavemaoTnuiou ABnvwy.

2KOTTOG Tou TeIpduaTog eival va egetdoel Tov BaBud KOTAKTNONG TOU HAPKAPIOUEVOU TUTTOU
APOEVIKWY OUCIACTIKWY O€ OUXVA OTNV EUPAVION OPOEVIKA OUCIAOTIKA KOl O€ OTTavia TTou Afjyouv o€
ZUpewvo(a)-¢ kal Pwvrev(a)-G.

Ma Tov okotré autd emMAEXONKAV GUXVOTEPO KOl OTTAVIOTEPA OUCIOOTIKA GUM@WVO WPE corpora
KOBWG Kal QuwvneVTOANKTO OUCIACTIKA ME XaunAr epgavion ociypatog (low type frequency) kai
OUPJQWVOANKTA OUCIOOTIKA PE uPnAR epedavion deiypatog (high type frequency).

Ta amroteAéoparta TG €PEUVOG ATTOBEIKVUOUV OTI TA TTaIBIA EUPaviCOUV UWNAG TTOOOOTA ETTITUXIOG
6Tav N ouXvoeTNTa OEiYPATOG TWV APTEVIKWY OUCIACTIKWY TTOU Aflyouv o€ ZUPQWVo(a)-G, €ival uwnAn
(high type frequency) evw ota ouclaoTiké TTou Afyouv ce D(a)-g kai gival XaunAf n ouyxvotnta
oeiypatog (low type frequency), eaitiag TnG PwvNEVTOANKTNG KATAANENG, TA TTOCOCTA TTEPTOUV.

H €épeuva mpaypartotroiénke cluwva pe 10 BewpnTikd TAdiolo Tng Bybee (1995, 1999) tou
uttooTNPiCel 6T To TTaIdi KATAOKEUALEl X MATa OJadoTToIWVTaG BAoEel Twv eKpowv (output) Kal Oy Twv
elopowv (input) TIG avTioToixeg KATaAAEeEIG. ETTopévg, n xprion £XEl AVTIKTUTIO OTNV HOP@POAOYIKA
avarrapdoTacn, KAt Tou dev déxeTal To duadiké povTélo (dual mechanism approach) ekudbnong g
yAwooag pe kavoveg (Clahsen 1999).

Ta amoteAégpara Tng £peuvag SIKAIWVOUV Kal Tnv arrown Tou Tomasello (2000) 61 1o TTaidi dev
MaBaivel évav Kavova Kal Tov €Qopuolel e pIag o€ OAEG TIG AEEelg, aAAG paBaivel o oTadiakd
av@loya pe TN ouxvoetnta Xpriong tng AéEng (piece meal approach) oe avriBeon pe tnv dITTOAIKA
Tpootyyion AegikoU kai kavévwy (dual mechanism approach), agou ol idiol TUTTol Aégewv KAivovTal
dla@opeTikG ammd 1o TTadId avaAoya PE Tn OUXVOTNTA E€U@AVIONG. H KOIVWVIKO-TTPAYUATOAOYIKN
mpooéyyion Tou Tomasello utrooTnpidel 6T Ta TTaIdId pabaivouv péoa atmd Tnv diIAdpacn HPE TOUG
evrihikeg. O1 A£€eig yia Ta TTaidid gival éva PéSo yIa va ETTIKOIVWVAGOUV.

Me tnv €peuva auth dIOTTIOTWVETAI OTI N KATAKTNON TNG Mop@oloyiag aAAG Kal Tng onuaciag Tou
AggINoyiou dev gival Yovo atroTEAeoua yvwoTIKAG dIadikaoiag aAAd Kal aTTOTEAECHA ETTIKOIVWVIOKNG,
KOIVWVIKAG S1adIkaaiag, avaAoya e TIG TTIPaYUOTOAOYIKEG CUVOAKEG.

Antonym sequence in English texts

Natasa Kostic
University of Montenegro
kostic@ac.me

The paper deals with the reasons why antonymous pairs are used in a particular sequence within the
sentence in English texts. Many authors assume that markedness is the main reason for asymmetrical
distribution of antonyms. Unmarked member can be used neutrally, that is, without such specific
semantic content as the marked item, and when both members are used in the same sentence in
antonymic relation the unmarked member occurs first. The aim of this paper is to investigate all the
factors that can influence antonym sequence in the sentence by analyzing sentences that feature
chosen antonymous pairs. The analysis is based on sentences taken from a representative English
electronic corpus (Cobuild on CD-Rom/Word Bank) and includes fifty antonymous pairs (adjectives,
nouns, verbs, adverbs and prepositions) chosen for the purposes of this analysis. It reveals that the
majority of pairs investigated prefers certain sequence in the sentence and that there are several
criteria that influence why a particular antonymous pair favours a certain sequence. The results of the
analysis suggest that once a sequence is established, it tends to become fixed. There are several
criteria that can influence the preference of one sequence over another. The most dominant factor is
positivity, or the tendency for pairs with one positive and one negative term to mention their positive
term first (in cases in which such distinctions can be made — top / bottom, rich / poor, love / hate).
Other factors are temporal sequence (when applicable — first / last), magnitude (more substantial
antonym tends to precede the less substantial one — tall / short), idiomaticity (black and white), gender
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(male / female) and word length (shorter antonyms precede longer antonyms — directly / indirectly,
easy / difficult). As for the markedness criterion, the results show that, rather than actively determining
antonym sequence, it is itself subject to the influence of other sequencing criteria. However, the
factors that rule antonym sequencing are not rigid rules and it is possible to flout the dominant word
sequence. Analyzing some sentences in which the dominant word order is reversed we uncovered two
main reasons why this is possible. In the majority of cases the syntactic distance between antonyms is
greater than usual, so flouting the convention is not so noticeable; or there appears to be a specific
purpose in contexts where some rhetorical effect may be intended, in which case semantic and
pragmatic conditions govern the choice of antonym which is to be mentioned first.

Pragmatic competence for intercultural communication:
theory and pedagogy

Svetlana Kurtes
University of Cambridge
s.kurtes@googlemail.com

The paper will discuss some aspects of acquisitional pragmatics and possible ways of its
didacticisation. More precisely, language teaching methodologies are increasingly acknowledging the
fact that language learners, particularly those at more advanced stages of language proficiency, when
attempting to decode the message and get its proper contextual meaning, need to develop the right
level of sophistication not only in their linguistic competences, but also in the pragmatic and cultural
competences (Bailey 2003). Such competences should sensitise the learners to the discoursal and
pragmatic layers of meaning of the message and enable them to decode its metaphorical and
figurative levels — which can be very deeply culturally embedded — rather than interpreting the

message only on the basis of its literary uses (Bailey 2003).

It will be reiterated that pragmatic principles underlying the rules of usage of grammatical
structures, often quite neglected in traditional reference and descriptive grammars and other relevant
pedagogical materials, need to be established and analysed in the socio-cultural context in which the
examined instances were found to be naturally occurring. It will then be shown how the basic concepts
of the Theory of Cultural Scripts (Goddard and Wierzbicka 2007; Wierzbicka 2006) can be introduced
into the foreign language classroom. The main construct of the theory refers to “a technique for
articulating cultural norms, values and practices using the [...] metalanguage of semantic primes as
the medium of description” (Goddard and Wierzbicka 2007: 105). These norms change constantly, so
“in every period there are certain shared understandings and shared cultural norms that find their
expression in a community’s ways of speaking” (Wierzbicka 2006: 9). Perhaps most importantly, the
cultural norms and values in the theory of cultural scripts are described “from within rather than from
outside”, [...] form the point of view of those people who are the bearers of the postulated norms and
values (and in their own language)” (Wierzbicka 2006: 24).

We shall conclude by illustrating how the basic principles of the Theory of Cultural Scripts could
find their practical didactic and potentially auto-didactic application, helping the learners not only to
improve their cultural fluency, but also gradually to develop relevant metacognitive strategies that will
in turn ensure more successful and more autonomous language learning and learning in general
(Kurtes, 2008).
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The Phonetics and user-friendliness of free online dictionaries: an overview

Marianna Kyprianou
University of Cyprus
kyprianou.marianna@ucy.ac.cy

Since the appearance of electronic dictionaries, ways of obtaining dictionary information have
changed. Paper dictionaries seem to be losing popularity among EFL (English as a Foreign
Language) students over their electronic counterparts. The present survey was undertaken in this
relatively recent area of lexicography and is in relation to the content and quality of online
pronunciation dictionaries. It concerns the evaluation of free online dictionaries concerning the
reliability of their phonetic content and their user-friendliness. Particular attention is placed on the
visual as well as on the audio representation of English pronunciation of dictionary entries.

For the purposes of the current study, the following free online dictionaries were reviewed:

a) Howjsay.com

b) Cambridge Online Dictionaries

¢) Longman Dictionary of Contemporary English
d) Merriam-Webster Online Dictionary

e) The FreeDictionary.com

f) Dictionary.com

g) American Heritage Dictionary

The findings concerning the aforementioned free dictionaries viewed considerable variation

concerning concerning their usability features and their phonetic representation of words, both visual

and auditory. The phonetic representation of words was of particular interest, and was further
compared and contrasted with the content and quality of two well-known paper pronunciation

dictionaries accompanied by CD roms that are commercially available (Jones 2006, Wells 2008).
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Learning to perceive and produce the British English vowels
via computer-based auditory training

Angelos Lengeris
University College London
a.leggeris@ucl.ac.uk

The perception and production of vowels in a second language (L2) is generally a difficult task. When
both members of an L2 contrast are assimilated to a single first language (L1) category, learning is
more challenging than cases where each member is assimilated to a different L1 category (Best,
1995; Flege, 1995). At the same time, it has been shown that L2 perception and production can
improve via computer-based auditory training (with most studies focusing on consonant learning, see

for example Logan et al., 1991; Bradlow et al. 1997). With the exception of Iverson & Evans (2007)

who trained German and Spanish native speakers’ perception of English vowels but did not examine

gains in production, research on vowel training has exclusively examined Japanese native speakers

(e.g. Lambacher et al., 2005; Nishi & Kewley-Port, 2007).

The present study investigated the effectiveness of auditory training on Greek speakers’ perception
and production of Southern British English vowels with the goal of expanding our knowledge on vowel
training. Greek has a simple 5-vowel system with no “long-short” or “tense-lax” distinctions and Greek
learners of English have difficulties with most English vowels especially when durational information is
reduced (Lengeris & Hazan, 2007). Training consisted of a pre-test phase, a training phase, and a
post-test phase. The pre- and post-phase assessed Greek participants’ perception and production of
English vowels (embedded in bVt words). During the training phase, participants received 5 sessions
of High Variability Phonetic Training (HVPT: Logan et al., 1991), consisting of an identification task
with feedback using natural words spoken by multiple talkers covering the entire English vowel space.

The results showed that 5 sessions of training significantly improved the trainees’ overall
identification of English vowels (eighteen percentage points) and that improvement generalized to a
new English speaker. Furthermore, auditory training had a positive effect on the trainees’ production of
English vowels. The relationship between gains in perception and production for individuals is
discussed.
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Comparison of the pragmatic abilities .
of the right and left-hemisphere damage subjects

'Ching-Ching Lu, *Hsin-Yi Huang, *Wan-Jun Tang,
*Chih-Wei Hue, °Chien-Hui Kao & °Yu-Hsiang Tseng
"23National Hsinchu University of Education & *>°National Taiwan University

The different functions in the brain hemispheres have been mentioned in the literature for long. The
pragmatic abilities of the right-hemisphere damaged patient are found impaired in many studies. For
example, Bryan (1995) complied the Right Hemisphere Language Battery and found that the right-
hemisphere damaged patients did show difficulties in doing tasks.

However, Zaidel et al. (2002) adapted a Hebrew version of Right Hemisphere Language Battery
(Bryan, 1995), and tested 27 right-hemisphere patients, 31 left-hemisphere damaged patients and 21
control subjects. They found that both the right-hemisphere damaged patients and left-hemisphere
damaged patients got lower scores than the control subjects, but there were no statistical differences
between the two brain-damaged subjects.

In our study, we adapted a Mandarin version and a Taiwanese version of Right Hemisphere
Language Battery (Bryan 1988, 1989; Rowley, Bryan and Code 1989) and tested 4 right-hemisphere
damaged patients, 5 left-hemisphere damaged patients, 195 Mandarin control subjects and 215
Taiwanese control subjects. The Battery consists of 6 pragmatic subtests: (1) Metaphor picture test,
(2) Written metaphor test, (3) Appreciation of humor, (4) Context-inference test, (5) Emotional prosody
test, (6) Dialogue-inference test. All of the brain-damaged patients are tested with the Mandarin and
Taiwanese versions of WAB (Western Aphasia Battery). The Mandarin control subjects are tested with
the Mandarin version of WAB and the Taiwanese control subjects are tested with the Taiwanese
version of WAB.

The results show that all the right-hemisphere damaged patients got higher scores in the Mandarin
and Taiwanese WAB tests than each left-hemisphere damaged patient. However, the two groups of
the brain-damaged patients did not show significant differences in the pragmatic batteries, as found in
Zaidel et al. (2002). Consulted with the MRI scans of each patient, it is found that the larger the lesion
site of the patients got lower scores. But the location of the lesion site of the right-hemisphere also
plays an important role.

Combining processing instruction and output-based production

Dimitrios Lysikatos
Atristotle University of Thessaloniki
dimitrios.lysikatos@yahoo.gr

The present study extends previous research (e.g. VanPatten and Cadierno 1993) and compares the
relative effects of three types of instruction (i.e. Processing Instruction (Pl), Traditional Instruction (TI),
and Mixed Instruction (MI)) targeted to the acquisition of the English causative form by Greek learners.
Pl involves grammar explanation and input-based practice, TI grammar explanation and output-based
practice, and Ml grammar explanation and a combination of input- and output-based practice. One
hundred and thirty-six classroom learners of English are assigned to one of four instructional
treatments: PI, Tl, MIl, and No Instruction/control (NI). The subjects are categorized in (a) private
school and (b) state school learners. Pretests and posttests include one interpretation and one
production task. The data obtained are submitted to one-way ANOVAs (SPSS). Results confirm that
(a) PI results in significant gains in production and interpretation (with exceptions), (b) Tl offers
significant gains mainly in production, and (c) Ml guarantees success in both tasks.

AT6 ToV YAWOO1KO OXeSIAOUO 0TV YAWOOIKH TTOMITIKH TG TTPAENG.
H EAAnvikA Nonpatiki FAwooa wg mpwTn YAWo oo oTa EAANVIKA OXOAgia KW@wV.

"OAya Makpri & “Apyipng Hpyng
'omakri@hotmail.com & “airgis@in.gr

216X0G TnG TTapoloag €lonynong eivar n digpelvnon TNG «yAwWOOIKAG TTONITIKAG TNG TTPpA¢ns» 600
agopd Tnv EAANvIkr Nonpartikr) FAwoca ota oxoAgia Twv Kwewv. Me duo vépoug ( N. 2817/2000 kai

* This study was supported by NSC 97-2631-S-001 -001.
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N. 3699/2008), n eAAnvikr TToANITeia aveyvwplioe kal TTpowdnoe TNV EAAnvikA NonpaTtik FAwooa, wg
TPWTN YAWOOO OTa OXOALid TwV KWWV, SNUIOUPYWVTAS €éva Kalvoupylo TTAQICIO TTICTOTToINoNG,
ETMAPKEING, YVWONG Kal XpAong TnG.

Z1nv €iloAynon mou Ba akoAouBroel, Ba Trpooeyyiooupe TNV EAANvIKA Nonuatiki MAwooa, ox1 wg
éva TTAYIWPEVO OTATIKG QVTIKEIMEVO TNG YAWOOOAOYIOG, TTOU ATTOTUTTWVETOI OTA VONUOTA, OTIG
XEIPOMOPYPES, OTIG VONMATIKEG OUVTOKTIKEG KOI YPOUUATIKEG BOUEG, OAAG WG HIa BIAPKK KOIVWVIKK
TTPAKTIKH, N OTTOIa EPTTEPIEXEI OTATEIG, IDEOAOYIEG Kal TTETTOIONTEIG.

Oa mpooTradricoupe va dcifoupe TNV aoTadr OIGAEKTIKN) OXEON TTOU UTTAPXEl METAEU TNG SONG,
Xpnong kai tng 16eoAoyiag. Ze avriBeon Pe TIG GAAEG AlyOTEPO XPNOIMOTTOIOUUEVEG YAWOOEG OTNV
EANGOa, n EAANviKA Nonuartiki TAwooa BpiokeTal o€ alfouaa TTOPEIa PE «VONUATIOTEG» AKOUOVTEG,
KUPIWG QOITNTES KAl EKTTAIOEUTEG — OAOKAAOUG KWPOUG EVIAIKEG.

MapatnpwvTag TNV KOIVWVIKI TTPAKTIKA a@nynoewy TwV aKOUOVTWY VONUATIOTWY KATAOEIKVUETAI
o1l n atgouoa mopeia TNG EAANVIkAG NonpaTikAg MAwaooag o@eileTal TO00 o€ 16€0A0YIKOUG, SOUIKOUG
600 Kal O€ TIPOKTIKOUG- ETTAYYEAMATIKOUG TTapAyovTeg. MEXpl Kal TNV VOUIKR avayvwpion Tng
EMnvikAg Nonparikrg Nwaooag (N. 2817/2000) kupiapyol Atav ol 1deoAoyikoi Adyol. O1 «aKoUovTeg
vonuaTioTéEG» utroaTrpiav 1I6eoAoyIK& TNV Xprion Tng, YiaTi Bewpolaav TNV VONUaTIKA YAWCOQ, 1I06TIWN
évavtl TNG €AANVIKAG, TTPORAAAOVTAG TO aioBnua TNG aAAnAgyyung TTPOG TOUuG Kw@oUg, TO OTIoi0 TO
eCéppadav PECO aTTO TNV EVEPYN CUMMETOXH TOUG €VTOG TNG KOIVOTNTAG TWV KWWY. O aKoUovTEG
VONUaTIOTEG avTIdpouoav o€ KABe Kupiapxn AoyikA TTou BewpoUaoe TNV vonuaTikA YAWooa akavovioTn,
duovonTn Kal eUTTOdI0O OTnV Kolvwvikh avélign. Me tnv avayvwpion tng EAAnvikAg NonuatikAg
FAwooag TTapatnPoUuE Yia YETATOTTION a1 TNV 1I0€0A0YIKN «CGTAPIEN>» GTNV SOUIKA TNG XPAoN, ME TV
augnon Twv EuKalpiwy va Tnv PaBouv kal va Tnv KaAAigpyrioouv. H UTTOXPEWTIKA yvwaon Tng
(N.3699/2008) amd Toug HEAAOVTIKOUG €TTAYYEAUATIEG OTO TTEDIO TWV KWPWYV, 0dnyei TTOAAOUG OTa
TUAMATA EKPUABNONG TNG VONUOTIKAG YAWCOOG Yia AOYOUG ETTAYYEAUOTIKOUG.

Translation and teaching English as a foreign language:
sticking to old guns in modern times

Evangelia Manika
State School EFL Teacher and Hellenic American Union Oral Examiner
manike66@otenet.gr

The area to be investigated in this paper has to do with translation and particularly with the range of
functions it can serve in the field of teaching English as a foreign language today. Taking into account
that translation was indeed given a bad name due to the false goals it was called upon to serve in the
past (learning about the language and not learning the language) the primary purpose here is not to
restore it to its previous glorious position but to finally do it some justice. In this spirit, questions such
as the following

a) Translation Vs Direct Method: why was translation banned from the classroom by the

followers of the Direct Method? The fact that translation has ever since been overlooked has it

really come to some benefit to EFL learners? If yes, to what extent and at what cost?

b) What is the place of translation in EFL teaching today?

c) What contribution, if any, can it make to the improvement of the learners' command of the

foreign language?
will be explored with a view to sweeping away all the misconceptions (i.e. franslation in the service of
wrong purposes) shaped so far, which led to its outright rejection from the EFL classroom. lts
legitimacy as an effective didactic tool can be supported as long as certain requirements are fulfilled
and it is indispensably and skilfully oriented towards the service of the right purposes, i.e. giving
instructions, checking comprehension, developing useful learning strategies, eliciting language,
presenting and reinforcing new language, practising grammatical structures and teaching vocabulary
in context along with consolidating semantic relationships among lexical items. Particularly, the
exploitation and strengthening of language will be pursued within a cognitive framework so as to
ensure that more effective form-meaning connections (FMCs) with regard to specific English lexical
items and their corresponding concepts can be made possible.

Given the multiplicity of the factors interfering in foreign language learning, then definitely,
translation started as a friend that proved unreliable in the process. Still there are lessons to be
learned and change this liability into an asset in the EFL classroom. It seems that a careful
examination of the outward reasons for the sins of translation in the past can possibly reveal what is
lacking inwardly in the area of teaching English today.
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The organization of team collaboration
in plurilingual professional settings and identities at work

Vassiliki Markaki
Lab Icar/CNRS, Lyon
Vassiliki.Markaki@ens-Ish.fr

This paper, based on an European project on plurilingual professional interactions, called
PLURITALKpro, - part of the DYLAN project (6th Framework)-, focuses on the use of plurilingual
resources within international work settings. The variety of data we collected until now paves the way
for a comparative analysis of different types of situations, all definable as work meeting situations, but
different with respect to the number of participants, specific local activities, participation formats, level
of formality vs. informality etc. In all these settings, the use of a particular language (vehicular or not)
turns out to be accomplished with reference to specific needs and peculiar variables evolving with the
context itself. Our paper explores the situated and endogenous linguistic diversity within professional
meetings and the way in which it manifests a multiplicity of social and professional identities,
displaying specific ways of talking and doing. To this end, we analyse different forms of
communication, as the code-switching, the improvised translation, the adoption of a linguae francae
(ELF or other), showing that speakers situatedly exploit all of the resources locally available. Our
research task deals with audio and video recordings and focuses on participants’ identities, as they
are interactionally achieved in both context-shaped and context-renewing ways. Based on
Conversation Analysis and Membership Categorization Analysis, our study aims at exploring the
emergence, exhibition and claim of membership categories through various plurilingual practices at
work as they are considered and scrutinized by participants themselves. These individual practices
described in a fragment of data constitute also a locus of observation for the complex dynamics at the
micro and macro levels; in this sense we’ll show how a detailed study of the organization of plurilingual
meetings reveals the way in which identities accomplished in “local places” and identities fulfilled in
“global organizations” are intertwined within the work of managers being in charge of international
meetings.

The effect of rhythm unit length on the duration of vowels in Serbian

'Maja Markovic & “Tanja Milicev
"%2Novi Sad University
"markovic_vuk@yahoo.co.uk & “tanjamilicev@yahoo.com

The paper presents the results of two studies of the duration of vowels depending on the length of a
rhythm unit in standard Serbian. The first was a pilot study conducted with the goal of finding out
whether the number of unstressed syllables in one rhythm unit affects the duration of segments,
especially of stressed vowels, in the Serbian language. The measurements were made on the
recordings of two male speakers, who uttered words and phrases in isolation with a varying number of
unstressed syllables. The results reveal a tendency towards the reduction of the duration of stressed
vowels with the expansion of a rhythm unit. In the subsequent study these findings were tested in
sentences with two stressed words and a varying number of intervening unstressed syllables. The
results of this study also prove that the duration of vowels depends on the number of syllables in a
rhythm group.

In both studies the materials were carefully selected so as to avoid the influence of factors other
than rhythm, e.g. syllable structure, voicing value of the consonants, coda and onset consonant type
etc.

Both studies were carried out in order to determine the nature of rhythm in the Serbian language
and establish its typology in terms of the dichotomy between stress-timed and syllable-timed
languages. The overall purpose of the research was to establish whether the information on vocalic
length in relation to the rhythm unit length can be applied in speech synthesis for the Serbian
language in order to improve the performance of the existing speech synthesizer.
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The role of morpho-phonological salience in tense marking:
a comparison between Greek and Cypriot-Greek SLI children

'Maria Mastropavlou, °Kakia Petinou & °lanthi Maria Tsimpli
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The aim of this study is based on the hypothesis that mopho-phonological salience on [past] tense
marking plays an important role in the development of the tense system in typical and SLI monolingual
grammars. Based on previous empirical evidence (Mastropaviou 2006), we maintain that SLI children
appear to perform better on past tense marking in Greek compared to English (e.g. Rice and Wexler,
1996), German (Clahsen and Dalalakis, 1999) and French (Jakubowicz, 2003) due to the combination
of morphological (verb ending) and phonological (stress-shift / augment) changes associated with this
tense feature in Greek. In particular, bisyllabic verbs that require a syllabic augment to carry the
shifted stress in the past appear to be easier for SLI children than trisyllabic verbs, which require
stress-shift alone.

In Cypriot Greek, the use of the stressed augment is obligatory with bisyllabic verbs. In trisyllabic
(and other polysyllabic) verbs, however, the optional, unstressed augment is also pronounced,
contrary to Greek, where no augment is required in these cases:

(1) PRESENT IMPERFECT PRESENT IMPERFECT
GR: fevgho (=leave) éfevgha CY: fevgho éfevgha
dhiavazo (=read) dhiavaza thkiavazo  ethkiavaza

Furthermore, contractible verbs of the 2™ conjugation in —ao (e.g. klotsdo-klotsé) in Greek and Cypriot
Greek differ:
(2) GR:  klotsao (=kick) klotsusa / kldtsaga

CY: klotso eklotsusa / ekldtsa(g)a
Although both forms of the imperfect in (2) are available in Greek, the preference in the southern
dialect is for kldtsaga in informal contexts, whereas in Cypriot Greek the form eklotsusa is extensively
used given the use of the contracted final syllable in the present tense form.

We report results from one production task which aimed to elicit the imperfect of real and pseudo-
verbs in Greek and Cypriot Greek. The participants were two groups of SLI children (8 Greek (GR/SLI)
and 7 Cypriot Greek (CY/SLI)) and two groups of age-matched typically developing children (6 Greek
(GR/TD) and 6 Cypriot Greek (CY/TD)). The results revealed the following:

- GR/SLI were significantly affected by all variables tested (augment, verb status, conjugation),

- GR/TD were affected by verb status and conjugation but not by augment,

- CY/SLI were had lower scores in contractible verbs in both real and pseudo verbs,

- CY/TD had no serious difficulties with contractible pseudo verbs,

- GR/SLI > CY/SLI on real verbs, but not on pseudo verbs.

These results better our understanding of the effects of morphophonological properties as
compensation strategies implemented by SLI grammars to overcome deficiencies in tense marking. It
is suggested that the generalized use of the (unstressed) augment in Cypriot Greek is more salient
than the obligatory use of the stressed augment in Greek, since it acts as an unambiguous cue of the
verb’s phonological properties (bisyllabic, augment always stressed), while in Cypriot Greek the
augment marks [past] independently of other phonological properties, triggering an increased number
of overgeneralizations of the syllabic augment by both SLI groups. The error patterns observed
strengthen the argument the co-occurrence of different morpho-phonological properties (+/-stressed
augment, stress-shift, suffix) and their interdependence seem to constitute strong cues aiding
acquisition by SLI children but also give rise to further differences between the two dialects. Finally,
the contractible verbs appear to be the most problematic for CY/SLI children, which can be associated
with the variety of alternative verb form outputs as well as the special status of these verbs in terms of
lack of stress-shift to mark pastness in Cypriot Greek.
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Discourse-organising nouns in American and Greek
university students’ argumentative essays: a contrastive study

Marina Mattheoudakis and Anna-Maria Hatzitheodorou
"2 Aristotle University of Thessaloniki
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Connectivity in written texts can be effected by nouns, which organise discourse and project the
author’s stance by referring to a proposition that either precedes or follows them. Several terms have
been used to label those nouns; this paper will adopt the term “discourse-organising nouns” (cf.
McCarthy 1991, Francis 1994).

Our aim is to investigate how argumentation is constructed through nouns in argumentative essays
by Greek university students which are drawn from the Greek Corpus of Learner English (GRICLE).
Two more corpora are used and these include: (a) the American collection of LOCNESS (Louvain
Corpus of Native English Essays) and (b) the American collection of the PELCRA project (Polish and
English Language Corpora for Research and Applications). Following Francis’s (1994) categorisation,
the study focuses on illocutionary (e.g. statement, point, argument), language activity (e.g. dispute,
debate, controversy) and mental process nouns (e.g. idea, view, opinion).

Our findings seem to suggest that American students use more discourse-organising nouns than
Greek students and incorporate them effectively in the overall construction of their argumentation. In
the native corpora, these nouns have a clear cohesive function, connecting stretches of discourse
(e.g. “Another problem with this argument...”). In addition, these nouns can be modified by adjectives
(e.g. “this argument is strong”) or a reference can be made to them (e.g. “A weakness in this
argument...”). On the contrary, Greek students’ use of those nouns is mostly restricted to refer to the
prompt of the essay and provide agreement or disagreement with the topic (e.g. “l would argue that
this statement is partially true”). Such findings point towards the need to raise learners’ awareness of
the multiplicity of functions that retrospective nouns perform in written texts. This awareness can assist
students in producing coherent arguments and, therefore, enhance their writing competence.

The function of semantically motivated suffixes
in gender inversion of Modern Greek derivatives

Elizabeth Mela-Athanasopoulou
Atristotle University of Thessaloniki
ema@enl.auth.gr

The main issue of this study is to show that semantically motivated suffixes, such as diminutives and
augmentatives, for instance, may change the grammatical gender of nouns in highly inflected
languages such as Modern Greek (hence MG). For example, a semantic marker of diminution
(Melissaropoulou D. & A. Ralli 2008), say {-aki} of neuter (NTR) gender, attached to a stem of
masculine (MSC) gender (by nature), will convert it into neuter, e.g. andr(as)usc ‘man’ (natural
gender), plus the diminutive {-aki}ytr will invert to andrakiyrr ‘little man’. Similarly, korits(i)ntr ‘girl’,
feminine (natural gender), plus the augmentative {-aros}usc will become koritsaros ‘big girl’. Also
aet(os)usc ‘eagle’ masculine (natural gender), plus the diminutive {-opoulo}ytr will turn into
aetopoulonr ‘baby eagle’.

Moreover, other categories of semantically motivated suffixes capable of changing gender, such as
the case of —ierarem Or —ierisusc denoting a container and an agent respectively, as well as —iarem
standing for a fruit tree will also be investigated. The scope of the paper will be to show not only that,
in MG, gender is inherent to the stem noun and not to the word (Ralli 1999 and 2002), but also discuss
both natural and grammatical gender (normally shown formally by an inflectional suffix) as an
inevitable consequence of gender inversion by means of the afore mentioned suffixes. The notion of
agreement regarding the gender of the noun qualifiers, e.g. enasysc isichosysc andrasysc, ‘a quiet
man’ vs. enaytr isichontr andrakiytg ‘a quiet little man’, will also be thoroughly investigated as a result
of gender inversion (Anastasiadi et al 2003) .

Furthermore, particular attention will be paid on the fact that the natural/biological gender remains
the same at least semantically —as it is inherent to the stem- despite the attachment of a different
gender grammatical suffix, only when the latter is either a diminutive or an augmentative. In all other
cases, where the gender is indicated by form only, and not by sex, i.e. it is not natural, it converts to
the gender of the suffix, e.g. tsaintr ‘tea’ plus —ieraggp/container will be tsayierargy ‘teapot’; miloytr
‘apple’ plus —iarem it ree' Will be miliagey ‘apple tree’.
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Interlanguage project: analyzing Japanese students’ pronunciation of English proper names

'Nilufer Misirli & *Elizabeth Willingham
182 p 12 . .
Minnesota State University
1niIufer.misirli@gmail.com & 2eIiz.wiIIingham@gmail.com

This study focuses on Japanese-to-English language transfer error as it relates to pronunciation of
proper names. Katrin Dohlus (2005) shows that it is not uncommon for non-native speakers of a
language to use sounds from their first language to approximate sounds in their second language. Our
study looks for this in the interlanguage of Japanese speakers of English. Using a four-part data
collection tool involving a number of common English names, we investigated three hypotheses.
Because Japanese has only one liquid, we expected that our subjects would have trouble hearing and
pronouncing /I/ and /r/. On the other hand, we believed that our subjects would have an easier time
saying names in which the pronunciation rules were similar to Japanese pronunciation rules — for
instance, those that have a CVCV pattern or that contained only sounds found in Japanese. Our third
hypothesis was that subjects would find it difficult to pronounce names that included consonant
clusters.

Our three hypotheses were not universally supported. First, while our students did have difficulty
with /I/ and /r/, we found that this depended on the placement of the sounds within words. Our second
hypothesis was somewhat supported, but our subjects’ pronunciations of English names that were
similar to Japanese names still sounded “foreign” because of the equal length our subjects gave to
each syllable. Our research also showed that a mix of familiar and unfamiliar sounds had the highest
rate of correctness — better than either close equivalents or no equivalents. This implies that it may be
easier to learn completely new sounds than to retrain use of similar sounds. Our third hypothesis was
supported. Consonant clusters were extremely difficult, even for highly proficient speakers. The
hardest names had the highest number of consonants per cluster. Though our hypotheses were
supported to varying degrees, our analysis showed a number of factors creating a complex
interlanguage system. We recognized patterns we were not looking for, including non-reduction of
vowels, loss of diphthongs, consistency of syllable length, and spelling interference. These
interlanguage pronunciation patterns can be explained by interference from the first language, in that
Japanese lacks consonant clusters, gives syllables equal weight, and has only five vowels. The results
have implications for teaching.

AidaokaAia TNG veogAANVIKAG YPAUMATIKAG: QOO OTOV TUTTO i} OTO UAVUNQ;
Mia gptreIpikn épeuva.

ABavdaoiog MixdAng
lavemiornuio Aiyaiou, uéAog EEET
michathan@rhodes.agean.gr

Medio €peuvag TG TTApoUOaG Epyaciag gival N SIBOKTIKA TNG YPAPMATIKAG TNG VEOEAANVIKAG YAWOooag
WG MNTPIKAG OTO TTAQICIO TwV GUYXPOVWY HIKTWY OVOAUTIKWYV TTPOYPAPHATWY oTToudwv (mixed-focus
curricula), yéow TNG EQPAPUOYAG TWV OTToIWV ETTIBILKETAI N KAAIEPYEIQ TOOO TG EUXEPEIAG, 60 KAl TNG
akpielag Adyou (accuracy). ZUykekpipéva, n €l0rfynon digpeuvd To onuavtiké ATnua TG peBodou
O10a0KaNiaG TwV HOPPOTUVTOKTIKWY SOPWY KAl KAVOVWY, EOTIACOVTAG OTO «diANUUa»: HOPPOKEVTPIKOU
TUTTOU dIdaCKaAia pe EUpacn oToug YAwooikoUg TUTToug Kal kavoveg (focus on forms) ) aBiaotn
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KOTAKTNON TWV YPOUUATIKWY dOUWY Kal IaioBNTIK ouvaywyr TwV avTioTOIXWV KAVOVWY PECW
ETMIKOIVWVIAKWY dpaoTnpioTATwy (planned or incidental focus on form); Tn omroudaiéTnTa TOoU BEPATOG
Kal TNV avaykn Tmepaitépw Olgpelivnong Tou TOCO OTn UNTPIKA, 600 Kal oTnv &€vn yAwooaq,
avadelkviouv €181Koi TNG £papuoopévng YAwaoooAoyiag kal TnG yAwoaikng aidaywyikng (Ellis 2002,
Ellis 2006, Lightbown & Spada 2006, Hedge 2002 k.4.).

210 TAQicIo TNG €€€TAONG TOUu TTAPATTIAVW {NTAKATOG, O Ypdpwy die¢iyaye TTapeuBaTtikod TUTTOU
EUTTEIPIKN épEuva OUYKPIONG SIOQOPIKWY opddwv ato 1° Mepapankd AnpoTiké ZxoAgio TN Pédou
KQT@ TO TTPWTO TPIUNVO TOU TPEXOVTOG OXOAIKOU £Toug (N TTapepBaTikdTnTa TNG HeBGOOU cuviaTtaTal
aTov TTPoKaBopIouEVO TUTTO BIBACKAAIOG TTOU aKOAOUBNBNKE PETG aTTG OUvVEVVONON TOU £PEUVNTH KAl
Twv daoKAAWV Twv TadEewv). EpeuvnTikG utrokeipeva atrotéAecayv ol yabnTég Twv o TUNUaTwWY TG E”
Kal TNG 2T  TAENG TOU CUYKEKPIUEVOU OXOAEioU.

EidikéTtepa, oF pobntég evog TuAuaTtog TnG E° 14&Ng kai evog Tng 21 dIBAXTNKAV OPICHEVEG
YPOUUOTIKEG OOMEG UECW TUTTOKEVTPIKWY OIBAKTIKWY HEBOdwWV: n OidackaAia €3ive Eugpacn o€
OUYKEKPIPEVOUG  JOP@OAOYIKOUG KOl OUVTOKTIKOUG TUTTOUG (intensive attention to forms) péow
eAeyXOUEVWY TTPOTOCIAKWY KOl KEIPMEVIKWY OpaaTnplotATwy (controlled text manipulation / text
creation), €ixe Kupiwg emaywyikd (rule-discovery) kai deutepeudVTWG TTapaywyikéd (rule-presentation)
XAPOKTAPQ, OToxXeUOVTAG, WOTOCO, OTNV Katavénaon Kal T ca@f dIatiTmwon Twv YPAUUOTIKWV
KOvOVWwV PE OKOTTO Tn ouvelidntorroingr] Toug amd Toug pabnTég (consciousness-raising), &vw
TTPOYUATOTTOIEITO KOl Guean A éupeon 816pBwon Twv AaBwv Toug (negative evidence). AvtiBeta, ol
HadNnTEG TwV BU0 GAAWY TUNUATWY TTaPaKoAoUBNoav dIBOCKAAIC OPICUEVWY YPAUMATIKWY QAIVOUEVWY
(intensive and extensive distribution) péow aglomoinong auBevtikol YAwoaikoU UAIKoU (input without
awareness-raising) Kal GUUUETOXNG O€ N EAEYXOUEVEG ETTIKOIVWVIAKES dpacTnpiotnTeg (focused and
unfocused tasks), xwpig va €mOIWKETAI N COPAG Kal GUVEIDNTA CUVAYWYR KATTOIoU Kavova, aAAd n
KOTAKTNON TWV YAWOOIKWV TUTTWV PECW €U@AONG OTO TTEPIEXOMEVO Twv pnvupdTwy (focus on
meaning).

Metd 10 TEPAG TWV OIOACKOAIWV O PaABNTEG Twv TECOApWY TUNMATWY UTTOBARBNKavV O€
OUYKEKPIPEVO TEOT YUE QOKATEIG TTAPOADOCIAKOU KAl ETTIKOIVWVIOKOU XOPAKTAPO PE OTOXO TOV EAEYXO TOU
BaBuou katoxng Twv O10axXBEICWV YPAPUOTIKWY SOUWY Kal TWV ETTIKOIVWVIAKWY AEITOUPYIWV TOUG,
OTTWG Kal TNG OouxvOTNTAG KAl KATOANASGTNTAG TNG XPAONG Toug. Ta aTTOTEAEOPATA TOU TEOT EYIVE
ammoTTEIpa va pUNVEUBOUV BACEI CUYKEKPIMEVWY KPITNEIWV Kal PETABANTWY Pe okotrd Tn digpelivnon
NG ouvAQEIag TNG PEBOdoU BIBACKAAIAS TWV YPAUUATIKWY OOMWY Kal AEITOUPYIWV OE WobnTég —
PUOIKOUG OUIANTEG TNG B10a0KOUEVNG YAWOOAG Kal Tou BaBuol ekuddnong Toug. Ta atmoTeAéouaTa TNG
TTapaTTdvw EUTTEIPIKAG €pEUvag TTapouaidalovTal, avaAlovtal Kal EpunveUovTal oThV TTapouoa epyaaoia.

looduvayeg rapoipieg TNG EAANVIKAG Kal TNG ayyAIKAG

Aikartepivn MutoUAa
ApiaroréAcio MNMavemorhiuio Osooalovikng
katem28@hotmail.com

2710 TTAQIOIO PIOG CUYKPITIKAG €E£TAONG TWV EAANVIKWY TTAPOIYIWY (OTO €EAG T1.) 0T dlaypovia, Kal Je
Bd&on yia TNV €&étaot pag TG vEOEAANVIKEG (OTO €EAG VE) TT., EVIOTTIOAUE OXECEIG TTOU PAG £DIvav TN
OuUVOTOTNTA KATNYOPIOTTOINONG TOU UNIKOU O€ EVIOIEG OPADEG YIO TIG VE KOI TIG HEOTIWVIKEG EAANVIKEG Kal
apxaieg . Me Baon éva corpus apyaiwv Kal JECAIWVIKWY TTOU axnuaTticaye €10IKA yia To OKOTTé auto
OIaTMOTWOAUE OTI O€ TTOANEG TTEPITITWOEIG UTTOPOUME VO KAVOUPE AOYO yia OXEOEIG 1000UVapiag
(equivalence) | 100d0vapeg 1. H 100duvapia kaBopietal pe PAcn TNV KATAOTOON OTNV OTToia
ava@épovTal ol ., TToU £XEl va KAVEl JE TNV TTEPIOTACN XPACTNG TOug, OTTWG auTh KaBopiletal atréd Ta
OXOAIa TTOU TTEPIEXOUV O GUANOYEG ) Ta OXOAIO TWV €KOOTWYV TWV CUAAOYWV f TWV PEAETNTWV YIA TIG
APXAIEG A TIG HECAIWVIKEG TT. AAAG KaI TN YVWON TWV OVTIOTOIXWV VE. AIOKPIVAUE TIG TTEPITITWOEIG TNG
améAurng (absolute) kai oxerikng (relative) Icoduvapiag. Me Bdan 1o corpus pag dIATTICTWOANE OTI TO
TTAOUCI0 UANIKO PTTOPET VO KATNYOPIOTTOINOE & BEPATIKEG-EVVOIOAOYIKEG OUADES. O1 EVVOIOAOYIKEG QUTEG
opadeg €xouv va kavouv pe Tn Bacikh €vvola ummdé TNV omoia Ba kataraccdtav n . ot éva
€VVOIOAOYIKO cUoTnua kKatatagng (TR. Aoukdtog 1950-51 kaBwg kai Ta Stichworter, Hauptbegriffe,
Peukes 1977). Ztnv mTrapoloa avakoivwon €TTEKTEIVOUPE TO UNIKG pag Kai OTIG ayYAIKEG TT. (Kal
evOEXOUEVWG KOl TT. GAAWV OUTIKOEUPWTTAIKWY AQWV) KUpiwg Ot VEEG BOEUATIKEG-EVVOIOAOYIKEG
KOTNyopieg (MEpOVWUEVEG évvoleg f BITTOAQ, OTTWG YIa TTAPAdEIyUa yoveig-TTaidid, @TwyEIa-TTAoUTog,
@Bovog, ayamn, xpnua, xpovog, vysia-acbéveia KATT.) (TTR. KoIVvA moAImiouIkr kAnpovouid, Simeonidou-
Christidou 2004). Ta amoTteAéopaTta TnG €peuvag Ba gival, TIOTEUOUPE, XPNOIUA KAl agloTTOINCIYA O€
oxéon Kal pe AAAoUG €peuvnTIKOUG Kal BIBOKTIKOUG XWPOUG Kal ¢nToupeva oANG Kal oTn PETAPPAOT).
>1n ouvéxela eaTidfoupe aTa VEOEAANVIKA AEEIKA Kal Kupiwg oTo eAANvoayyAIKO Aegikd MTwpyakd (pévo

19" ISTAL 38



GENERAL SESSION

10 ypaupa a, Kévipo EAAnvikAG MAwooag, Oesooalovikn 2005) kai egeT@loupe 1O BEua NG

QVTIMETWTTIONG TNG EPUNVEIAG - EPUNVEUNATOG TNG TT. TN AECIKOYPOQIKA TTPASLN.
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The use of nominal elements in L2 Greek

Myrto Nerantzi
Atristotle University of Thessaloniki
myrtoner@yahoo.com

The present paper investigates nominal elements in L2 Greek of Pontic-Greek immigrants from
Georgia. Primarily, the study seeks to explore the use of the definite article and pronominal object
clitics in L2 Greek and to define the status of clitic and definite article omission attested in the
presentational data. Previous research has shown that the properties of these elements give rise to
persistent acquisition problems (Tsimpli 2003; Marinis 2005). Accordingly, and in view of the absence
of clitics and definite articles in L1 Russian, which is the language predominantly used before
immigration, the prediction is that the use of these elements will not be target-like. The pattern of
performance concerning these elements is further discussed in relation to the acquisition of the
indefinite article, which is also unavailable in L1 Russian.
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The development of Morphological Awareness in Greek: an exploratory study

'Sousana Padeliadou & “Kyriakoula Rothou
"%University of Thessaly
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Purpose: The present study is part of a preliminary study on the development of morphological
awareness in Greek. The main purpose was to explore the possible differences in the formation of
derived suffixed words and in the segmentation of compounds among young children.

Method: Participants were 30 first graders (mean age 79,80 months), 33 second graders (mean age
90,45 months) and 40 third graders (103,30 months). They were native speakers of Greek and none
of them had special educational needs. The children were asked to produce derived suffixed words to
complete a sentence giving them the base word. Two types of derived words were tested: nouns
(diminutives) and adjectives. The reliability for each grade was estimated using the Cronbach analysis
and alpha ranged from 0,652 to 0,721 across the 3 grades. For the compounding the children were
asked to decompose endocentric compounds with coordination relation into their constituents. Two
types of compounds were tested: adjectives and verbs. The reliability for each grade was estimated
using the Cronbach analysis and alpha ranged from 0,732 to 0,814 across the 3 grades.

Results: For all the grades there were no ceiling effects for none of the tasks. There were statistically
significant differences between the 3 grades in the performance on the task of derivational morphology
[F(2,100)=6,017, p<.05]. However, a post hoc analysis (Scheffe test) showed significant differences
only between the Grade A and the Grade C. Regarding the performance on each category of derived
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words there were statistically significant differences between the three grades in the production of
derived adjectives (p<.05). Developmental differences were found only between Grade A and Grade B
(MannWhitney test p<.05). For the derived nouns, there were not statistically significant grade
differences (Kruskal-Wallis test p>.05).For the compounding, the analysis revealed that there were
statistically significant differences between the three grades (p<.05). Further analyses revealed
differences between the three grades. For the verb compounds the Kruskal-Wallis test found
significant differences among the three grades, specifically between the Grade B and the Grade C
(Mann-Whitney test, p<.05). Contrary to the verb compounds, the segmentation of the adjective
compounds appeared to develop with each grade (Kruskal-Wallis test p<.05).

Conclusions: The analysis of the data provided support that the general ability to segment endocentric
compounds with coordination relation developed with the grade/age. There was a developmental trend
in the ability to decompose adjective compounds into the constituents. The ability to produce derived
words seemed to be a quiet difficult task, as the performance was low and at Grade C there was a
moderate performance. It seemed that the ability to derive adjectives from nouns was acquired at the
Grade B and afterwards it did not vary significantly. The two tasks of morphological knowledge were
found to be difficult for all the grades.

What categorisers do and how

Phoevos Panagiotidis
University of Cyprus
phoevos@ucy.ac.cy

In a framework where categorisation — the making of nouns, verbs and adjectives — is syntactic, the
role of categorisers such as n and v in turning roots into nouns and verbs is essential (Marantz 1997;
2000; Harley & Noyer 1998; Arad 2003; 2007. In this talk, ignoring adjectives, | wish to address the
following questions:

(1) What differentiates between the nominaliser and the verbaliser at LF;

(2) Why roots necessarily appear in the complement of a categoriser (cf. Baker 2003: 268).
A straightforward answer to (1) would be that each categoriser n and v bears a distinctive feature or
feature value, call these [N] and [V]. In other words, even if we get rid of atomic nouns and verbs in the
lexicon, we cannot eliminate the syntactic difference between them, a difference plausibly expressible
in terms of features on the categorising heads n and v. This in turn begs the question of the actual
difference between the [N] and the [V] feature; we can then conceive [N] and [V] as interpretable — and
different — at the level of the interface with Conceptual-Intentional systems (LF). This is in line with
Baker (2003: 293-294): category distinctions correspond not to inherent ontological properties of
concepts but, rather, to perspectives on (concepts about) the world.

Understanding categorial features as imposing different interpretive perspectives, we can begin to
address (2): why we cannot have bare roots inserted in the syntax, i.e. without them being in the
complement of a categoriser. Note that roots are not syntactically exceptional: they merge with a
number of elements and they project their own phrases (Marantz 2000; 2006; Harley 2006; 2007).
However, if free roots are semantically impoverished / underspecified (Arad 2007: Ch. 3) or, even, of
limited semantic consequence (Acquaviva 2008), their presence in a derivation would lead it to crash
at LF.

This is where categorial features become important: they close off material associated with the
root, by imposing an interpretive perspective for the conceptual systems to view it in and by signaling
to the Conceptual-Interpretive systems to assign them a corresponding interpretation. In this respect,
categorial features have a dual role, fitting for phase-edge features: a) phase-internally, they
contribute (to) the interpretive perspective and b) they identify the whole phase externally (as ‘nominal’
or ‘verbal’). Consequently, roots and their related material cannot be assigned a ‘meaning’ until they
have combined with a categorial-feature bearing head: a categoriser (Marantz 2000; Aronoff 2007;
Acquaviva 2008).
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AvixvelovTag TIG YAWO OIKEG OTAOEIG:
n £QAPUOYA TNG KPITIKAG avadAuong Adbyou oTn YAWOGIKNA €mIcTOAOYpA@ia

EAévn Mavrou-Kikkou
E6viké kai Karrodiotpiakd lNavemarruio ABnvwy
ekpantou@phil.uoa.gr

O1 otdoeg amévavn ot yAwooa (i YAwooikéG oTdoelg) atroteholv éva amd Ta BacikdTtepa
avTikeipeva diepelivnong TnNG KOIVWVIKAG wuxoAoyiag TG yAwooag (social psychology of language). Me
TOV 6p0 ‘YAWOOIKEG OTACEIG EVVOOUE TIG UTTOKEIPEVIKEG OEIOAOYATEIG TWV OMIANTWV ATTEVAVTI OE JIO I
TTEPIOTOTEPEG YAWOOIKEG TTOIKINIEG. ZUYKEKPIMEVA, HEOW TWV XPNOIUOTTOIOUPEVWY YAWOGTIKWY TUTTWV
KOl TNG €V Yével YAWOOIKAG opyavwaong €vog Kelwévou (TTpo@opikol 1 ypaTrToU) ‘ol OMIANTEG HIag
YAWooag ekppadouv TIG TTPOCWTTIKEG TOUG ATTOWEIG KAl IBEEG yIa Tn XPNOIYoTToinon, TNV agia kai mn
Agitoupyia NG piag A TNG GAANG yAwooag' (Torroimmg, 2006). H onuacia tng HEAETNG TwY YAWOTIKWY
OTAOEWV OUVOEETAI KATA KUPIO AOYO PE TO YeYovog OTI Péoa aTro TIG YAWOOIKEG OTAOEIG avadelkvuovTal
OIAPOPETIKEG OTITIKEG KAl EPUNVEIEG TNG YAWOGIKAG TTPAYMATIKOTNTAG, Ol OTToieg Traifouv KaBopIoTikO
poAo yia Tov TTPoadIopIoUd TNG YAWOOIKAG aiag, KaBwg Kal yia Tnv €GEAIEN UIAG N TTEPICCOTEPWV
YAWCOWV.

AVTIKEIUEVO TNG TTAPOUCAG AVOKOIVWONG Eival N TTEPIYPAPI TWV OTACEWV TWV OMIANTWY ATTEVAVTI
aTnv eAANVIKA YAWOOa, OTTWG ‘aTTOTUTTWVOVTAI” OTOV EAANVIKG TUTTO. ZUyKEKPIPEVA, EEETAJOUNE APEVOG
TN OecpaToAoyia, a@eTéPOU TOUG YAWOOIKOUG TPOTTOUG HECW Twv OTToiwv (ava)TTapdyovTtal ol
YAWOOIKEG OTAOEIG TWV OMIANTWY TNG EAANVIKAG O€ €TTIOTOAEG YAWOOIKOU TTEPIEXOMEVOU (YAWOTIKA
€TMIoTOAOYPA®ia), oI oTroieg dnuoaielovTal o€ 3 ePnuePideg eupeiag Kukhopopiag (Néa, Kabnuepivh,
EAeuBepotutria) oe duo BIOQOPETIKEG XPOVIKEG TTEPIOdOUG (OkTwRplog 2004-OxkTwRpiog 2005 &
OkTWwppIog 2007-OkTWRpIog 2008). To BewpnTikd TTAQiCIO Bdoel Tou oTToiou e¢eTdovTal Ol YAWOOIKEG
aTdoelg TTnyadel ammd 10 BewpnTIKG, KOIVWVIOYAWaooAoyikéd povtéo £€peuvag ‘Kpitikr) Avahuon Adyou’
(KAA), Bd&oel Tou otroiou N YAWOOO QvTIMETWTTICETAI WG GNUAVTIKOG TTapdyovTag diaudppwaong Tng
KOIVWVIKAG TTPAYMATIKOTNTOG (‘N YAWOOA WG KOIVWVIKA TTPAKTIKR') Kal TTadel TTAéov va Bewpeital aTnv
TApadoCIOKA TG HOP®r, WG OTTAR aviavakAOon Twv KOIVWVIKWY OouWwv (‘N YAWooa wg
QVTIKATOTITPIOUOG TNG KOIVWVIAS).

YI0BETWVTAG TN OUYKEKPIPEVN KOIVWVIOYAWOOIKA TIPOOEyyion oOTnv  €£€TOCN TOU OWHATOG

0edouévwV Pag, TTApAAANAa pe TN BepaTikh avadAuon Twv YAWOOIKWY OTACEWYV, Ba ETTIXEIPACOUNE va
O¢gi€oupe TOUG ONUAVTIKOTEPOUG YAWGCOIKOUG pnxaviopoUg (pnTopiké PéCa) PEOW TwV OTTOIWV O
EKAOTOTE ETTIOTONOYPAPOG DOMEI YE TETOIO TPOTIO TO KEIYEVO TOU, TTPOKEIUEVOU VA IOXUPOTIOINCEl TNV
AT1ToWr TOU KaI Va ETTNPEACEI TOUG AVAYVWOTEG Yia TRV 0pBoTNTA TNG YAWC OIKAG Tou B£0ngG.
Méow TnG avdAuong Twv YAWOOIKWV ETTICTOAWDYV ETIOIWKETAI va avadelxBouv PEUOVWUEVEG R
emavahappBavopeveg OTACEIG yia TOIKIAO YAWOOIKG {nTAMATta, va ‘ammrokKoAu@BoUlv edpalwpEVES
YAWOOIKEG TTPOKATOAAWEIG, va TTEPIYPA®OUV YAWGOOIKOI PNXaviopoi TTpowBnong Twv YAWOOIKWY
oTdoewy Kal ev TéEAel va emBeBaiwdei ) 6X1 0 10XUPIoU6G Tou Kress 6T ‘KABE Keipuevo KaBnuepivo,
abwo kai ‘oBAaBEG’ eival T6oO0 18€0AoyIKA SIATTOTIONEVO OCO0 Kal éva KEIMEVO TTOU €vOUETON TNV
10e0A0yIKA Tou TOTTOBETNON Qavepd’ (1993:174).
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Explicit vs. implicit pronunciation teaching to Greek children:
the case of the acquisition of English vowels

Vaia Papachristou
Atristotle University of Thessaloniki
v_papachristou@yahoo.co.uk

The present paper reports on the findings of a pilot study regarding the effectiveness of pronunciation
teaching to Greek private school students aged 9 and 16 years old. More specifically, it investigates
the production of English vowels by Greek learners of English in an EFL context using two different
teaching methods; an explicit and an implicit one.

Extensive research on first language acquisition shows that infant’s ability to distinguish speech
sounds of different languages, such as vowels, is lost by the end of the first year of their life, mainly
due to exposure to the ambient language (Kuhl et al. 1992). On account of this initial mapping of the
perceptual space, learning/mastery of a second or foreign language is difficult to attain; particularly,
with reference to phonetic contrasts (Kuhl 1997). Flege’s Speech Learning Model (SLM) and
Eckman’s Markedness (among others) are two theories of second language phonological acquisition
which were used to explain how learners produce nonnative sounds and to what extent they can
achieve L2 accuracy. The former distinguishes between “new” versus “similar’ L2 sounds arguing that
“new” ones (i.e. L2 sounds with no identifiable counterpart in L1) will be acquired more successfully
than “similar” ones. The latter theory, Markedness, makes a distinction between “marked” and
“unmarked” phenomena claiming that “marked” ones (for example, vowel length) will be more difficult
to learn than “unmarked” ones. Based on these theories, various studies on second language
phonological acquisition report that children as well as motivated adults can attain a native-like L2
accent through formal instruction. What is important in these studies is that their subjects are
immigrants who learn English as a second language.

In contrast, the acquisition of pronunciation in the EFL context seems to be less successful and
pronunciation teaching in EFL classrooms has been viewed as ‘... a luxury...’ receiving little attention
in many syllabuses (Goodwin, Brinton and Celce-Murcia 1994). To this aim, Greek monolingual
learners of English of two different age groups (ten 9-year-old students/fourth grade of elementary
school and ten 16-year-old students /first grade of senior high school) were recorded reading a list of
sentences containing words with the English vowels. The English speech material was of the form
/pVC/ or /bVC/ embedded into a carrier phrase “Say _ again” where V=4, i;, e, a:, &, ¢, 3:, 0:, D, U, U/
and C=4, d/. All vowels were analysed acoustically measuring their F1 and F2 formant frequencies and
their duration. Students were recorded twice - before and after pronunciation tuition — so as to test
whether pronunciation instruction was effective or not.

Regarding the actual teaching of the pronunciation of English vowels, 28 mini pronunciation
classes were held (15 minutes each — 3 times a week) for a period of 3 months. Two different teaching
methods were implemented, which resulted in having two different experimental groups both for
elementary and senior high school levels; an explicit vs. an implicit one. The framework used was the
one proposed by Celce-Murcia, Brinton and Goodwin (1996) moving from controlled and guided
activities to more communicative ones. A control group of Greek learners of English who received no
pronunciation instruction was also recorded. The Greek speech material was of the form /pVCV/ set in

the carrier phrase “Aéye _ TaANI” where V=/, ¢, ®, o, u/ and C=#, d/.
The hypotheses tested are:
« Greek learners are expected to have problems in perceiving and producing English vowels
« young students are expected to be more successful in attaining an accent-free L2 than older ones
« explicit pronunciation instruction is expected to have a positive effect on older learners’ production
of English vowels.

This study, being in progress regarding data analysis, seems to suggest that students’ perception
of English vowels is positively influenced by explicit pronunciation teaching. Pertaining to vowel
production, although it seems to be more difficult for Greek students, it appears to be improved
through explicit pronunciation tuition and practice. However, this is an impressionistic comment based
on class observation and not a quantitative finding. Further data analysis and results will offer a
clearer idea of the effects of explicit pronunciation teaching of English vowels to Greek learners of
English.
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On-line processing of Greek garden-path sentences: adults vs. children

' Angeliki Papangeli & “Theodoros Marinis
"“University of Reading
'a.papangeli@reading.ac.uk & %.marinis@reading.ac.uk

This paper investigates how adults and children process garden-path sentences, such as: (1) While
she was eating(,) the pizza fell on the floor and (2) While she was sleeping (,) the pizza fell on the
floor. In (1) when punctuation is not present, readers/listeners process the pizza as the object of
eating. Then, when they encounter the verb ‘fell’, they have to reanalyse ‘the pizza’ as the subject of
‘fell’. This has been called ‘garden-path’ effect and it is assumed to arise from the parser’s preference
for the structurally simplest analysis. Garden-path effects do not arise with intransitive verbs, such as
in (2), because readers make use of subcategorisation information of the verb. Similarly, garden-path
effects should not arise when the sentences are read with natural intonation because prosody
provides cues for the beginning of a new clause (Marslen-Wilson et al., 1992; Nagel et al., 1996) and
prosodic information has been shown to be sufficient to reverse syntactic parsing preferences
(Steinhauer et al., 1999). In English Traxler (2002), using a self-paced reading task showed that when
punctuation was not present English 8- to 12-year-old children were garden-pathed. However, to date
studies in the processing of garden-path sentences in Greek children using the moving-window
paradigm have failed to show garden-path effects (Papadopoulou & Tsimpli, 2005). This could be due
to differences in parsing between adults and children, or a garden-path effect that was masked by
children’s developing literacy. In the present study, to neutralise literacy effects, we used a self-paced
listening task manipulating argument structure. Given that intonation provides cues for clause
boundaries, Experiment 1 used flat intonation to eliminate those cues, and Experiment 2 used natural
intonation to examine whether intonation cues reduce garden-path effects. An example of the 4
experimental conditions is given below:

(1) Transitive Sg, Eno majireve ta psaria kaike sto furno
Object reading(TO) while was-cooking the fish-pl burnt-herself-3sg in the oven
(2) Transitive PI, Eno majireve ta psaria kaikan sto furno
Subject reading(TS)  while was-cooking the fish-pl burnt-3pl in the oven
(3) Intransitive Sg, *Eno etrehe ta psaria kaike sto furno
Object reading(10) *while was-running the fish-pl burnt-herself-3sg in the oven
(4) Intransitive PI, Eno etrehe ta psaria kaikan sto furno
Subject reading(IS) while was-running the fish-pl burnt-3pl in the oven

25 Greek adults and 23 9;0 to 12;1 year-old Greek children participated in the two experiments.
Natural prosody facilitated sentence processing; both adults and children showed higher accuracy and
shorter RTs when prosodic cues were present (Exp. 2) than when they were absent (Exp. 1). Adults
and children showed garden-path effects in the absence of prosodic cues (Exp. 1), but not when
prosodic cues were present (Exp. 2). This is in line with Traxler (2002) and reflects sensitivity to
prosodic and subcategorisation information. The lack of a garden-path effect in Papadopoulou &
Tsimpli (2005) could be due to an effect of literacy caused by the reading task. Finally, both groups
showed longer RTs in ungrammatical sentences involving number mismatch between subject and
verb, indicating sensitivity to number marking and immediate processing of subject-verb agreement.
Adults and 9-to-12 year-old children are sensitive to subcategorisation information of the verb and
number mismatch in subject-verb agreement. In the absence of prosodic cues, children process
garden-path sentences in a similar way with adults. Greek shows the same garden-path effects as
English in both adults and children.

Exploring concessive connectives: evidence from Modern Greek grammars

Paschalia Patsala
Aristotle University of Thessaloniki
ppatsala@enl.auth.gr

This paper is intended to be a brief report of a study developed within the framework of a doctoral
thesis exploring semantic and pragmatic insights into lexicography. It is intended as an introduction to
a certain problematic related to concession and its linguistic realization, given that in order to examine
concession in dictionaries, one should first study concessive connectives from a grammatical
perspective.
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Although the semantic relation of concession can be instantiated by different linguistic means, such
as subordinating conjunctions, particles, adverbials, or even by the absence of specific markers, the
present study will focus exclusively on subordinate concessive connectives.

More precisely, this paper first sets out to investigate the semantic relation of concessivity as
presented in seven Grammars of the Modern Greek language published from 1970s onwards.
Emphasis will be placed on the classification of adverbial subordinators expressing concessivity
touching upon the distinction of clauses - mainly from a functional perspective - under categories
proposed, such as enantiomatikes (‘evavmiwuatikéS'), endotikes (‘evdoTIKEG'), parahoritikes
(‘rapaxwpnTikES'), endotikes ipothetikes (‘evdoTikég utroBeTIKES') etc. With the help of tree-diagrams, it
will be shown that there is a strong disagreement among linguistics with respect to:

(i) the various types of concessive clauses proposed in Modern Greek grammars,

(i) the concessive connectives used to introduce each of the above category of concessive clauses,
and

(iii) the semantic and syntactic features of concessive clauses introduced by the connectives under
examination.

Finally, an attempt will be made to isolate a number of connectives to be further studied -
distinguished on the basis of specific areas such as ‘contrast’, ‘concession’, and/or ‘adversativity’.

Sounds Serbian? Acoustic properties of Serbian EFL students' speech

Tatjana Paunovic
University of Nis
tpaunovic@gmail.com

The research presented here aims at investigating certain acoustic properties of EFL students’
pronunciation at the segmental and suprasegmental level, especially those that have been highlighted
by previous research as problematic for Serbian EFL learners (Vuletic 1965, Djokic 1983, Paunovic
2003, Markovic 2007, Paunovic and Savic 2008). More specifically, the research focuses on vowel
duration and vowel formant structure, especially the properties of the short centralized English vowels

/1, A, b, U/ and the distinction /e/ vs. /&/. At the suprasegmental level, the investigation focuses on
students' pitch range, the FO/pitch level and FO0/pitch movement within tone units and at tone unit
boundaries, and special attention is paid to those acoustic cues that are used to signal information
relevant for sentence and discourse focus, emphasis and contrast, and the discourse functions of
intonation (Chun 2002).

The participants in this research are first- and second-year students at the English Department of
the Faculty of Philosophy, University of Nis. The data gathering procedures include recording students'
speech structured through a picture describing task and a reading-aloud task. The analytical
procedures include the acoustic analyses of students' speech samples (Speech Filing System
4.7/Windows 2008) and a quantitative analysis of the data gathered through acoustic measurements.

The findings of this acoustic research may offer useful guidelines for Serbian EFL students'
pronunciation instruction, but also for pronunciation assessment. Namely, despite the fact that 'native-
like speech' has been replaced by more moderately set goals in EFL pronunciation teaching and
assessment, with EFL students at the university level pronunciation is still seen as an important part of
students' overall competence and is both taught (in specialized pronunciation or phonetics courses)
and assessed as an element of their oral performance in oral exams. However, it is not always clear
what specific elements of students' pronunciation assessment should based on, and what specific
problems should be addressed in pronunciation instruction and practice. Therefore, the findings of
empirical acoustic investigations of segmental and prosodic properties of students' speech might
highlight the areas that Serbian EFL students need to focus on.

Cultural bias in language testing

Pavlos Paviou
University of Cyprus
ppavlou@ucy.ac.cy

The need for a cultural component in language teaching and learning has been established as part of

the communicative competence model (Canale and Swain, 1980, Bachman, 1990) since it is found
explicitly or implicitly in all the proposed components of the model. Some words, which are part of the
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semantics sub-component of grammatical competence are, for example, specific to given cultures. It is
also well known that rhetorical organization which is part of textual competence varies from culture to
culture. The various functions of language, which are under pragmatic competence in the Bachman
model, are carried out differently in different cultures. Finally, the understanding and using of cultural
references is a separate category listed under sociolinguistic knowledge.

The issue of role of this cultural component in language testing is, however, problematic. The main
aim of the vast majority of language tests, both local and international, is to establish the candidate’s
language proficiency in the language tested. All stakeholders in language testing understand and
interpret this proficiency primarily as proficiency in the elements of the communicative competence
model that are more clearly perceived as linguistic ones such as syntax, morphology, vocabulary,
cohesion, coherence, etc. Being competent in the sociolinguistic aspects of a language can not be
appreciated as such if the language user is not proficient on the clearly linguistic aspects of the
language.

Standardized tests which are marketed internationally are addressed to an international audience
without focusing on a group of test takers with a specific linguistic and cultural background in order to
secure fairness among all test takers. Therefore, the cultural component of a test is usually Anglo-
centric i.e. it focuses on the cultures of the speakers of the various native varieties of English. This
feature may render a language test difficult in the sense that it prevents candidates from
demonstrating their actual competence in the English (as a foreign) language since the cultural
information that is being discussed is totally unknown to most language learners who do not dispose
an in-depth knowledge of the Anglo-Saxon culture.

This paper discusses this issue and presents many examples from popular and lucrative
international exams which can be considered as culturally biased to the extent that they undermine the
main purpose of language testing that is to give an accurate picture of the linguistic competence of the
language learner.

The role of stakeholder attitudes in CLIL implementation

'Pavlos Pavlou & *Sophie loannou-Georgiou
"University of Cyprus & °Cyprus Pedagogical Institute
'ppaviou@ucy.ac.cy & “sophiecy@yahoo.com

CLIL is a dual learning approach widely spread in Europe and actively supported by the E.U. In 2006
the Cyprus Pedagogical institute and the University of Cyprus have initiated a CLIL pilot programme
(PROCLIL) in Primary and Preprimary Education in Cyprus which is funded by the EU Commission,
which is currently in its second year. Cyprus is one of the very few European countries where there is
virtually no experience with CLIL whereas there are many countries where CLII has been employed in
state and public education for many years.

As with every innovation, a degree of cautiousness exists amongst stakeholders such as learners,
teachers, parents, policy makers among others. Attitudinal surveys carried out in the first year of
implementation (2007) showed positive findings but also a cautiousness expressed by teachers and
parents surveyed towards the acceptability of CLIL implementation by other members of the same
stakeholder group as well as by other stakeholders. That is, despite their own positive attitudes they
were concerned about others’ attitudes, thus indicating concerns about the wider acceptability of CLIL
implementation.

This led to a second round of surveys which included parents, teachers, students, headteachers

and policy makers, the results of which will be presented in the present talk.
The talk describes the situation of foreign language teaching in Cyprus, with a focus on primary
education, and outlines a suggested role for CLIL. It then describes the pilot programme currently
implemented in Cyprus. Finally it focuses on the attitudinal aspect of CLIL implementation and
presents the results of questionnaires and interviews which targeted all stakeholders’ views and
attitudes towards CLIL.

The results will inform countries or regions aiming to implement CLIL programmes. The results of
this study can help educators and policy makers become aware of issues which should be targeted
when embarking on implementing a CLIL programme.
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Apologizing as a relative universal

Slavica Perovic
University of Montenegro
helenic@cg.yu

This account has been triggered by a frequently heard phrase in Montenegro which goes like this: “I
never apologize”. The statement in itself implies either that apologizing is not a part of social register
and consequently is not universal or that this particular feature of interpersonal communication in
Montenegro has some other forms not always being obvious at face value.

The research had the form of a pilot investigation using a questionnaire with the aim of finding out,
first, if people in Montenegro apologize or not, then, what phrase(s) of apologies they use, and finally,
whether they discriminate between phrases of verbal compensation when applied to everyday
situations i.e. “greasing the social wheel” (Lakoff, 2003) and situations when the harm or wrongdoing
is such that a powerful redressive phrase has to be offered as compensation. Especially, it was
important to find out if the offender had a feeling of contrition or regret and how (s)he coped with the
abasement/mortification process of an apology while seeking forgiveness and undoing the harm.
Apologizing is a face-threatening act (FTA) everywhere, especially in Montenegro, where the cultural
script of a high to medium context society does not value any act that could humiliate or abase a
person. The research showed that the extent of people’s apologies depended on the degree of FTA. If
they considered it to be a part of everyday etiquette or if the compensating or “unelaborated, sorry-
based unit” (J. D. Robinson, 2004) phrase had an illocution of low degree FTA they apologized
routinely.

The compensating phrase had two semantic variants in Serbo-Croat whose pragmatic realizations
depended on the sincerity principle and the degree of FTA. They read: “l apologize” and “You
(apologize) forgive me”. Lexical semantics analysis shows that the truly relevant and sincere phrase is
the first one, but the most frequent in the research was the second one because it bears lower FTA.
The research also showed that the widespread phrase “l| never apologize” had two realizations.

(1) (a) absence of speech act, (b) absence of any compensating act

(2) (a) absence of speech act, (b) presence of a compensating act

The compensating act could be crying, an apologetic touch, lip-biting, wringing of hands, shuffling of
feet, a guilty look, buying a present — everything that in the given culture script could be taken as a
sign of repentance and anything that could save face without verbally acknowledging the guilt. Not to
say not to lose face.

In conclusion it can be said that the pragmatic realization of apologies sometimes overrates their
speech act actualization. The variety of illocutions that the compensating phrase has, especially the
choice of the compensating phrase, showed that apologizing in Montenegro is a normal part of the
social register insofar as it is not face threatening. But the research also showed that even when
people are very sorry they frequently do not say it. Being highly FTAs, apologies for Montenegrins are
more power-related than politeness related. It turned out that the universality of politeness came
second to the universality of power. In other words, much less FTA is performed when someone is
impolite and does not apologize than if (s)he apologizes and that renders him/her powerless. The
ultimate intention is not to demonstrate power but not to appear weak.

Neoclassical compounds in English revisited

Evanthia Petropoulou
University of Patras
evapetro@cc.uoi.gr

A distinct group of words in English consisting of bound elements of classical origin (i.e. Ancient Greek
or Latin) has repeatedly drawn attention under the name of “neoclassical compounds”. This class of
items has been the topic of much discussion and controversy, mainly due to the idiosyncratic
character of their constituent elements and the constructions these enter. A number of different views
(e.g. Bauer (1998), ten Hacken (1994), Warren (1990), Baeskow (2004) etc.) have been expressed
about the morphological classification of these bound elements of classical origin, the most prominent
of which being that of “affix”, “combining form”, or “bound stem”, each of which not only assigns these
elements a different form (e.g. ‘—logy’, *-ology’, *-log-*), but also results in different analyses applied to
the words that contain them, classifying them namely, as derivatives, compounds, blends etc.
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Undoubtedly, all this confusion arises from the attempt first, to explain the reason why these words,
although consisting of foreign elements, exhibit a rather high degree of productivity, and second, to
clarify the idiosyncratic behaviour of their constituent elements which seem to transform continuously
within the language, acquiring a different status.

However, a great amount of this confusion could be dispensed with, if we attempted to trace the
formation of these words focusing on their inner structure and the nature of their elements. Starting off
from the analysis adopted by Baeskow (2004) which recognizes a compound structure to words that
contain non-native bound morphemes, we continue with identifying their prototypes and tracing their
formation in the language of origin, by drawing a parallel with a specific category of compounds in
Modern Greek that also involve bound stems (Ralli 2007). Our conclusion is that, contrary to what has
been commonly argued, things are not as random as they may seem, concerning the structure of
neoclassical compounds, as their formation obeys rules determined by the idiosyncratic features of
their constituent elements.
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Bidialectism, school language and its relation to reading achievement

' Andrie Phili & ?Andreas Papapaviou
"2University of Cyprus
'enp6fal@ucy.ac.cy & “andreasp@ucy.ac.cy

Primary school experience is extremely interesting for Greek Cypriot bidialectal children since their
everyday speech differs from the language they encounter in teaching material and the school setting.
Beginner Greek Cypriot readers encounter inconsistencies between oral and written representations
of phonological, morphosyntactic and lexical forms of Standard Modern Greek and the regional Greek
Cypriot Dialect. These are two linguistically-related varieties of Greek and are both used
interchangeably in Cyprus. Sociolinguistic research has shown that there is considerable variation
between the two codes and a significant difference in dialect density in the frequency with which
Greek Cypriot Dialect features are known and produced by children (Papapaviou & Pavlou, 1998;
Tsiplakou, 2007). Hence, when Greek Cypriot children begin school, despite the fact that Standard
Modern Greek is strictly enforced, there is a difference in their knowledge of dialectic features (for
example, some phonological aspects of Standard Modern Greek are not obligatory in Greek Cypriot
Dialect (Yiakoumetti, 2006). Research within the linguistic community of African Americans has shown
that reading achievement has been associated with dialect differences between African American
Vernacular English and Standard American English (Charity et al., 2004).

The present study aims to investigate how exposure to two dialects of Greek is related to reading
development in bidialectal Greek Cypriot children. The level of bidialectism is expected to be a
significant predictor for reading success. Hence, it is hypothesized that children’s greater familiarity
with SMG features may result in more successful early reading acquisition while balanced bidialectal
children will be more efficient in sentence imitation including grammatical and phonological forms that
are acceptable either in Standard Modern Greek or Greek Cypriot Dialect. To test this hypothesis,
sentence imitation as well as the reading of first and second grade Greek Cypriot children will be
tested and assessed. Evaluation of students’ dialect density will take the form of an oral test. The
understanding of the relation between bidialectism and reading development is essential in education
and thus different teaching approaches to reading need to be explored. Literacy is, after all, the basis
upon which all other learning is built on.
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The role of input frequency in the development of L2 grammars

Panagiotis Polyzos
University of Essex
p_notis@hotmail.com

The role that frequency of forms in input might play in determining the development of knowledge in
L2 learners has had a fairly low profile in generative theories of second language acquisition. The
assumption in such work is that since the only function of input is to ‘trigger’ the fixing of particular
options of grammatical representation that are given by innate knowledge (Universal Grammar), the
only interest is whether L2 learners fail to acquire some properties of the L2 because the relevant
triggering data is infrequent in input, or obscured because transferred properties from a learner’s L1
lead the learner not to notice the relevance of evidence from the target L2. However, more recently,
so-called ‘usage-based’ theories of second language acquisition (which deny that language learners
have any innate linguistic knowledge) have suggested that frequency of forms in input determines
exactly how properties of an L2 are acquired. For example, if an L2 learner of English used plural
marking on nouns (book-s) more frequently than 3 person dpresent singular on verbs (walk-s), this is
because plural marking on nouns is more frequent than 3" person —s. This paper will assess what
input frequency can and what it cannot account for in what we currently know about second language
grammars (‘interlanguage’ grammars).

Difficulties EFL Arab learners encounter when acquiring modals

Aziz Thabit Saeed
University of Sharjah
aziz@sharjah.ac.ae

Modal auxiliaries constitute one of the major grammatical categories in English. Rarely would one find
a speech situation in which modals are not used. Many studies have explored this subject including
Halliday (1970), Quirk and Greenbaum (1973), Lyons (1977), Leech (1987), Kreidler (1999). Some of
these studies have attempted a thorough account of modality, delineating the various uses of modal
verbs and the kind of modality expressed by these verbs i.e. epistemic modality, deontic modality, etc.
(see Leyons, 1977 and Kreidler, 1999, for instance). Other studies such as that of Leech’s (1987)
have attempted a detailed account of the uses of each modal verb in contextaulized situations.
However, very few studies, if any, have attempted to investigate EFL learners,” and particularly EFL
Arab learners’, acquisition of modals. This paper is a step in this direction. It attempts to investigate
the extent to which University Arab learners of English have mastered modals at the levels of
recognition and production. More specifically, the study seeks answers to the following questions:
1.How well can Arab learners of English select the proper modal to express a certain function?
2.What are the salient errors that these learners may commit in recognizing and producing modals?
3.What implications may such a study have to language teaching and learning, as well as writing
textbooks?

To test the questions posed in the study, the author designed a questionnaire that comprises two
versions, one assessing students ability to recognize the use of modals (recognition) and the other
gauging students’ ability to use them (production). The recognition part of the questionnaire comprised
40 multiple choice items where subjects were instructed to choose the best answer, whereas in the
production part, the subjects were asked to fill in the gaps with appropriate answers from a list of
options written on the top of the questionnaire. The 40 contextualized items in each version of the
questionnaire attempted to test the major functions of modals: possibility, ability, permission/offering,
requesting, and suggesting /advising. Each one of these functions or pairs of functions is represented
by a number of tokens, characterizing it in different contexts. The questionnaire was distributed to 100
English major university students who had studied English for 12-14 years and who had scored 500 or
more on the TOEFL.

The paper will present the findings of the study, discussing the performance of the subjects and the
major causes of difficulty they encounter in the use of modals. It will also display the hierarchy of
difficulty that is established based on these findings.
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Kpitipia rapouciaong kai agioAdynong diyAwoowv Aegikwv

' AyyeAiki ZakeAAapiou & “Avva AvaoTaoI1d8n-Lupewvidn
1Kévrpo EAnvikh¢ MNwooag & zApIO'TOTéA{:‘IO lMavemarhuio Osooalovikng
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TNV avakoivwaon auTth Ba TTapouCIGCOUNE Ta KPITAPIO TTapouciaong Kal agioAdynong 32 GuvoAika
OiyAwoowv Ae€ikwv pe pia yAwooa TN Néa EAAnvIKA TTou Katapticaye yia 1o Tpoypaupa AiyAwooa
Agéika tng HAexTpovikng MUuAng Tou Kévtpou EAANVIkAG MAWOoaG.

Ta kpitpia dlakpivovTal o€ U0 KATNYOPIEG:

Q) KPITAPIa TTAPoUCiaong TwV AEEIKWY GUVOAIKE o€ eTTITTEOO JAKPOBOWNAG (av UTTAPXEl TTPOAOYOG Kal
TOI0 TO TIEPIEXOMEVO TOU, Qv UTTAPXOUV TTIVOKEG OUMBOAWY @QWVNTIKAG WETAYPOPAS  Kal
OUVTOMOYPAQIWV, AUTOVOUO TUAKA YPAUUATIKAG, av gival evnuEPWUEVN N HOKPOBOWA Yia TN ouyxXpovn
Hop®r TNG YAWoaOag (T1.X. yia 6poug TexvoAoyiag UTTOAOYIOTWV) OAAG Kal yia TIG TTOMNIEG A€gelg, av
Kataypdg@etal 10 AefIAOyI0 €10IKWY €MIOTNUOVIKWY TTEdiwWV [1aTPIKAG, MOUCIKAG KTA.] Kai Opwv
TTONTIOUIKG £EapTNUEVWV (TT.X. ayiaouog, umar{avakng K.4.), av divovTtal ol GUVOETEG Kal O1 TTAPAYWYEG
A€CeIg K.4. Kal

B) kpiITApla TTapoudiaong Twv AEEIKOYPAPIKWY ANPUATWY O€ €TTTTEDO HIKPOBOMAG (PWVNTIKN
METAYPO®r, ETUPOAOYIQ, YPANMATIKEG KAl CUVTAKTIKEG TTANPOQYOPIEG, ETTOPKNG ATTOd00N TWV CNUACIWYV
Twv Aé€ewv, amédoon Twv TOAMOTIAWV onuaciwv Twv ToAUoONuWY  Aégewv, ammédoon Twv
METAPOPIKWY GNUACIWY, TTANPOPOPIES YIa TO ETTITTESO UPOUG, TTAPAdEIYUATA KOl TI €I00UG).

Qg onueio avagopdg Kal ouykpiong METAEU Twv AegIKwy divovTal Ta AfjupaTta Tou ypauuatog T TTou
TTANPOUV Ta KPITAPIA. Z€ Ae€IKE Ye TTOAAG AupaTta KpiBnke GOKOTTO KAl QVTIOIKOVOUIKO OGOV agopd TNV
TTapouciaon va TTapouciacTouv 6Aa ta Ajuupara tou T, ommoTe 0€ KATTOIO KPITAPIa divovTal povo doa
AppaTa apxiouv atoé Ta-.

Qg Aefikd avagopds yia TNV €AAnVIKA YAWooa Xpnolyotroidnke 1o Ae§kO TOou |1dpUPATOG
TpiavTa@uAAidn, evw yia TIG AAEG YAWOOEG EYKPITA HOVOYAWOT A AECIKA.

Me Bdon Ta KPITAPIA QUTG CUMPTTEPAIVOUNPE O€ TTOI0 KOIVO aTtreubuveral TrpdyuaTti To Ae€Ikd
(neTa@pPOOTEG, €UpUTEPO KOIVO, OUIANTEG TG YAWOOAG — TTNYAG f/Kal TNG YAWOOAG — OTOXOU), TTOIEG
YAWOOIKEG Oe€IOTNTEG UTTOPEl va TTpodAyel, Trola €10IKG Tredia KaAuTTovTal K.G. ETtriong yivovrai
TIPOTACEIG yia TN BEATIWON ETTIUEPOUG ONUEIWY TWV AEEIKWV.

TéAog TrpoTeivovTal TPOTTOI yIa va agloTroinBolv autd Ta KPITAPIA WG Cnueia avagopdsg KaTtd Tn
O1daokaAia Tou Ae€lAoyiou, aAAG Kal WG KATEUBUVTAPIEG YPOUUES YIa TNV €E0IKEIWON TWV PABNTWY HE
TN XpHon Tou Ae€ikoU.

Locative Alternations in Modern Hebrew

Zehavit Segal
Ben Gurion University of the Negev
segalze@gmail.com

This paper examines the semantic and syntactic properties of a group of Hebrew verbs that express
the semantics of detaching (1) and project the structure NPag V NP PPioc (=Agent, Stuff, Location).
The challenging fact is that not all the verbs that allow this frame allow the alternant NPag V NP
PP Verbs of detaching can thus be divided into two subgroups: those that allow the alternation (2a)
and those that do not (2b).

The study focuses on two main questions: a) what are the semantic properties that distinguish
between the alternating verbs and the non-alternating verbs? b) what is the syntactic structure for
each variant?

It will be shown that the verbs in each group encode different lexical information. The non-
alternating verbs (Levin and Rappaport-Hovav’'s 1991 - Remove verbs) form a homogeneous group in
which, | argue, all the verbs encode a scalar change. This scalar change must be specified for a
change of location (COL). The verbs in the alternating group are further divided into two subgroups:
the first encode an underspecified scalar change (ibid - clear verbs), and the second does not encode
any change (ibid - wipe verbs).

Past work has offered a constraint on the formation of the VP (e.g. Goldberg, 1991; Levin and
Rappaport-Hovav, 2008). | adopt this constraint, referring to it as the Single Scalar Change Condition
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(SSCC). According to this condition, each VP can have only a single event of scalar change: If a verb
is specified for the type of change, the entire VP must offer the same type of change. By this, remove
verbs, which are specified for COL, can take only PPy, which further specifies the COL. It will be
demonstrated that stuffPP in the locative alternation offers a change of state (COS) specification.
Thus, this phrase cannot be the complement of remove verbs (2b).

Syntactically, each variant has a distinct structure. As can be seen in (1) and (2) both stuff -PP and
locative-PP are headed by the same preposition: me- (‘from’). It will be shown that 1) me- has
semantic content only when it heads the locative; otherwise it is a formal case marker. 2) stuff-PP is
introduced by a null preposition, a Result head. This preposition must take a DP complement that is
case marked by me-.

Null prepositions impose restrictions on syntactic operations (den Dikken, 1995; Landau, 2005;
Landau, 2007). Following Landau (2007) | offer a PF constraint: the entity heading an EPP position (C,
Top, Foc) must be locally satisfied (in its specifier or its complement) by a phonetically visible head.
Since the head of stuffPP (Result’) is null it cannot occupy EPP positions. This analysis is supported
by the ungrammaticality of PP-fronting, scrambling (3) and pronominalization of Hebrew stuff-PP.

(1) a) Dan nika/nigev perurim me-ha-Sulxan (locative-variant)
Dan cleaned/wiped-3.sg.m crumbs from-the-table
‘Dan cleaned crumbs from the table.’
b) ha-menahel geres/ hoci et ha-yeladim me-bet-ha-sefer
the-principal drove-out/took-out-3.sg.m acc the-kids from-the-school
‘The principal expelled/drove out/took out the kids from school.’
(2) a) Dan nika/ nigev et ha-Sulxan me-perurim (stuffvariant)
Dan cleaned/wiped-3.sg.m acc the-table from-crumbs
‘Dan cleaned the table of crumbs’

b) *ha-menahel gered/hoci et bet-ha-sefer me-ha-yeladim
the- principal drove-out/took-out-3.sg.m acc the-school from-the-kids
(3) a) dan pina me-ha-Sulxan et  ha-kelim

Dan cleared-3.sg.m. from-the-table acc the-dishes
‘Dan cleared the dishes from the table.’

b) *dan pina me-ha-kelim et ha-Sulxan
Dan cleared-3.sg.m. from-the-dishes acc the-table
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Reduction patterns of /s + plosive/ clusters in monolingual Russian
and monolingual Cypriot Greek children: a comparative study

Aljona Shelkovaya-Vasiliou
University of Cyprus
aljonasilk@mail.ru

The present study focuses on the patterns of acquisition of consonant clusters mainly in word-initial
positions. The patterns of two groups of children, coming from different L1 backgrounds, have been
examined over a period of 6 months. Both of the languages (Cypriot Greek and Russian) allow rich
phonotactical structure, including clusters of falling sonority. The participants of the study are ten L1
Greek-Cypriot and ten L1 Russian — speaking children permanently living in their L1 environment aged
25 months at the beginning of the study. The recording sessions were conducted on a weekly basis.
The participants of the study were given picture-naming tasks; repetitions were not taken into
consideration.

Some studies have been concerned with whether children’s consonant cluster reduction patterns
may be explained by sonority (Pater & Barlow, 2003). Bearing in mind the fact that the English
language like many other languages allows only rising sonority (with the exception of very few clusters
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[sp], [st], [sk]), | decided to investigate the interdependence of sonority and cluster reduction on the
basis of data from children who acquire L1 allowing falling sonority.

Although, the participants of the study show certain similarities in phonological development e.g.
the tendency to retain the stop in /sC/ clusters (which seems to be in agreement with the findings in
similar studies of Standard Greek - speaking children (Kappa, 2006)) there are still certain differences,
which partially can be explained by the fact that the Cypriot Greek is not as rich as the Russian
language in clusters of falling sonority.
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Greek state-school teachers’ educational priorities: a preliminary review

Nicos Sifakis
Hellenic Open University
sifakis@eap.gr

The paper reviews the major priorities in the domain of in-service ESOL teacher education and
training in Greece. All participants in the current research are state-school teachers who are currently
beginning their postgraduate studies at the Hellenic Open University. | begin by reviewing current pre-
and in-service teacher education practices in Greece and go on to report on a short-scale study of
these state-school teachers’ perceptions with regard to the ways in which they prioritize their own
training needs. In particular, the paper focuses on two broad domains. The first domain regards
teachers’ perceptions about issues that are “traditionally” considered of central concern, such as those
that are related to teaching methodology, class management, language skills instruction, learner
assessment, etc. The second domain focuses on teacher’s perceptions about “non-traditional” issues,
such as global English/English as a Lingua Franca, intercultural competence, the native/non-native
speaker dichotomy, the use of technology in teaching, etc. | provide a critical understanding of these
issues with reference to a number of parameters, such as years of teaching experience, teacher self-
confidence and professional and social status, and conclude by discussing implications for
academically-oriented teacher education programmes.

O un oUVOTITIKGG TUTTOG KAl O ETTIPPNMATIKOG TTPOCBI0pIoHOG SIdpKEIag «yia X Wpo»

A6nvd Zioltn
ApiaroréAcio MNMavemorhiuio Osooalovikng
sioupi@del.auth.gr

Eioaywyn: Ztnv AyyAiKA ol TTpoTtdoelg aTov £§eAlGaOUEVO TUTTO («progressive») €ival KaTaoTATIOKEG
€ite yapaktnpidovial w¢ areAdikés (diadikaoieg) €ite wg TEAIKES (YEYOVOTIKES), OTTWG Beixvouv Ta
mapadeiypara (1a, B) amé v de Swart (1998): (1) a. Sue was writing letters (areAikn, diadikaaoia), B.
Sue was writing a letter (teAikn), yeyovorikn). Zupewva pe Tov Parsons (1990:171) “changing an event
verb to the progressive form requires that it be treated as a state verb; the sentence in question thus
requires for its truth that the event in question hold, not that it culminate”. £tnv eéAAnvikj, aTnVv otoia
uttdpxel d1Gdpaon avaueoa oe Aegiki (Smith 1991/1007, Kritka 1989, 2001/2 p.4.) Kol ypaupaTikn éyn
(Comrie 1976, M6Cep 1994, Horrocks & Stavrou 2003, 2007 yia Tnv EAAnvIKA P.4&) «o eEeNloaduevog
TUTTOG €V BIAPOPOTIOIEITAI POPPOAOYIKE OTTO Tov PN eEeAiIcaduevo» (MOlep 1994:44) kai avapépeTal
aTn B18KPION CUVOTITIKOS UN-OUVOTITIKOS (OUVOTTTIKOG TUTTOG: éTpeéa, aydmrnoa, érpeéa éva XIAIGUETPO,
MN-OUVOTITIKOG: €TpEXQ, ayarrouoa, ETpexa Eva XIAIGUETPO).

210X0G TNG avakoivwang auTtig eival va diepeuvnBei av kal atnv EAANVIKA 0 un OuvoTTTIKOG TUTTOG
ME OIOPOPETIKEG PNMATIKEG KATNyOpieg (EMITEUEEIS, TEASIWOEIS, KATAOTAoEIS, OpaoTnPIOTNTES) OF
ouvduaoud PE TOV ETTIPPNMATIKO TTPOOBIOPIOPS dIGPKEIAG «yia X wpa» TIPOO0dIidEl KATAOTACIOKNA
avayvwaon. Zuykekpiyéva, Ba utrooTnpigw OTI 0 YN GUVOTITIKOG TUTTOG PIOG EMITEUENS, UIAG TeEAsiwang
Kal piag 6paoctnpidtnTag OTavV EUPAVICETAI JE TOV ETTIPPNHATIKO TTPOOBIOPICHS «yia X wpa» ATTOKTA
BapioTIKA epunveia Kail n TPATAcn avaAUeTal CNUACIOAOYIKE WG KOTAOTOOIAKH).
AvdéAiuon: O emppnuaTikdG TTPOodIopIoPOS dIAPKEIag «yia X wpa» gival PETATPOTTEAG GTTowng (type
shifter) kai avagépetal oe diadikaoies. H mpétaon (2) n Avva éomaye éva Balo yia efdouddeg
EUTTEPIEXEI €va PAMO TTOU QVAKEI OTNV KAThyopia €mTedéeis otV OTToia UTTopei va atmodoBei Kai
BapioTikA epunveia. H onuacia tng TTpdTAONG e TN BApIOTIK €punveia avatrapioTatal aTo (2’), é1ou
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s eival pia petaBAnTh yia KataoTdoelg, ¢ Kal O gival PeTaBANTEG Kopupwong («culminations») kai
avTikeluévou («object») kar HOLD kai REAL eival kartnyopAuaTa TTou EKQPAJouv Tn oxXEan «0 KATOX0G
Tou» (‘the holder of’) kai «n TTpaypdTwaon Tou» (‘a realization of’) avriatoixa (TTpBA. Délling 2000, 2001
yIO TN YEPUAVIKN):
(2) 3s[HOLD(anna, s) & vc [REAI(c,s) — Jo [VASE(0) & BREAK(c) & PAT(0,c)]] & FOR_WEEKS(s)]
Zupowva pe TNV (2') n (2) avagéperal 0TV KaTdoTaon NG Avvag n oTroia TTPAyPATWVETAl ATTé TV
Awva otravovTtag éva Bado.

TeAeiwoerg 6TTwG: (3) n Awa didBade éva ypduua yia éva uriva uropolv va avatrapaoTabolv wg eEng
(3):
(8) 3s[HOLDER(anna, s) & Jo[LETTER(0) & Ve [REAL (g,s) — (0) & READ(e) & THEME(0,e)]] & FOR_ONE_MONTH(s)]
20pgwva pe Tnv (3) n Avva gival auTr| TTou BpiokeTal o€ pia (BapIoTIKA) KatdoTaon s TEToIA, CUPPWVA JE
TNV oTroia éva ypdupa o gival Bépa KGBe yeyovoTog SIafAoUaTOG € TO OTTOI0 TTPAYHATWVETAI HECT ATTO TNV
KardoTaon s.

ApactnpiotnTes OTIWG: (4) N Avva ETPEXE yIa TTEVTE xpOvVIa €XOUV ETTIONG KATAOTACIOKN avAyvwaor, 0TTwg
@aiveral oTo (4'):
(4’) 3s [HOLD (anna, s) & Vp [REAL (p,s) — RUN(p)] & FOR_FIVE_YEARS(s)]
20pgwva pe Tnv (4') n Avva BpiokeTal o€ pia (BapioTIkA) KardoTaon s Tou SIapKEi TTEVTE XPOvIa, Kal TNG
oTroiag n paypdtwon yivetal yéoa arré Tn dladikaaia Tou TPeEiuaTog p.

TéNog, Ba avaAuBoUv TTPOTACEIG TTOU EUTTEPIEXOUV KATACTACIAKA PriaATa (KOWOTAV yIA WPEES).

Challenging the interplay between trainee teachers’
beliefs about and attitudes towards lesson planning

Areti-Maria Sougari
Atristotle University of Thessaloniki
asougari@enl.auth.gr

Previous research has highlighted the strength of teachers’ beliefs on their teaching and professional
development. Richards and Lockhart (1994) maintain that beliefs are formed gradually, consisting of
subjective and objective norms. Social psychology and particularly the work of Ajzen (1991) offer
insights into the inter-relationship of beliefs, attitudes and actions. By looking closely into these
interconnections we can understand how trainee teachers can be helped in their quest for discovery of
their teaching abilities and the unraveling of what may prove to be helpful in their teaching practice.

In an attempt to detect changes in the belief systems of prospective teachers, this paper elaborates
on trainee teachers’ potential beliefs about a certain course of action in relation to lesson planning
prior to their engagement in a practicum but also presents the same teachers’ beliefs about lesson
planning-related beliefs at the end of their teaching practice. Their attitudes towards lesson planning
are also retrieved so as to come to a better understanding of the trainee teachers’ predispositions
towards lesson planning in order to ensure more automated actions in their future practice.
Furthermore, the lesson plans developed throughout the teaching practice course are examined, while
looking for consistencies between reported beliefs and actions taken.

Throughout the teaching practice, an attempt is made to inculcate in trainee teachers the need to
inquire and question their practice, to ponder upon successful instruction-giving and appropriate
selection of activities, and to challenge their belief systems. Thus, the insights drawn from this study
illuminates what happens when trainee teachers are called to put into practice what they have been
taught, how they perceive their own teaching practice and whether points highlighted in their
questionnaires are indeed incorporated in their lesson plans.

Perspectives on international students’ opportunities for academic speaking in lectures,
seminars and oral presentations in the context of English-speaking universities

Eleni Spapi
elnsp@hotmail.com

Academic speaking is an area in the field of English for Academic Purposes (EAP) that has been less
investigated by the research community compared to the other academic skills - reading, writing and
listening (Fowerdew and Peacock, 2001). Nevertheless, in the last years and especially after the
1980s, more and more researchers have started focusing on academic speaking and contributing to
the development of the field. Much of the interest has been in the variety of spoken genres that can be
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encountered in many academic settings, such as speaking in lectures, seminars and tutorials or giving
oral presentations.

Non-native-speaking students studying in English-speaking universities are confronted with a new
academic reality in which they are required to be active participants. This means they should develop
all the necessary language skills in order to accomplish their studies. The present study views the
international students’ linguistic experience in the light of EAP and attempts to identify the
opportunities they have to speak academically in their university contexts and more specifically, in
lectures, seminars and oral presentations. The research for this study was held at a British University
and data were drawn from four sources: interviews with students and academic tutors, observation of
oral presentations, analysis of BASE (British Academic Spoken English Corpus) lectures and
seminars and finally, distribution of questionnaires. Results indicate the reasons which might
determine the amount of students’ talk, the difficulties they usually face when they speak academically
and the way they make use of written materials when they give oral presentations. As a matter of fact,
a very close connection has been observed between academic spoken and written discourse in cases
where students have to combine oral speech with written data. Implications for pedagogy and
suggestions for future research are also provided.

Heteroglossic voices in the Greek children’s literature of Eugene Trivizas:
implications for language teaching in the context of dialect and register awareness projects

Anastasia Stamou
University of Western Macedonia
astamou@uth.gr

Literary texts in general and novels in particular constitute a par excellence source for sociolinguistic
inquiry on linguistic variation. By combining the mode of writing (narrator’'s voice; monological parts)
with that of speech (characters’ voice; dialogical parts), novels often mix together standard with
nonstandard (e.g. regional dialects, low-prestige sociolects) linguistic varieties (Taavitsainen &
Melchers 2000). By making characters speaking a geographical or social dialect, the author is able to
sketch their portrayal disclosing their regional and/or social differences. Bakhtin (1981, 1986) sees the
novel as particularly “polyphonic” by weaving together the voices of the author, the narrator, the
characters and the reader. Nonstandard speech voiced by one or more of a novel's characters
typically stands is contrast to the others’ voice speaking mainly the standard, conveying worldviews
that are also sharply distinct from the mentality of standard variety framing the others’ voice. In this
way, the novel becomes in Bakhtinian terms “heteroglossic”, namely, it encodes the competing
sociolinguistic resources (centrifugal forces) which exist in a linguistic community and which struggle
against a single dominant perspective (centripetal force).

By seeing the linguistic varieties (sociolects, registers) drawn upon in the children’s books of
Eugene Trivizas as heteroglossic voices, | examine how these voices converse with each other in the
text, with the aim to consider how linguistic variation could be exploited for raising children’s dialect
and register awareness. The analysis reveals that Trivizas’s texts are particularly heteroglossic, mixing
often together formal with informal registers and creating what is known as “register humor” (Attardo
2001).

Most sociolinguistic studies of literature consider to what extent literary texts represent linguistic
varieties in an accurate way in both linguistic (e.g. vocabulary, phonology) and sociolinguistic terms
(e.g. who uses them, in which situation etc.) (e.g. Poussa 2000; Wack 2005). In this study, | show that
even literary texts which represent linguistic varieties in a non-conventional and stylish way for
producing humorous effects can be exploited for language teaching, since their representation also
resides in sociolinguistic evidence. Specifically, | propose that Trivizas’s texts -enjoying so much
popularity among Greek parents and children- can be used for teaching different varieties of a
language in terms of what sociolinguistic rules are broken rather than followed in order to serve the
author’s stylistic purposes.
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Past tense production by Greek speaking patients with Parkinson’s disease

'Stavroula Stavrakaki, °Zoe Katsarou, *Sevasti Bostantjopoulou & *Harald Clahsen
'8 Aristotle University of Thessaloniki, ®Hippokration Hospital, Thessaloniki & 4University of Essex
'svoula@auth.gr, *zoekatmd@otenet.gr, *bostkamb@otenet.gr & *harald@essex.ac.uk

This study aims at testing the hypothesis that dysfunction of basal ganglia and frontal lobe circuits in
Parkinson’s Disease (PD) affects the procedural brain memory and, in particular, grammatical rules
(Ullman et al. 1997), by studying the production of past tense forms by Greek-speaking patients with
PD. Current studies of the past tense in PD revealed controversial results with respect to the patients’
ability to produce regular and irregular past tense forms. On the one hand, some researchers suggest
that PD patients are performing better on irregular than regular past tense forms (Uliman et al. 1997)
whilst others report no impairments in the regular past tense (Longworth et al. 2005; Penke et al.
2005). As far as Greek-speaking PD patients are concerned, Terzi et al. (2005) found that they
produced high correctness scores for regular and irregular verbs of existing verbs and showed no
dissociation between regular and irregular past tense formation.

In this study, we tested 27 non-demented patients with PD recruited from the 3¢ Neurological Clinic
of the University of Thessaloniki and 30 normal controls matched to PD patients on chronological age
and years of education. The patients were classified into different stages according to the Hoehn &
Yahr scale (Hoehn & Yahr 1967) while their kinetic symptoms (akinesia included) were assessed by
the Unified Parkinson’s Dementia Rating Scale (UPDRS) (Fahn et al. 1987) and their mental abilities
were assessed by the Dementia Rating Scale (DRS) (Mattis 1988).

The experimental task was an elicited production task supported by pictures and designed to elicit
sigmatic and non-sigmatic past tense forms.

The experimental material consisted of

(i) Existing sigmatic and non-sigmatic verbs

(i) Sigmatic and non-sigmatic novel verbs rhyming with sigmatics and non-sigmatic verbs

(iii) Novel non-rhymes that do not allow ‘analogical’ recall of sigmatic and non-sigmatic forms

The results indicated that PD patients showed high level of correct performance on the production
of existing sigmatic and non-sigmatic forms and provided no evidence for a dissociation between
regular and irregular inflection, a finding that is in line with Terzi et al. (2005). Furthermore, the
patients produced a high number of sigmatic responses for sigmatic and non-sigmatic rhymes,
similarly to the control participants. By contrast, whilst some patients showed the same performance
as control participants in the non-rhyme condition with a clear preference for sigmatic forms, other
patients underused sigmatic forms relative to the control group. The patients in this latter subgroup
were all at an advanced stage of PD (levels 3 and 4 on the Hoehn & Yahr scale) and showed high
levels of akinesia (levels 3 and 4). Thus in our sample deficits in past-tense production as measured
by the production of sigmatic forms in the non-rhyme condition appear to be restricted to advanced
stages of PD.

The Event Paradox

Alexandros Tantos
University of Konstanz
alexandros.tantos@uni-konstanz.de

The aim of this talk is to present and analyze a paradox which arises through the use of complex
events as the denotation of causative verbs. According to the majority of event-based theories in the
syntax-semantics interface, (a.o0. Hale and Keyser 1993, Pustejovsky 1995, Kratzer 1996, Alsina 1996,
Levin and Rappaport 1999, 2005, Ramchand 2008) complex events consist of at least two parts of the
same ontological status, namely events. This kind of analysis is based on more semantically-oriented
theories of algebras of events. These theories assume the domain of events is well-defined and is
closed under certain operations, one of which is the operation of summation. The structure of complex
events is also assumed to play a decisive factor for the projection of arguments of causative verbs to
syntax. This common strategy of summing events related to each other with causation is questioned
relatively easily when it comes to the study of contexts with more than one sentences, when the
discourse inference is based on implicit lexical semantic knowledge. The focus will be on a subclass of
Greek transitive causative verbs, the break class of Levin's (1993) class of change of state verbs.
These are the Greek verbs omdlw, TeAekw, payidw, BPOVTOKTUTIW, OUVTPIRw, Bpalw, OXilw,
BpuppaTidw, ToaKiCw, KPOTAAICW.
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Asher and Lascarides (2003) among others attempt to formalize the interaction between discourse
and lexical semantic knowledge. For instance, in (1), the denotation of the causing part of the verb
omadw (=break) in the first sentence is elaborated on by two verbs that denote two different events,
namely orpwyvw (=push) and mépTw (=fall). In (1), there is no conjunction and therefore, there is no
indication as to how the two sentences comprise a coherent discourse.

(1) O MNavvng éotTace 10 TTOTHPI. 'E0TTpwée TO TPATTEQ Kal auTtd £TTECE.

John broke the glass. He pushed the table and (then) it fell.

Two apparently irrelevant events in the second sentence, the pushing and the falling, are able to pick
out the causing part of the verbal denotation. The question that emerges then is: what is the status of
the causing sub-event? Should we assume that a sub-event is decomposed into other events
arbitrarily? Is there any criterion for identifying parts of the breaking with the pushing of the table and
the falling of the glass events? The paradox that appears here is that one event can be identified with
arbitrarily many parts and that it stands in straightforward contradiction of its own status; namely that it
is a term with ontological integrity.

| suggest that events should not be rejected altogether under the light of these questions, but that
summation of their parts with the same ontological status is not the right way to proceed. It has been
noticed throughout the literature (a.o. Davidson 1967, Kamp and Reyle 1993, Higginbotham 2000) that
there is no theory that can provide clear identity and identification criteria for saying whether the sum
of the two events, of the pushing of the table and falling of the glass can be identified with the causing
of the breaking. A way out of the paradoxical situation comes when one recognizes the fact that the
verb denotes an event, but that its parts are not of the same status. Since there is no clear-cut
criterion for identifying parts of an event, | assume that the parts of an event are conceptual
construals. Their main purpose is to pick parts of the spatiotemporal continuum that can be thought of
as causing the breaking in a specific context. For this analysis | will use the discourse-sensitive
strategy of Asher and Lascarides (2003) in order to demonstrate the advantages of using discourse
entities or labels of information implied by a verb and that are available for discourse inference.
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Impact of a high-stakes English exam
on teachers and students' perceptions, attitudes and practices

Dina Tsagari
Hellenic Open University
tsagaric@otenet.gr

High-stakes language examinations have important consequences on the curriculum, teaching and
learning. They are often used as instruments that can leverage educational change. The First
Certificate in English (FCE by Cambridge ESOL) is a well-known language exam that is administered
widely in private language institutions in Greece. Its designers are interested in strengthening the
relationship between teaching and testing by attempting to bring FCE in line with recent developments
in the fields of linguistics and applied linguistics so as to have a positive influence on what happens in
the classroom.

This paper explores the relationship between the intentions of the FCE exam designers and the
teachers and students who are preparing for the exam. It presents findings of teachers and students’
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perceptions and attitudes in relation to the exam itself, their teaching situations and classroom
practices. The paper will report findings that show that the relationship is not a strong one and what
exam designers expected did not actually take place in the classroom. During the presentation,
detailed reference will be made to the innovative research data collection process that was employed
to investigate this relationship in the present educational context. Finally, the paper will identify areas
in which the exam has the strongest impact on and the outside factors that intervene in the process. It
will conclude by making recommendations to exam designers and teachers who are preparing for
high-stakes language exams.

The acquisition of person case constraint on Greek

'Vina Tsakali & ’Kenneth Wexler
"University of Crete/Un/versn‘y of loannina & *Massachusetts Institute of Technology
'tsakali@phl.uoc.gr & “wexler@mit.edu

This study investigates the developmental properties of Person Case Constraint (PCC). The PCC
affects comblnatlons of weak (clitics, weak pronouns, agreement markers) direct and indirect objects
prohibiting 1% or 2n person direct objects in the presence of an indirect 3" person object (Perlmutter
1971, Kayne 1975, Bonet 1991, Adger and Harbour 2003, Anagnostopoulou 2003, 2005 among
others). More recent research of pronominal elements has revealed that the restrictions on the
clusters of phonologlcally weak direct-indirect object come in two versions, i.e. the weak version and
the strong version. The strong version of the PCC prevents 1% and 2™ person direct objects from co-
occuring with indirect objects of any person, that is 1%, 2" or 3" (1)-(2), while the weak version of PCC
allows combinations of 1* and 2™ indirect and direct objects in the absence of 3" person in the
cluster.
(1)  Su/mu ton sinestise
CL-GEN.2SG/ CL-GEN.1SG CL-ACC.3SG introduce-PST.3SG
“She introduced him to you/to me”
(2) *Tu/Su/Mu me/se sinestise
CL-GEN.3SG/CL-GEN.2SG/CL-GEN.1SG CL-ACC.1SG/CL-ACC.2SG introduce-PST.3SG
“She introduced me/you to him/to you/to me”
Greek has been claimed to be a language that exhibits only the strong version of PCC
(Anagnostopoulou 2005). However there are some very specific instances where clitics clusters of
direct-indirect objects seem to escape the constraint as in (3). These are instances of Imperatives
where the clitics follow the verb and the order of the clitics is not fixed as with Indicatives ((1)-(2)).
Example (3) has two readings: it can either mean ‘send them to us’ or ‘send us to them’. Note that in
(3) both clitics can be either genitive or accusative due to Case syncretism.
(3) Stile mas tus
(a) send-IMPER.2SG CL-GEN.1PL CL-ACC.3PL
(b) send-IMPER.2SG CL-ACC.1PL CL-GEN.3PL
“Send them to us” “Send us to them”
However (3) becomes unambiguous in the reverse order of the clitics as in (4).
(4) Stile tus mas
send-IMPER.2SG CL-ACC.3PL CL-GEN.1PL
“Send them to us”
The present study aimed to test children’s knowledge of PCC on Greek. The experimental data
obtained via grammaticality judgment tests on 17 different conditions (including instances of
indicatives, imperatives and ambiguous structures as in (3)). The data come from two groups of
typically developed children. The first group consisted of 19 children (ages 4;2-4;10), and the second
group was consisted of 23 children (ages 5;1-5;9). The experimental data show that children of both
groups have adult like performance on instances of indicatives, while they exhibited chance
performance on structures like (3). Moreover there seem to be a developmental maturation as
younger children of first group perform worse (20%) on some instances of imperative.
We argue that developmental data support syntactic and not morphological analyses of PCC.
Following Anagnostopoulou 2005, we assume that the constraint arises when two objects enter a
feature checking relation with one and the same functional head, namely transitive v. In these
configurations, high indirect objects move to transitive v first, followed by movement of direct objects.
Thus, indirect objects check person on transitive v, and direct objects can only check the remaining
number features of v resulting in a person restriction.
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Teaching English to Greek young learners of English:
a comparative study on form-focused instruction in Primary School

Danae Tsapikidou
Cambridge University
dt321@cam.ac.uk

This study is a quasi-experiment about the comparative benefits of teaching grammar to young Greek
EFL learners aged 10-11 in a contextualized linguistic environment using either an explicit, structural,
rule-based approach or a communicative, implicit, task-based approach to grammar instruction. More
specifically, this study investigated the proficiency gains of learners who performed different
communicative tasks with an implicit grammar focus — on the English Simple Past tense- compared
with the gains achieved by learners who were given traditional grammar tasks in the same linguistic
context — the children’s film and storybook Curious George. The combination of the two approaches
was investigated for potential additional benefits. The class year was investigated in relation to the
outcomes of an implicit versus an explicit approach to grammar teaching. Using a pre-post test design,
it was showed that through targeting specific structures in contextually and pragmatically familiar
language, there are equally favourable learning gains from the structural and task-based approach to
grammar instruction and that a combination of the two approaches produces the best results. The
class year did not correlate with learning gains of either the implicit or explicit approach to grammar
teaching, whereas grammatical scaffolding provided in communicative task work influenced accuracy
in oral production.

Can pronunciation be taught? Teaching English speech rhythm to Greek students.

Eleni Tsiartsioni
Atristotle University of Thessaloniki
eltsiart@enl.auth.gr

According to Couper (2006), there has been surprisingly little exploration of the effectiveness of
pronunciation teaching by researchers and as a result teachers have had little guidance on how to
teach pronunciation or if they should teach it at all. This study attempts to address the issue of
whether foreign language pronunciation can be successfully taught, by investigating the effectiveness
of teaching features of the English speech rhythm to Greek students of 10, 13 and 16 years old.

Modern Greek has been traditionally described as a language with syllable-timed rhythm
(Mackridge 1985), however, according to Dauer (1983), Greek is located somewhere between
prototypical stress- and prototypical syllable-timed languages displaying characteristics of both.
English, on the other hand, is a prototypical example of stress-timed languages, due to its syllable
structure, vowel reduction and stress placement. An interesting, therefore, question is whether and to
what extent a suprasegmental feature, such as speech rhythm, can be acquired by speakers whose
native language belongs to a different rhythmic class.

In this study 36 Greek students of English of three age groups (12 students of 10 years old/ 4™ year
of Primary School, 12 students of 13 years old/ 1% year of Junior High School and 12 students of 16
years old/ 1% year of Senior High School) were recorded reading an English text. Recordings were
made twice, before and after the teaching intervention which consisted of 50 pronunciation lessons
embedded in the regular English language lessons at the public school. 25 of these lessons were
devoted to teaching features of the English speech rhythm, i.e. strong and weak forms, vowel
reduction and the production of schwa. The teaching approach adopted was that proposed by Celce
Murcia, Brinton and Goodwin (1996), who suggest five stages of pronunciation teaching moving from
controlled to free activities. A control group of 36 students (12 of each age group), who received no
particular pronunciation training and followed the regular school programme, was also recorded.
Additionally, data from native Greek and native English children were obtained on their L1. The
recordings were analysed acoustically with the use of waveforms and digital spectrograms and
subsequently a Pairwise Variability Index (PVI) was computed. Proposed by Grabe and Low (2002),
the PVI is a metric which examines a language’s speech rhythm by computing the vocalic and
intervocalic variability index in a long stretch of speech.

The study aims at answering the following questions:

1. Is pronunciation teaching effective in a foreign language environment?
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2. Does age play a role in the acquisition of pronunciation in a classroom environment? For
example, are students of younger age more favourablly predisposed to acquiring FL
pronunciation, as happens in naturalistic second language settings?

The results suggest that pronunciation teaching can be effective in a foreign language environment; in
particular, the present study reports an improvement in students’ speech rhythm production, with the
10- and 13 -year-old students displaying greater improvement than the 16-year-old ones.

AgloAéynon Tng eyKupoTNTAG SOUNAG
Tou KparikoU MiototrointikoU Nwooopddeiag Tng ayyAikng yAwooag

Mapia TooptrdvoyAou
ApiaroréAcio MNMavemorhiuio Osooalovikng
mariatsompanoglou@yahoo.co.uk.

H eykupdtnTa amoteAei 10 BepéNio AiBo Tng YAwWOGIKAG, aAAG Kal kKABe gidoug aglohéynong. I’ auté 10
AOyo K@Be «coBapd» PECO YAWOOIKNAG QgIoAGYyNnong O@eiAel va TTAPOUGCIACEl UIO IKAVOTTOINTIKA
amédeifn TG eykupdTNTAG Tou ATTd 600 TO dUVATOV TTEPICOOTEPEG TTNYEG, av BEAEl Ta ATTOTEAETUATA
TOU va éxouv 1oxU.

210X0G TOoU GpBpou gival n agiohdynaon Tou Kpatikou MiototroinTikol Mwaooopddeiag Tou emiTédou
B2 yia v ayyAiki yAwooa (KN Bdoel evég olyyxpovou poviéAou agloAdynong Tng €yKupdTnTag
OOMAG CUCTNUATWYV TTICTOTTOINGNG YAWCOOUABEING —Kal YEVIKOTEPO PECWVY YAWCOIKAG agioAdynong— 1o
oTT0i0 OTNPIdeTal TOOO OTNV £PApPOOPEVn YAwoooloyia 600 Kal OTNV WUXOUETPIA. SUNPWVA PE TO
MHovTédo autd, n €peuva eykupOTNTAG €VOG TEOT €0TIACETAl OTNV €ykupoTnTa GouNAS Tou (construct
validity), n omoia «ovTIETWTTICETAI» WG IO OUYKEVTIPWTIKA vvoia (unitary concept) TTou arroTeAgiTal
atré emMPEPOUG €i0N EyKUPATNTAG, KAl OUYKEKPIYEVA: a) BewpnTikh eykupdtnta (theory-based validity),
B) eykupdtnra mepiexouévou (content validity), y) eykupornta BaBuoAdynong (scoring validity), d)
EYKUPOTNTA KpITnpiou (criterion-related validity) kai €) eykupdrnra ouvémeiag (consequential validity). H
véa auTr] TTOAUTTAEUpn d1IGoTaoN TNG EYKUPOTNTAC SOUNS €VOG TEOT ATTAITEl TN OUANAOYR piag o€lpdg
ammodeifewy, Kabepia atrd TIG OTTOiEG OTOXEUEI KAI O€ IO SIAPOPETIKN TNG TTAEUPA.

Apxika diepeuvnBnke n Beswpntikn eykupdtnTa Tou KT 1600 Péow AOYIKNAG €TTIXEIPNUATOAOYIAG,
600 Kal euTTeIpIKG. H g€étaon Tou BewpnTikou TTAaigiou Tou KM, To oTroio diaTtutrwveTal EekABapa aTIg
TpodIaypag<ig Tou, atrédelfe OT gival CUPPWVO E TO OKOTTO TOU TEOT €MIRERAIIVOVTAG £TOI TN AOYIKA
Tou Bdon. H Bewpntik eykupdtnTa Tou KIT emPBeBaihbnke Kal eUTTEIPIKG, HECO ATTO MIO OEIpa
TTOCOTIKWV PEBBdWYV avaAuong TG eowTepIKAg Tou doung. O éAeyxog TNG eowTePIKNG doung Tou KM
éyive 1600 pPEOW TNG TTAPAYOVTIKAG avAAuong, 600 KAl PEOW TOU €ANEYXOU TWV OCUVTEAECTWV
OUOXETIONG TwV aTTOTEAEOUATWY 0TO KNI 1600 PeTAlU Twv €CETACTIKWY EVOTATWY, 0G0 Kal PMETAgU TnNG
KGBe evOTNTAG KAl TOU TEAIKOU OTTOTEAEOUATOG. ZTIG TTOPATIAVW WEBBBOUG XpnoiyoTroinénkav Ta
amroteAéopata ato KT dAwv Twv utrown@iwv oTIG e€eTaoTIKEG TTEPIGdOUG Tou 20033 Kai 2004a.

MNa Tov éAeyxo TNG eykupornTag mepiexouévou Tou K avaAuBnke PEPOG TOU TTEPIEXOMEVOU TOU
B&oel TOou POVTEAOU ETTIKOIVWVIOKAG YAWOOIKAG IKavoTnTag Tou Bachman (1990). Tnv tmapomdvw
TTOI0TIK) avaAuon akoAouBnoe n digpedvnaon NG eykupdrnrac BabuoAdynong (scoring validity) Tou
K. Mo ouykekpipéva, ol dU0 «aVTIKEIPEVIKEG» €EETAOTIKEG evoTNTEG ToUu KIMIM €€€TGOTNKAV WG TTPOG
T0 BaBud eowrepikng Toug ouvémeiag (internal consistency), evw OTIG GAAEG BUO «UTTOKEIPEVIKEG»
evotnTeg €€étaong eCetdoTnke O PaBuog aflomoTiag Twv KpITwv. EdW xpnoigotroinbnkav Ta
arroteAéoparta o1o KM 6Awv Twv utrowngiwv Tou 2004a.

Ma v €géraon TnG &yKUPOTNTAS KPITNPIOU KOI OUYKEKPIMEVA TNG OUyxpovns €yKupotntag
(concurrent validity) Tou KIMI™ avaAUlBnkav ol GUVTEAETTEG TUOXETIONG PETAGU TWV ATTOTEAEC UATWV £VOG
O¢eiypatog 124 utrokeipévwy ato KM kal g dUo TeaT-kpithpla, To QPT (Quick Placement Test) kai To
FCE (First Certificate in English). O €Aeyxog OAoKAnpwOnke pe pia akdun TTOOOTIKF) €PEUVNTIKA
pEBodO, To 2xédI0 lMoAdamAwv Asgéiotritwv-NoAAamAwv Meg66dwv (Multitrait-Multimethod Design).
TéNog eCetdaTnke n eykupornta ouvéreiag Tou KM yéow tng d1Epelivnang TWV CUVETTEIWV TNG XPAong
TWV ATTOTEAEO PATWY TOU.

O £Aeyx0G TwV SIAPOPETIKWY QUTWYV TTAEUPWV £YKUPOTNTAG douAg Tou KM —T1600 PECW TTOIOTIKWY
600 Kal TTOCOTIKWY EPEUVNTIKWY PEBOdWV— 0dAynoe atnv emBeRaiwon Tou GUVOAIKOU ETTIXEIPALATOS
EYKUPOTNTGS TOU (validity argument).
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L1 transfer in L2 learning: compound forms in the speech of Turkish learners of Greek

Marina Tzakosta
University of Crete/ Greek State Scholarships foundation
martzak@gmail.com

Greek compounding has been extensively dealt with theoretically (cf. PGAAn 1999, Nespor & Ralli
1996, Ralli 2005); however, little has been said regarding compound formation in second language
learning (L2). In this study, we evaluate the capacity of Greek native speakers and Turkish learners of
Greek to form compound words placing emphasis on a) their internal structure, b) their headedness, c)
the relation holding between the compound elements and d) the status of the linking vowel. In an off-
line task, 40 native speakers of Greek (age range: 18-58 years), had to form a) existing compounds
(test 1) and b) morphologically possible but semantically vague compounds (test 2). The same test
was distributed to Turkish learners of Greek (age range: 10-12 years).

Native speakers exhibit a high degree of variation in the formation of endocentric compounds (1a).
Therefore, the syllable receiving stress and the inflectional suffix vary. In case the second compound
constituent retains its inflectional suffix, a syllable of the second compound member receives stress. If
the second compound member does not retain its inflectional suffix, the linking vowel is stressed.
Variation is also attested in compounds of different classes, i.e. [[stem+stem]+deriv.Suff.] and
forms (cf.Nespor&Ralli 1996, Ralli 2005), which are used interchangeably (1b).
Apparently, the two compound classes are not recognized as distinct. Additionally, the head of the
word is often ambiguously perceived. In (1c) the actual head appears either at the left or right edge of
the word, depending on whether the head has been perceived as the head of the word or not (cf.
Jarema et al. 1999, Kehayia et al. 1999, Tsapkini et al. 1999). Head misperception leads to semantic
ambiguity. Finally, the linking vowel appears in environments where it could be phonologically
prohibited (second example in (1d)). Variable forms appear more systematically in test 2 compared to
test 1. Obviously, variation in test 1 is restricted by mnemonic mechanisms which drive compound
formation.

L2 data display equivalent patterns of variation. However, compounding in L2 is clearly influenced
by L1 word formation mechanisms. Therefore, compound heads are ambiguously perceived not only
in exocentric but also in endocentric compounds (2). A related outcome of Greek L2 is that Turkish
learners prefer two-word compounds to one-word compounds. Additionally, given that linking vowels
do not appear in Turkish compounds, Turkish learners exhibit variable forms with and without linking
vowels (examples in 2a, 2c¢). Moreover, stress may shift beyond the trisyllabic window, given that
trisyllabicity is not respected in Turkish (first example in 2c). Statistically, [[stem+stem]+deriv.Suff]
forms are more prevalent in L2. This prevalence is theoretically founded in that Turkish compounds
lack inflectional suffixes.

In sum, the degree of variation in compound formation is determined by the extent to which
mnemonic mechanisms are activated. Mnemonic knowledge, which prohibits variation in the formation
of existing words, is minimized in the formation of non-existing words. Variation in L2 compound
learning is additionally driven by mechanisms active in the learners’ L1.

(1) a. agxnu-o-TToUA+I VS. aOXNK=-0-TTOUA+O ‘ugly bird-NEUT.NOM.SG.’(Test 1)

b. Bapi-6-ckaA+a vs. Bapi-0-OKEA+a ‘heavy staircase-FEM.NOM .SG.’(Test 2)

C. KpeaT-6-pulo VS. pul-6-KPEQG ‘meat rice-NEUT.NOM.SG.’ (Test 1)

v v
head head

d. vep-@-£UTTOPOG VS. VEP-0-EUTTOPOG ‘water seller-MASC.NOM.SG.’(Test 2)
(2) a. Bapi-@-okdAa vs. Bapl-o-ckdAa vs. okaA-6-Bapo ‘heavy staircase—-FEM.NOM.SG.’ (Test 2)

b. kpe-6-pul+0 vs. Kpe-0-pUC+0/-I ‘meat rice-NEUT.NOM.SG.’ (Test 1)

C. VEP-O-EUTTOPOG VS. VEP-P-EUTTOPOG VS. euTTop-0-vepog ‘water seller—MASC.NOM.SG. (Test 2)

Exploring the influence of the interview
as a research method on the construction of identities in narrative

Dorien Van De Mieroop
Lessius / KULeuven
dorien.vandemieroop@Iessius.eu

Narratives are an important means by which individuals make sense of their lives and by which they
perceive and construct identities. On the basis of social constructivist insights, this self is regarded as
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being ‘continually shaped and reshaped through interactions with others and involvement in social and
cultural activities’ (Wetherell & Maybin, 1996, p.220).

Furthermore, not only is this self diverse and ever-changing, narratives in which these selves occur
are also ‘versions of reality’ (Ochs & Capps, 1996, p.21) that are closely linked to their contexts. This
relation is extremely intricate, since although the time of the story that is narrated is clearly situated in
the past, the time of narrating is obviously in the present and therefore also strongly linked to that
specific contemporary context. Typical elements that can influence life stories are social and political
changes that have taken place between the time of the narrated and the present.

In this presentation, | discuss a narrative that focuses on the Second World War. Since there is a
time span of approximately sixty years between the time of the narrated and the present, it is fairly
logical that the narrator has reflected on his past and that this mental process influences the way he
constructs his identity in his story. As Linde observes, such a time lapse ‘creates the occasion for self
regard and editing' (Linde, 1993, p. 105). As one of the most important functions of this reflexivity, she
discerns the establishment of ‘the moral value of the self’. People [...] want a good self, and a self that
is perceived as good by others.’” (Linde, 1993, p. 122).

Taking all these elements into account, | propose to integrate another element as an additional
dimension in the analysis, namely the interview style. This is not only an important aspect of the
contemporary context, but it focuses also on the fact that narratives, and consequently the identities
within them, are being co-constructed. As Holstein and Gubrium observed, interviewers are always
involved in the construction of meaning that is generated in interviews. Because ‘both parties to the
interview are necessarily and unavoidably active’, meaning is ‘actively and communicatively
assembled in the interview encounter’ (2003, p. 68). By analysing the way the interviewee positions
himself in relation the questions of the interviewer, the influence of the interview style on the
construction of identity is being scrutinized.
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Pronominal choice and identity in the academic writing of Italian students of English

Carla Vergaro
University of Perugia
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This paper reports a study on the expression of identity in the academic writing of Italian students of
English. That academic writing conveys a representation of the self together with content is something
that research has emphasized. Indeed, the issue of authorial stance, namely how much writers feel
themselves to be not just writers but also authors with the authority to say something, has attracted
and has been the topic of much research. A rather obvious way of claiming authorial presence is to
use first person reference and the corresponding determiners. However, not only is the / emerging
from the text by its very nature plural, but different genres are associated with differing degrees of I-
ism, and these expectations and conventions vary from culture to culture and from period to period. In
the context of academic writing, the task of acquiring genre conventions that require authors to
position themselves in the text in a certain way, is particularly difficult for L2 students because, being
at the same time under the influence of their own culture, both genre and cultural conventions might
be operating. In this paper | explore the expression of identity in the academic writing of Italian
students of English by focusing on the use of first person pronouns I/, we, me, and us and their
respective determiners. Indeed, although the issue of identity in writing has been the focus of much
research in recent years, less attention has been paid to students as authors, much more so to EFL
Italian students. The study — based on an analysis of a corpus of 30 essays, each of about 4,000
words in length — shows that cultural and genre conventions are intertwined in a complex way in a
heteroglossic space in which a reconstruction of the self takes place. This process is fruitfully
explained by recurring to the heuristic of intercultural — not contrastive — rhetoric and to the post-
Kantian philosophy notion of ‘thirding’.
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Synchrony in diachrony: the interpretation and analysis of <w> in Mycenaean Greek

Jeroen Vis
University of Amsterdam
j-vis@uva.nl

In historical linguistics it is very common to interpret the data by means of diachronic reconstructions.
In this paper | will claim that a detailed knowledge of the synchronic grammatical system is at least as
important and provides important additional evidence for the interpretation and analysis of a language.
In order to support this claim, | will present a case study from the phonology of Mycenaean Greek
(x1250 B.C.), more specifically, the phonotactics of the labial glide <w>. This topic is of special interest
for two reasons: a) Mycenaean raises interpretational questions due to the sparse sources and its
unique orthographic system by means of syllabograms and b) the phonotactics of glides is an issue of
the ongoing debates in generative phonology (cf. Levi 2004, among others).

Based solely on diachronic reconstructions, the consonant transcribed as <w> is usually
interpreted as the semivowel [w] (cf. Ventris & Chadwick 1972 [1956] among others). However,
syllabic phonotactics suggest a different interpretation. In Mycenaean orthography, all onset
consonants are written, whereas the coda consonants are omitted (Steriade 1982, Vis 2008). Given
the spelling of the words at (1), the segment <w> participates in the formation of the tautosyllabic
clusters <wl>, <wr> and <nw> (see 1a-c), whereas the <rw> and <lw> sequences are heterosyllabic
(see 1d-e). These data indicate that the consonantal strength of the segment <w> is in between that of
the nasal [n] and the liquids [l] and [r]. As a result, the segment should better be interpreted as an
approximant [u].

The interpretation proposed above of <w> as an approximant [u] implies an asymmetry between
the coronal segment [j] being considered as a semivowel and the labial segment [u] being thought of
as an approximant. A closer look at the data, however, reveals that the labial and coronal sonorants
systematically display asymmetric phonotactics. In avoiding hiatus, for example, the language exhibits
several processes (see the examples in (2a-b) adopted from Vis 2008). Considering the result of these
processes, underlying /u/ remains an autonomous segments realized as [u] or retains its mora as a
second part of a bimoraic diphthong [Vw]. Underlying coronal /i/ appears as a secondary articulation []
or as the second part of a monomoraic diphthong [V'], respectively. Thus, it can be concluded from
these data that as an innate feature the labial sonorants are stronger and more consonantal than the
coronal ones (see van der Torre 2003 for similar conclusions for Dutch).

To sum up, the knowledge of synchronic phonotactics contributes to the interpretation and analysis
of the glide [u] in Mycenaean Greek. Syllabification leads to a more accurate interpretation of the glide
as an approximant [u], which is in harmony with the rest of the data, as the comparison between labial
and coronal sonorants shows.

Examples:

Phonetic Orthographic Translation Input Output Translation
transcription transcription

1.a.[urinos] wi-ri-no skinof anox 2.a./ksenua/ [ksenua] foreign (n. pl.)
1.b.[ulo:ma] Wo-ro-ma edge of cloth  2.c./ouk"“e/ [owk"e]  nor
1.c.[sp"e:nuenta] pe-ne-we-ta with wedges  2.b./hikk"ia/  [hikk'a] ~ charriot
1.d.[koruos] ko-wo boy 2.d./dohelois/ [doheld's] slave (dat. pl.)
1.e.[kaluandros] ka-wa-do-ro ‘man’s name’
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Retronymy or when technology meets language
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In this paper | discuss the sense relation of retronymy. Pairs of terms like those in (1) below and their
equivalents in other languages are known as retronyms (see e.g. Fromkin et al. 2003: 185):
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(1) watch > analog watch, mail > snail mail, weapon > conventional weapon, etc.

There has been very little discussion of the phenomenon in the literature and of the structure and
function of the mechanism that creates retronyms. All available analyses more or less agree that in
pairs like the ones in (1) above a general term (first member of the pair) is renamed to become more
specific (second member of the pair) because of the appearance of a new term that is coined in order
to name a new invention or discovery, conceptually related to the old one (see e.g. Ahmad &
Collingham 1996: 762-763, Anastasiadi-Symeonidi 2001: 68-69, Xydopoulos 2008: 164-165):

(2) digital watch >> watch >> analog watch

As shown in (2), the invention of “watches that display time in digits” led to the coinage of the term
digital watch. The new term is the reason, or else the (retronymy) instigator, for watch to become more
specific with the addition of a modifier that will differentiate it from the new term (i.e. analog as
opposed to digital).

In this paper, expanding on the available analyses, | view retronymy as a subcase of hyponymy
and oppositeness relations, on the basis of Cruse 1986: 136 ff analysis of hyponymy and
incompatibility, and make the following claims:

¢ | understand the two members of the retronymic pair, like in (1) above, as representing the

hierarchical relation of the superordinate and the subordinate term in hyponymy (cf.
taxonymy).

e The new term, the so-called “retronymy instigator” is coined in such a way as to be

incompatible with the modified old term.

e Both the modified old term and the new term are co-hyponyms of the, hypernymic, old term

which, in its turn, has become an autohyponym.

e Retronyms appear in the source-language (mostly in English) and are transferred to other

languages as loanwords/calques.

Finally, on the basis of these claims | understand the (recurring) mechanism that creates retronyms
as involving three phases that can be described as follows:

(a) Creation of a hyponym to name a new concept on the basis of its basic difference with the
old concept: e.g. digital watch: “type of display” as the basic difference (cf. retronymy
instigator) from watch.

(b) Transformation of the old term into an autohyponym: e.g. watch (meaning either “any watch”
(generic) or “analog watch” (specific)).

(¢) Modification of the old term is modified with the addition of an antonymic adjective (referring
to the basic difference) to create a new incompatible co-hyponymic term: e.g. analog watch.
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The status of Russian as an intracommunal language
within the Pontic Greek community in Cyprus

Dionysios Zoumpalidis
University of Cyprus
denispace@hotmail.com

The status of a particular language can be seen in terms of the frequency it is used for communication
purposes within a particular speech community. The status of the Russian language within the Pontic
Greek community in Cyprus is rather vague today. The majority of Pontic Greeks, who grew up and
lived in the area of Caucasus, in Russia as well as in other parts of the former Soviet Union, have
Russian as their dominant language since it was the language of administration and education. Having
moved to Cyprus in early 1990s, Pontic Greeks started learning Standard Modern Greek (SMG), and
to a lesser extent the Cypriot Greek dialect, as in their majority they identify themselves as “Greeks”.
The formal education in Cyprus, where the language of instruction is SMG, presents an opportunity to
younger Pontic Greeks to learn SMG as a second (or even as a first) language.

The present paper investigates the current status of the Russian language as it is reflected in
interactions among Pontic Greeks who live permanently in Cyprus. Russian, which is seen as a
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minority language in the linguistic context in Cyprus, is examined in terms of the attitudes Pontic
Greeks hold towards it. Likewise, the examination of the social networks within the community in
question, provide a clearer sociolinguistic picture with regard to the current status of the Russian
language. The preliminary results indicate that the status of the Russian language is not well
established as some Pontic Greeks avoid Russian altogether whereas others use it systematically in
their mundane interactions. The attitudes that Pontic Greeks hold towards the Russian language seem
to correlate with age as well as with the geographical provenance of Pontic Greeks.
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